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Caterpillars to Butterfl ies Therapeutic Group  

Introduction 
The Caterpillars to Butterfl ies Therapeutic Group program has been designed and trialled across 

metropolitan Adelaide over 3 years by Together4Kids. Together4Kids (T4K) is a Relationships Australia (SA) 

program based in Hindmarsh, Adelaide.  The T4K team provides a child focused service which includes: 

support and training to those working in the homelessness sector; therapeutic group work; and individual 

therapeutic support.  Our therapeutic work is provided to children who are aged between 0 and 12 years 

old who have experienced homelessness or unstable accommodation.

The aim of our work is to assist children to overcome trauma, regulate emotions and self-expression, 

manage transitions and build resilience, and to support parents to become allies with these goals through 

the support of parent-child attachment.  We achieve this through providing experiences for children that:

• promote psychological safety and equilibrium including the reduction of stress and worry and 

increasing problem-solving skills

• validate children’s experiences

• build emotional literacy, regulation and expression – for example understanding one’s feelings; 

accurately reading emotional states in others; managing strong emotions/fear

• provide mental relief from stressful and complex life situations

• teach and promote pro-social behaviour, and

• support parents to off er their children a relationship through which they can develop secure 

attachment.

The Caterpillars to Butterfl ies Therapeutic Group is one of a range of programs developed by T4K to 

achieve the therapeutic goals above. These cover a variety of styles and themes that include music, 

relaxation, cooking, exploring the garden, puppetry and sports and sometimes may be gender exclusive, 

like this version of Caterpillars to Butterfl ies. There are programs suitable for all children within the 0-12 year 

age range.

This facilitator’s manual provides a background to the design of the Caterpillars to Butterfl ies Therapeutic 

Group, acknowledging underpinning theories and providing aims and detailed session by session outlines 

to run the program.

T4K is funded through the Department of Communities and Social Inclusion, and is part of the National 

Aff ordable Housing Agreement (NAHA).

How to use this Manual
This manual will provide you with the background thinking to the design of the Caterpillars to Butterfl ies 

Therapeutic Group program, as well as a practical guide to setting up, delivering, closing and evaluating 

each session.

It is important to read all of Section One of this manual prior to using Section Two to deliver the program.

Section One of the manual provides the facilitator with background information to the program that 

ensures the facilitator has a good understanding of the intentionality behind the program, not only the 

practical tasks.  Without the therapeutic intention, the program can be delivered as ‘child care’ or ‘arts and 
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crafts’, rather than therapeutically.  Further, because the program is intended to be delivered for therapeutic 

benefi t, it is fundamentally important for the facilitator to prepare and set up the program accordingly; 

Section One of this manual provides advice in relation to this.

There are seven sessions within the Caterpillars to Butterfl ies Therapeutic Group program. Section Two 

provides the overall aim, brief outline, resource list and pre-session set up for each session, as well as the 

purpose, instructions and tips for delivering each activity within each session.  Section Three contains 

the appendices and resource list. It includes a screening tool, all resources to deliver the activities and 

evaluation tools, plus some useful additional resources and web links.

Within the manual we refer to a child’s “mum”.  We acknowledge that our experience is primarily in working 

with children who accompany their mothers into homelessness services, and that children who are 

accessing homelessness services primarily do so accompanying their mother.  We also acknowledge that 

many children move between being cared for by family, friends or formal caring arrangements, and are not 

cared for by their mother.  When looking at who will be accessing the program each time you deliver it, 

you may choose to change this language to “guardian”, “carer” or another descriptor.  We have ensured that 

the relevant resources (eg. fl yer) are modifi able so that you can do so.
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SECTION ONE:
Rationale and Overview
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Background: Need for the Program
There is a signifi cant body of research which confi rms the negative impact of homelessness on children 

and young people.  Upheavals and sudden changes in life circumstances and housing render vulnerable 

all aspects of a child’s life (Laing 2000, p. 2). The majority of children who experience homelessness, will 

experience multiple losses (relationships, privacy, possessions, pets), disruptions, instability, insecurity 

and stress (Bassuk & Friedman, 2005;  Noble-Carr, 2006, p.25). Add to this, the majority of children 

accompanying a parent within a homelessness service are escaping domestic violence (DV) (Australian 

Institute of Health and Welfare, 2005).

Childhood is regarded as a period of special protection and rights in western culture.  Children’s 

development is expected to unfold within a secured and nurturing environment.  When the environment 

is infected by violence and fear, all the normal tasks of growing up are likely to be adversely aff ected.

(Department of Community Services 2002, p.1)

Research studies in the United States have found that children who have experienced homelessness are 

three times more likely to experience emotional and behavioural issues compared to their same aged 

peers (McCoy-Roth et al, 2012, p. 2).  Disengagement from, or disruption in routines, education, health care 

and social developmental opportunities result in low self esteem, delayed social, emotional and physical 

development, aggression, hyperactivity, excessive fears, sleep disturbances, self-harm and anxiety (Walsh 

in Noble-Carr, 2006, p.34, Vostanis in Noble-Carr, 2006, p.34). The impact of trauma on children can be seen 

through “chronic tension, arousal, numbing, avoidance, intrusive thoughts about the violence itself” (PADV, 

2004, p 11). Developmental impacts include emotional and behavioural disturbances at signifi cantly high 

rates, heightened aggression, impulsiveness, anxiety and poor social skills (PADV,  2004, p 11).

These stressors can be “particularly detrimental to the healthy development of young children” (McCoy-

Roth et al, 2012, p.1). For infants, exposure to ongoing trauma jeopardizes their development of stress 

regulation and emotion modulation (Bunston, 2008, p 334).  Given the negative impact these life 

experiences can have, it is imperative that we work with children and young people in ways which assist 

them to process and integrate these experiences, manage transitions and build resilience, and which also 

provide alternative learning opportunities regarding emotional literacy, self expression, problem solving, 

confl ict resolution and safety.  This has been our impetus for developing therapeutic group programs.

Target Audience
The Caterpillars to Butterfl ies Therapeutic Group program is for girls aged fi ve to nine years who have 

experienced homelessness and potentially trauma and/or family violence.  Children should be grouped 

according to their emotional age rather than chronological age, and there should not be too broad an age 

range within a group, for example confi ning a group to girls aged 7 to 9 years.  See ‘Why gender-specifi c 

work?’ below for further information.
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Why group work?
Three of the fi ve aims of T4K’s work with children actually require social feedback for the skills to develop, 

and the aims to be met (validation of experience, emotional relating, pro-social behaviour).  Further, 

as described above, children and young people who have experienced homelessness and/or family 

violence often feel segregated from their peers.  This can be internal such as ‘feeling diff erent’, or external 

segregation through isolation or limited friendships due to behavioural, social or emotional diffi  culties.  

Children who have experienced or have been exposed to violence can also have depleted self-esteem and 

problem-solving skills, and these are also best developed and enhanced socially. Finally, it is understood 

that simply having fun or ‘worry free time’ away from trauma experiences or an onerous life context can, in 

and of itself, have therapeutic benefi t in terms of stress relief.

Research supports that for these reasons we believe group work is a useful mode for children who have 

experienced homelessness or violence (Peled & Davis in Laing 2000, p. 11). The design of the Caterpillars 

to Butterfl ies Therapeutic Group therefore intentionally structures opportunities for children to: feel 

connected to peers through shared experiences; have the eff ects of their experiences normalised; 

experience success (for example each child has a turn at a leadership opportunity) and have this witnessed 

and refl ected upon in order to infl uence the child’s sense of self as capable and achieving; participate in 

problem-solving activities; and participate in playful interactions.

This said, a child may be assessed as not yet ready to participate in a group due to known current 

behaviours that would be unsafe for other participants to experience, or, because relating socially is too 

emotionally overwhelming for them at that time.  In this case, Together4Kids or another agency can work 

with the child to ready them for group participation.  A screening tool is included in the Appendix in 

Section Three for use in determining whether a child is ready to participate in a group.

Why gender-specifi c work?
This program has been developed for children who have experienced trauma, violence and abuse of 

power. As such, the issues arising are often complex and gender-specifi c. In mainstream Australia, males 

and females are socialised - essentially from birth - diff erently in relation to emotional expression.  Violence 

and abuse of power is infl icted diff erently across genders. Gendered stereotypes still play a signifi cant role 

in how children see themselves.

Whilst we understand boys may enjoy role playing the journey from caterpillar to butterfl y, this program 

has been developed with specifi c attention to the gender and power issues girls can face in the context of 

violence, trauma and a still heavily-gendered social context.

It is important that girls are attracted to the program, and in this way we are exploiting the gender 

stereotyping of butterfl ies as being primarily marketed to girls.  The butterfl y analogy however, lends itself 

to the potential exploration of issues central to the program: transience, change and moving forward; 

belonging; safety; feelings; fear and bravery; leadership and working together.

This said, the program can be adapted to be attractive to, and meet the needs of a male group.  The 

companion program Pirates was similarly developed for boys. Both the Pirates and the Caterpillars to 

Butterfl ies programs are designed for single sex groups.
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Theoretical Framework
The Together4Kids group program detailed in this manual draws on the theory and practices from the 

following therapeutic domains - Play Therapy, Art Therapy, Attachment-based Therapy, Narrative Therapy 

and Cognitive Behavioural Therapy. All have a foundation in strengths based practice.  This manual does 

not provide education in these areas.

We hold the following quotes at the heart of our work:

Play is the language of children.

(Landreth in Schaefer & Drewes 2008, p.11)

Play is perhaps the most developmentally appropriate and powerful medium for young children to 

build adult-child relationships, develop cause-eff ect thinking critical to impulse control, process stressful 

experiences, and learn social skills.

(Schaefer & Drewes 2008, p. 3)

We understand that “the language of play” has not developed, or has been muted, by experiences of 

trauma for some of our clients.  Facilitated therapeutic ‘play’ provides fun and creative experiences where 

children can safely explore their emotions, test and explore their environment, build self-confi dence, 

self-esteem, decision-making skills, coping strategies and resilience, and facilitates positive social skills 

and opportunities for control (Leslie Losty and Associates 2009; Bunston, 2008,  p 337). Play therapy has 

been shown to have demonstrated eff ectiveness specifi cally with children who have experienced trauma 

(Johnston & Roseby, 1997).

Together4Kids work from a ‘child up’ (Bunston, 2008, p 335) rather than ‘trickle down’ (from parent to child) 

approach (Noble-Carr, 2006, p 63). Whilst stable parent-child relationships are critical to the wellbeing of 

children, and homeless parents express strong commitment to the wellbeing of their children (Noble-

Carr, 2006, p 42), many studies have found homeless parents’ capacity to respond to their children’s needs 

is limited (Walsh, in Noble-Carr, 2006, p 41) due to themselves experiencing trauma and uncertainty 

(McNamara, in Noble-Carr, 2006, p 40). In response, the Caterpillars to Butterfl ies Group Program is 

delivered to children regardless of a parents’ readiness or capacity to focus on their child’s therapeutic 

needs and their parent-child attachment; rather, with parental permission we engage the child as soon as 

possible. Prompt responses to children’s needs can reduce parental stress and thereby increase parental 

capacity to engage with their child (Probyn, in McDonald et al, 2007).

At the same time, however, the program crucially and strategically provides opportunities for parents to 

participate at particular times in order to actively increase a parent’s interest in and engagement with 

their child’s therapeutic goals; we do not simply “hope” this will develop. Parents’ capacity to attune to, 

and take their infant’s perspective is the cornerstone of attachment development (McIntosh, 2004). As 

co-participants in the Caterpillars to Butterfl ies Group Program, parents are supported to develop curiosity 

and empathy for their child’s experience. Program staff  can then “act as a bridge” between child and parent 

and extend parental skills through a collaboration that focuses on the child (Bunston, 2008, p 336).
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What’s required?
This section discusses the practical, theoretical and supervision supports that facilitators should ensure are 

in place.

Theoretical requirements
The T4K team are a dedicated group of people who bring to their work with children a range of both 

professional and personal skills, knowledge and experiences. The multi-disciplinary team support each 

other to learn and develop to provide the best possible therapeutic outcomes for the children and families 

that they work with.  For the Caterpillars to Butterfl ies Therapeutic Group, this means that team members 

will informally consult each other in areas such as child development, sensory integration, attachment 

and trauma depending on the knowledge strengths of individual practitioners.  This manual provides an 

overview of the thinking that developed the Caterpillars to Butterfl ies Therapeutic Group program, but it 

does not provide education in the underlying knowledge that can deepen the eff ectiveness of the delivery 

of this program such as child development, developmental delay, impacts of trauma, homelessness or 

separation on children, group work with children, or attachment, narrative and play therapies. The more 

a facilitator is educated in these areas, the more clearly and deeply they will be able to respond in-the-

moment and through follow-up to issues that are noticed or arise in the program.  The T4K team share the 

important burden of this knowledge development and their website provides links to starting points of 

reference for further information in these areas.

Supervision and support requirements
Together4Kids is supervised by a Senior Child and Adolescent Mental Health clinician who works 

from within the team at Relationships Australia (SA).  T4K also has monthly group supervision with the 

Relationships Australia (SA) Counselling Practice Manager.

Facilitators who deliver the Caterpillars to Butterfl ies Therapeutic Group should have both support and 

supervision in place before they begin delivery.  Support is about readily-accessible collegiate advice 

and “sounding board” and will generally come in the form of a co-facilitator as the program requires two 

facilitators (unless delivered to only two children).  Information regarding co-facilitation is in the section 

‘Getting Started’, below.

At a basic level, this manual provides some collegiate support through the hints and tips provided in 

session plans. Together4Kids are available to respond to more detailed questions about delivery if they 

arise.

Supervision is about evaluating and improving your delivery of the Caterpillars to Butterfl ies Therapeutic 

Group through refl ection with a more senior practitioner than yourself.  It is also important for learning 

from critical incidents and for accountability that we are engaged with a senior practitioner.  If supervision 

for working with vulnerable children is not available within your service, it is important to seek this 

externally.  Together4Kids may be able to help you in this endeavour.

Practical requirements
Children accessing the program will generally have had inattention to their needs for a short or long 

period, and usually also a sense of feeling physically and emotionally unsafe.  It is fundamental that the 

program does not replicate this experience, and therefore it is a basic requirement that the program be 

delivered in a child friendly space; consider safety such as locked doors, fi re escapes and power points. 

Make the room, and present yourself, in a welcoming manner such as decorating the room and yourself in 

the butterfl y theme.
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Other considerations include: Will you have enough space to run all of the activities in one room? Has 

enough time been set aside to set up and clean up after activities that involve water or paint? Is there 

an appropriate space outdoors? Do you have a plan B if the weather is unsuitable?  Is the space overly-

stimulating (it can be better for children who have experienced trauma to have a minimally stimulating 

environment, and have the stimulation introduced in a controlled way, such that it can be removed if it 

is too much to cope with)?  Are there objects in the room that are “attractive” and should be put away or 

hidden away prior to the group starting?

If using a community venue for your group it is important to consider the groups that are run before and 

after your session and how the children or families may be aff ected by this.

Each session requires materials to run the activities. You will have to purchase craft materials and source 

other props from second-hand shops or discount stores.

Getting Started
This program works well with a group of up to six girls.  It can be run with as few as two participants but 

the facilitator will need to make sure that the two children will attend every session to ensure activities are 

able to be completed.

The Appendix includes a screening fl ow chart tool that you may wish to use in deciding whether a child 

will be suitable to participate in your group, or whether a referral should be made to Together4Kids or 

elsewhere.

Some children may fi nd it diffi  cult to transition into the group and separate from their parent. We 

recommend allowing parents to escort their children into the space until the group begins. If the child 

is distressed by the parent leaving, the parent may stay. Co-facilitators can then support the child and 

mother with this separation process over time.

A group of three or more children will require two facilitators as individual therapeutic attention needs 

to be paid to each child (how is the child responding emotionally as well as practically?  Is there anything 

new in the child’s presentation?  Has something changed in the child’s presentation or responses?).  The 

lead facilitator will have a good understanding of the aims and objectives and will have confi dence to 

run the activities. The second worker will follow the lead facilitator and will encourage and support the 

children to stay on track and participate to the best of their ability.  Both facilitators will have both an 

overall ‘noticing role’ and a noticing role for specifi c children.

Having two facilitators also enables important shared professional refl ection and understanding of how 

the group and individuals are progressing and how the facilitators’ roles can be improved, or activities 

modifi ed to support a particular child.

Facilitators will need to work together to ensure that each child is given equal opportunity to participate 

in discussions and activities and that individual needs are being met. If a child is having diffi  culties in the 

group, one facilitator may need to remove them temporarily from the group and work with them to settle 

and re-join the activities. Care that removal is facilitated not as punishment, but as an off er of greater 

attention, is very important to minimise the possibility of a child’s feelings of alienation, ‘problem nature’ or 

being unsuccessful, being compounded.

If you are unable to fi nd a second facilitator, Together4Kids may be able to provide a staff  member to co-

facilitate.
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Consent and Parent Briefi ng
It is essential that you receive permission from the guardians of the children participating in the group. 

A consent form for group participation is of particular importance if the child is not already a member of 

your service. If the guardian has already provided permission to engage in your service, chances are that 

participation in groups and other activities are already covered. Please check your workplace procedures in 

regards to consent.

Your service will most likely have a standard form used for permission to participate in activities and 

services. Any consent forms that you use in regards to the child’s participation will have a Limitation of 

Confi dentiality statement.  A sample Consent Form that can be adapted for your service is included in the 

Appendix (it does not address confi dentiality as we do this separately, as may your service).

Before the program starts, provide guardians with an outline of the sessions and activities. Explain the 

purpose of the sessions and what the aims are for their child. Explain that you will provide feedback on the 

child’s participation, and that the guardian’s feedback on the child’s progress will be sought.

Highlight the session that mothers will be asked to take part in (Session Six - the Mother/daughter 

Scavenger Hunt). It may be helpful to provide regular reminders regarding this session and encourage 

a commitment to attend. Supportively ensure that mothers understand the consequences for the child 

of not attending, for example, their child will see that carers of the other children are present, and may 

believe that therefore there is something intrinsically negative about them that means people don’t 

want to share the session with them.  If a mum believes they won’t be able to attend due to other 

commitments, for example, try to problem-solve with the mother if there is an alternative special person to 

the child that could fi ll the role.

Facilitators will need to have a plan for what they will do if a child does attend without a carer or friend; we 

would suggest that one of the facilitators joins with that child. Preparation is therefore needed for what 

facilitators may refl ect on about each child in the group, should this occur.  A casual way of introducing 

that not everyone’s carer will be present will also be needed at the start of the session.

Find a time to talk about how they, as parents, are the most valuable people to strengthen the work of the 

program with their child. We encourage them to ask questions about what we do, and we do our best to 

pass on resources, games and techniques that they can use themselves with their children, throughout the 

period of the group and beyond.

Pre and Post Evaluation
The Pre Evaluation form for the Caterpillars to Butterfl ies Therapeutic Group asks carers to identify what it 

is they hope will be addressed for their child via the group.  It is important to have this form fi lled in before 

the group in order to 1) clarify if the carer aim is outside of the possibility of the group, and 2) to evaluate 

the eff ectiveness of the group in relation to parental hopes at the end of the group (from the perspective 

of carers or key workers).

Experience has shown that handed-out surveys result in a low rate of return. Therefore, before you 

commence the program, meet with each parent to discuss the group (see section Consent and Parent 

Briefi ng) and to go through the pre-group information/evaluation form (see Appendix).

Regular communication with the child’s carer and key worker (from the homelessness service) is an 

integral part of this program. The information you receive regarding the children prior to and during the 

program, from the parents, the key worker and by using your own observations, enables you to adjust the 

program to appropriately support the children’s individual needs within the parameters of the program. 

This is also an opportunity to provide feedback to the parents and to suggest strategies to practice at 

home.
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Parent Post Evaluation forms (see Appendix) are completed at the conclusion of the program. In the fi rst 

instance, the post evaluation should be completed by the carer who completed the pre evaluation.  Where 

this is not possible, a key worker’s views could be sought.

A Post Program Evaluation is completed by each child at the conclusion of the program (see Appendix).

The post evaluations provide a measure of the positive changes that have occurred for the children 

through their participation in the group, particularly in relation to feeling safe, friendship, behaviour and 

emotional expression. It also highlights continuing issues for the children that will need to be addressed 

now that the group has fi nished. This is important information for the child’s case plan.

In addition to the evaluation tools we have included, practitioners who are familiar with using the 

Strengths and Diffi  culties Questionnaire (SDQ) may also choose to use this as a screening and evaluative 

tool by asking parents to complete it before the group commences, and again once it has fi nished.  You 

can download this free questionnaire at: www.sdqinfo.com/py/doc/b0.py A Tip sheet regarding the use of 

the SDQ is included in the Appendix.

Finally, you may also choose to evaluate your Caterpillars to Butterfl ies Group program from the facilitators’ 

perspectives for the purpose of professional and program development.  We have included an optional 

Facilitator’s Session Notes tool in the Appendix.

Program Structure
Research supports our experience that therapeutic groups are best provided as a program of around 8 

sessions, rather than as a continuous group (Bunston, 2008; Probyn, in McDonald et al, 2007). This enables 

the group of children to build group cohesiveness, which in turn provides a stable and safe environment 

within which to develop new skills and ideas. Importantly, this also provides a context in which to have 

a facilitated, supported experience of closure and separation.  Where relevant, a child may then attend a 

second sequence of the Caterpillars to Butterfl ies Group with  a new group of children. Being off ered as a 

block of time also allows for the group to act as a transition into mainstream programs and activities, rather 

than simply “staying on” in a familiar program.

The Caterpillars to Butterfl ies Therapeutic Group has been developed using the fantasy theme of a 

caterpillar becoming a butterfl y. This theme enables externalising of issues through the use of analogies – 

such as fl ying around/moving house, becoming a butterfl y/growing in confi dence and capacity, growing 

their garden/working toward their goals and so on. Children are encouraged to talk in an externalised 

(rather than an individualised, defi cit) way about their life experiences, and are supported to have 

discussions around their resilience and strategies for coping with homelessness and family violence.

The sensitive nature of these topics requires a context that supports children to feel safe and secure when 

exploring them.  We believe consistency of the facilitators, the repetitive structure of the program, skilful 

direction of activities and responses to children, and the use of a child-friendly space, will build such a 

context.

Consistency and structure are important elements of the program, with six of the seven sessions following 

the same routine, and amplifying the same themes. There is an optional session in the middle of the 

program which diff ers; it is a mother-daughter scavenger hunt (further information below).  The following 

themes are drawn out in each session:

• Emotional literacy is a major focus of the Caterpillars to Butterfl ies Group. Activities are designed to 

help children recognise emotions in themselves and others, and to increase skills to process and 

regulate their emotions. Children are supported to develop a greater understanding of themselves 

and their abilities through teaching how to recognise their own strengths, work with their emotions 

and develop friendships, all within a context of learning about safety; emotional, relational and 
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practical.  The facilitators actively ‘notice and name’ the emotional expression and positive attributes 

of each child throughout the program, thereby reinforcing emotional intelligence and increasing 

the range of words and expressions that the children can use to articulate their needs and feelings 

(discursive resources).

• Social opportunities and team work activities are core to the program, providing a facilitated means 

for the children to practice building new friendships, and to recognise safe, helpful and fun qualities 

in others. For children who have been homeless their sense of belonging and opportunities to 

build relationship skills has often been depleted through moving and the consequential loss of 

community, friendship and family networks. These relationships are important for all children 

and are considered a protective factor with regards to depression and behavioural issues in later 

childhood and adolescence. Successfully participating within a group helps children to strengthen 

their sense of belonging. Each session provides activities that strengthen keeping-safe strategies 

and how to recognise and draw on important people in their lives. The children are involved in 

decision making and are also off ered opportunities to take a leadership role.

• Included in this manual are a range of relaxing or energising exercises that are suitable to use with 

children. Movement, music and relaxation are also components of the program. Active movement 

is practiced during games and in dance. The active movements have a two-fold purpose; they are 

designed to help children learn about the relationship between emotion and physical sensations 

in their body, and they help to produce feelings of well-being.  This ‘embodied learning’ is used to 

help children learn to regulate their moods and emotions, and to relax and reduce stress.  Music is 

used in many aspects of the Caterpillars to Butterfl ies program. Listening to music can be helpful in 

assisting relaxation. For children who have had traumatic experiences in their lives, calming down 

and even sleep, can prove diffi  cult due to states of hyper-vigilance. Providing music gives parents 

and children an easily accessible coping strategy to help with sleep and relaxation.

The Scavenger Hunt session provides  a space for mother and daughter to have time to bond, experience 

success, build trust, feel connected and enjoy each other’s company as they work together to solve clues.  

The activities provide a space where new, positive stories can grow about the mother and daughter’s 

relationship. Opportunity is facilitated for mothers to share positive stories about their relationship with 

their child through a letter they write prior to the session; more information is included in the session 

plan. This session is optional, as it can be resource-heavy and relies on the participation of the mums (see 

information about this in the section Consent and Parent Briefi ng); however we recommend that where 

possible the session is included.

The fi nal session of the program looks toward the future, focussing on hopes and dreams. This is done by 

providing opportunities for children to create and share their wishes and goals. Facilitators’ share with the 

children the skills and strengths they have noticed during the group, to help children strengthen their 

understanding of self and their belief in their ability to reach their hopes and dreams for the future. The 

activities allow for refl ection and celebration.  Developing goals and a belief that you can achieve them 

helps children to feel a sense of autonomy over their lives, which is important in the context of signifi cant 

life disruptions that are out of the child’s control.

Repetition and predictability are important aspects of the program and for the participants. As the group 

progresses, you may choose to repeat some activities that have worked particularly well, or alternatively 

use other activities you know which fi t the program. Included at the end of the manual is a list of websites 

of additional activities.
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Length of Each Session and Timing of Activities
This is a seven session program with sessions delivered weekly. It is possible to run the sessions two 

per week when the families involved may not be able to access the program over a seven week period. 

Leaving time between each session is important for the children to process their experiences of the 

session, for parents (and case workers) to reinforce the session messages, and for the facilitators to adjust 

the program to accommodate the needs of the children as they get to know the group dynamics.

The length of each activity and therefore the session will depend upon the number of children 

participating and how the activities and interactions between the facilitators and the children are 

managed. Some participants will need more attention, guidance and support than others.  Facilitators 

therefore need to do their own thinking about this prior to, and during delivery of a session to dynamically 

manage timing.  It is not necessary to complete all tasks in a session, but it is necessary to maintaining the 

therapeutic intention of an activity and intentionally set up and close each session.

We suggest approximately one hour for delivery of each session. However, for staffi  ng purposes we 

recommend that two and half hours per session is required. This includes time to set up the space and 

activities prior to starting, time to debrief after each session and time to adjust activities for the next 

session based on the participants’ needs.

As you read through the manual you will see that some sessions involve the input of a parent or signifi cant 

caregiver. This may not always be possible and as facilitator you will need to decide how, in the absence of 

a child’s parent (for whatever reason), you will structure the session.

Closing the Group
It is important to have a clear end to each session so that children know when the group has fi nished.  

Endings can be challenging for children who have experienced homelessness, trauma or a lack of social 

opportunity. Wrap up the discussion and share a quick refl ection on how the session was for you as a 

facilitator and some of the positive things you saw in the children that day.

Finish the session by asking each child to share what they enjoyed most about the day. This helps to end 

the session on a positive note and is a clear ending to the session. If the children don’t have anything to 

say, which they may not, you can refl ect on something you saw them enjoy or something you thought 

they were good at.

Support children to re-engage with care givers and where possible provide a brief refl ection on how their 

child participated in that day’s session.  Refl ection should focus on that child’s therapeutic goals, rather 

than their behaviour per se.

Feedback to Parent and/or Caseworker
Prioritise time to talk with each child’s parent, discussing positive attributes of the child’s participation/

journey to meeting their therapeutic goals. Talk about the activities that the child enjoyed most, what you 

noticed they struggled with and which activities they could try at home to support the child’s therapeutic 

goals and/or family relating.

Debrief with Co-facilitator
Debrief and refl ect on the group session. Discuss each child’s participation, and also the facilitators’ roles 

in how things went.  You may choose to use the Facilitators’ Session Notes tool in the Appendix. Use this 

discussion to inform strategies and ideas for the next session. Prepare for the next session by reading 

the session plan, clarifying aims, purpose and activities, strategies for specifi c children and any resource 

acquisition or activity preparation that needs to happen before the next session.
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Support and Feedback
If you have any queries or concerns about delivering the Caterpillars to Butterfl ies Therapeutic Group 

program, or would like support to deliver the program, please call Together4Kids on (08) 8245 8190.  

Together4Kids’ support may include assistance in planning, co-facilitation of the group and/or thinking 

through specifi c implementation issues.  This support is only available to services funded through the 

National Aff ordable Housing Agreement funding in South Australia.

After delivering the group, you may want to modify an activity or have some new ideas to improve 

the program. We are always looking to improve our resources and appreciate creative and inspiring 

suggestions. Please contact Together4Kids and share your ideas.
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Section Two: Session Programs and Appendices

Overall Program Aims
The Caterpillars to Butterfl ies Therapeutic Group program aims to:

• promote psychological safety and equilibrium including the reduction of stress and worry and 

increasing problem-solving skills

• validate children’s experiences

• build emotional literacy, regulation and expression – for example understanding one’s feelings; 

accurately reading emotional states in others; managing strong emotions/fear

• provide mental relief from stressful and complex life situations

• teach and promote pro-social behaviour

• support parents to off er their children a relationship through which they can develop secure 

attachment.

Overall Program Outline

Session One Becoming a Caterpillar
An introductory session for the children to meet each other and learn the group 
process.

Session Two Caterpillar Moods and Grooves
This week focuses on exploring emotions.

Session Three The Sensation-al Garden!
The children will explore how bodily sensations are linked to emotions when they 
explore our imaginary garden!

Session Four Into the Cocoon
A magical transformation takes place for each child as they enter and break out 
from the cocoon.

Session Five Becoming a Butterfl y
Having left the cocoon, it’s time for butterfl y wings. We explore the similarities and 
diff erences between our lovely butterfl ies.

Session Six Garden Scavenger Hunt (Mother/Daughter Scavenger Hunt)
The butterfl ies bring their mums to the group and work together to hunt down 
clues. The session fi nishes with private family time, where mums read a letter to their 
butterfl y.

Session Seven Flying to the Future
The butterfl ies create their own garden of hopes and dreams that they take home 
with them.
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Session One:
Becoming a Caterpillar
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Session One: Becoming a Caterpillar

Aims
Session one aims to establish a safe and secure environment and to support the children become familiar 

with these surroundings, their peers and themselves.  These session aims to develop the children’s 

sense of autonomy and safety within the group, begin supporting them to refl ect on how to make new 

friendships and to provide the child’s worker with an assessment opportunity of what the child may need 

to participate in the group into the future.

Use this session to establish a clear structure. Mention to the children when a task is going to be repeated 

each session, and where a task might change.

“This session we are picking a leader, and making caterpillar headbands! Next session we will pick a leader 

then do something new and exciting”.

When children know what to expect they feel safer, and are more readily able to engage in the group 

process.

Children also feel safer when they feel they have some control over what is happening in their world. To 

help develop this sense of autonomy children are encouraged to be a part of the rule-making process.

Getting-to-know-you activities are included in the fi rst session. This not only helps children learn who 

everyone else is, but also helps them to refl ect on who they are. This step is important for the development 

of personal identity and rapport. As children become more familiar with their peers and the facilitators 

they will also feel safer in the environment, and be more open to engaging in activities.

The fi rst session also off ers an initial assessment opportunity, where facilitators can consider how well the 

children engaged with the group, the other children and the workers.

The aims are addressed through providing a fun and safe way for children to share information about 

themselves (using play and craft activities) and including children in the decision making process.

Brief Outline
• Caterpillar Introduction Song

• Garden Space Rules

• Introducing the Tree

• Pick the leader

• Becoming a Caterpillar

• Garden Hunt and Circle Time

• Caterpillars Be Still
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Resources
To be provided prior to the group starting if possible:

• Program Outline for parents (see Appendix)

• Pre Evaluation Forms for parents (see Appendix)

For the session:

1. Caterpillar Introduction Song lyrics (see Appendix)

2. Our Garden Space picture for the rules (see Appendix)

3. Cut out fl ower and animal shapes to write rules on (see Appendix)

4. Large Tree made from Chipboard, MDF or cardboard  

(this needs to be constructed prior to the group - see Pre Session Setup)

5. A bag/envelope containing all the participants’ names

6. Sample caterpillar antennae

7. Headbands, pipe cleaners, craft balls/pompoms/ribbon

8. Blue Tac

9. Garden Hunt Box – made from garden themed decorated shoe box

10. Session One Caterpillar cut out (see Appendix), to be placed in the Garden Hunt box.

11. Session One Refl ection Leaves (see Appendix)

Pre Session Set Up
Set up the space with themed resources - garden motif, butterfl ies, caterpillars, plants and other insects, 

fl owers, fake grass - and make the space welcoming and interesting, but not cluttered.

Create a Garden Hunt box by decorating a shoe box with garden themes. Place inside this box cut out 

Refl ection Leaves (see Appendix) and either cut out caterpillar, cocoon or butterfl y (see Appendix). Prior to 

the session, hide this box for the Garden Hunt.

 In the Appendix are Refl ection Leaf templates, one for each session. Each leaf has a sentence written on 

it that is a catalyst for discussions around the session’s aims. The box must contain one leaf for each child, 

plus a spare leaf. During the session, facilitators will need to instruct the leader where she will fi nd the box.

Caterpillars/cocoons/ butterfl ies refl ect the growth of both the actual insect, and metaphorically, the 

children. Caterpillars grow in size, form a cocoon and then become butterfl ies. Each session, in the 

Garden Hunt, the group will fi nd a caterpillar, a cocoon or a butterfl y. In Session One they will fi nd a small 

caterpillar in their Garden Hunt box. When putting the caterpillar on the tree, this is the opportunity 

to explain the analogy/journey to the children that they are on. The caterpillar, cocoon and butterfl y 

templates can be found in the Appendix.

An important component of the program is the Garden Tree. This needs to be made prior to the session 

and can be time consuming so allow enough time for its construction. The tree can be made using thin 

MDF wood (which can be bought at most large hardware stores). Draw the outline of a tree trunk and 
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branches onto both pieces of the wood. Use a jigsaw to cut around the tree. Cut a slot up the middle of 

both trees, starting at the base by the roots, and going about half way up. This will allow you to slot the 

two pieces of wood together so that the tree can stand. You may be lucky and fi nd something similar 

ready-made in a craft, discount or Christmas decoration shop.

Alternatively, you can use cardboard to make a 2D cut out of a tree that you can stick to the wall, or use 

brown crepe streamer to stick a tree outline to the wall.  The tree will need to be set up in the room prior to 

the session starting.

Set up a craft table for the Caterpillar Identity craft. The table will need, pipe cleaners, headbands, pom-

poms, scissors and glue. Ribbon is also useful for decoration.

Print out the resources for the Our Garden Space group norms activity. The Garden Space picture should 

be on the wall, near the area you plan for the children to sit in. The cut outs of animals, trees, and the sun 

should be nearby along with a pen/marker and blue tac so that you can write the group norms on these 

shapes and stick them in your garden.  You may choose to laminate these resources so they can be re-used 

for future groups.  If so, use a white-board marker. (See Appendix for these shapes and the Garden Space 

picture.) See the Session Plan for more information about this activity.

On small pieces of paper, write the name of each child, and place these names in an envelope or bag. From 

this envelope/bag you will draw the leader.

Print an Overall Program Outline (see Appendix) for parents, to be given when they drop their children 

off  to the fi rst session.  If you will be facilitating the optional Session Six: Garden Scavenger Hunt you will 

need to ascertain from parents if there are siblings to arrange care for in order for the parent to attend this 

session.  You may need/choose to organise a crèche.

Ensure you have arranged for the Pre Evaluation forms (see Appendix) to be completed by parents, 

preferably prior to the fi rst session, but if not, before the fi rst session gets underway.
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Session Plan One: Becoming a Caterpillar

Firstly
 Before the group starts provide Mum with a program outline of all sessions (see 

Appendix). Highlight the session that she will be asked to take part in (Session Six), the 

Garden Scavenger Hunt. Each session remind the mothers of the session and its date.

 Introduce yourself and your co-facilitator to the children. Explain to them what your 

roles are in the group. For example, you can explain that you are here to run the group 

and make sure that they feel and stay safe; that you are there for them to talk to and 

that unless you are worried that they are getting hurt, what they share stays with you.

 Show the children where the toilets and exits are. Explain the physical boundaries for 

the activities, and where is off  limits during the group.

 Describe broadly what they will be doing this session, highlighting the fun aspects.

 Let the children know approximately how long the session will take and what will be 

happening, who will collect them and where they will return to after the close.

 The children will need this information even if they do not fully understand concepts 

of time. They will need information and reassurance to support them to feel safe and 

less anxious in the group. Hearing clearly when a parent or caregiver will be returning 

is important to minimise separation anxiety.

 Ask if there are any questions. The questions that are asked will give you insight into 

the concerns or stressors of a particular child and give you information as to what to 

include in your opening spiel next time you run the session.

 You might want to suggest that all the children go to the toilet at this point.

Introduction Song
Purpose:  To establish a clear beginning to the group, strengthen the theme, and build on 

relationships.

How to:  The session begins with singing the Caterpillar Introduction Song (see Appendix for 

lyrics). This session involves each person singing a song to introduce themselves.  It is 

sung to the tune of “Up in the air we fl y”.

 One of the facilitators introduces themselves fi rst, modelling what it is the children 

will do. Explain that you will make eye contact with the child that will introduce 

themselves next.

 The song fi nishes when each child has had a chance to introduce themselves.

 In Session One the song has a caterpillar theme. In Session Five the girls become 

butterfl ies and the lyrics change to refl ect this. See Appendix for both sets of lyrics.

Tip:  When it’s their turn to say their name, the children may be shy. Be sure to congratulate 

any attempt on behalf of the child to communicate with the group, even if it’s only eye 

contact. If the child does not respond, explain that it can be hard to introduce yourself 

to a group of new people and how you were scared to start with. If the child does 

not like speaking, introduce this child’s name to the group, and move on to the next 

participant.
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Garden Space Rules
Purpose:  To develop the group norms. These are developed in the fi rst session and refl ected on 

in later sessions. The aim is to give children a sense of control and ownership over the 

group and also to support them to feel safe knowing that they can make rules about 

anything they are worried about.

How to:  Introduce the need for rules and their importance in helping people to feel safe. 

Show participants the image of “Our Garden Space”  (see Appendix). It is a picture of a 

beautiful garden.

 Making the rules will work like a puzzle. Pictures of animals that belong in the garden, 

a cut out of the sun and the leaves of the tree need to be prepared prior to the session 

beginning (see Appendix for templates). These pictures are what the rules will be 

written on. Each rule will then be placed in an appropriate spot in the garden.

 “We have written a rule about listening to each other on this cut out picture of a sun. We are 

now going to place it in the “Our Garden Space” picture. This picture is like a puzzle; this sun 

needs to be stuck on the sun in the picture; Julie can you see where the sun is in the garden?”

 Ask the children to come up with some of the rules, using the garden theme 

whenever possible. For example you can talk about how a caterpillar is very delicate 

and is in danger of being squashed, and ask what we need to do in the garden so 

no caterpillars get squashed? It is important that you use the contributions that are 

off ered although you may have to reframe negative or inappropriate suggestions.

Tip:  The process of getting a list of rules is important. A list of rules decided on by the 

facilitators and written up prior to the session should not be used.

 The rules where possible should be positive and the list should always include the rule 

‘have FUN’.

 For example, ‘No interrupting’ can be decided by the group to be an excellent 

suggestion and can be reframed and written up as ‘Let people have their turn’.

 The same process can be used with other suggested rules like ‘no hitting’ or ‘no 

shouting’. These are excellent rules but rather than write up a very long list of 

behaviours that are unacceptable a discussion can be led, and the rule ‘we are friendly 

and respectful’ and ‘we all behave in a safe way’ can be written on the cut outs.

 If there are suggestions or rules that you want included but the children have not 

suggested them, then put your suggestion to the group and check in that your 

suggestion is OK with them. This models respectful listening, turn taking and builds 

trust by using each suggestion put forward by a child.

 As some of the children may have low literacy and in order to reinforce the rules, read 

out the rules at the start of each session and refer to them throughout each session. 

Congratulate a child who you see following the rules (noticing and naming).

Introducing the Tree
Purpose:  The Tree is a focus point for the group to visually track their journey through the group. 

It is important that you explain the Tree to the children at the beginning of the session 

so that they understand its purpose and their roles in making the Tree come to life.



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION ONE

Together4Kids,  a ser vice of Relationships Austral ia SA 26

How to:  The Tree will need to be constructed prior to the session as outlined in the Pre-Session 

Setup. After the Garden Hunt, at the end of each session, the group will fi nd a paper 

leaf in the Garden Hunt Box. This leaf will have a sentence about the themes of that 

session that the children will refl ect upon. The Tree will tell the story of the journey 

through the group.

 Explain to the participants that each session the Tree will be a part of the experience in 

the group.

 “This Tree will keep a record of what we have done each session. After the Garden Hunt at 

the end of the session, we will fi nd a paper leaf in the Garden Hunt Box. These leaves will be 

hung amongst the branches and we will talk about what is written on the leaf. The leaves 

we place on the tree will be a record of what we have achieved each session.”

 The Tree will give a visual of the participant’s transformation through the Caterpillar to 

Butterfl y group. Caterpillars grow in size, form a cocoon and then become butterfl ies. 

Each session in the Garden Hunt, the group will fi nd a caterpillar, a cocoon or a 

butterfl y.

 At fi rst the caterpillar will be small and it is placed at the bottom of the Tree trunk. As 

the group progresses the caterpillar grows larger, climbs higher, turns into a cocoon 

and then becomes a butterfl y.

 The Tree will also keep a record of all the leaders, with the leader’s name being placed 

on the trunk each session.

Pick the Leader
Purpose:  To provide an opportunity for each child to take a leadership role in the group. This 

activity can be useful in helping to assess the confi dence, growth and abilities of each 

child. It may also provide the child with an experience they may not normally have, 

and also give children a sense that they have some control of their role in the group.

How to:  Introduce the idea of a leader and the types of things they might do.  You may have 

to make suggestions to encourage input. If the children do not come up with them, 

suggest positive leadership qualities, anything appropriate that fi ts with the caterpillar/

garden theme.

 For example:

 “Bravery, strength, kindness, help keep everyone in the garden safe”

 “A leader knows the rules and helps things go well”

 You may also have to reframe inappropriate suggestions.  For example:

 “I am the leader and you need to do everything I say!!”

 can be re-framed to:

 “Yes, leaders do help guide us, but on our caterpillar to butterfl y journey, no one has to do 

anything they don’t feel good about doing”.

 Predict the kinds of responses that may come up and discuss the sort of response you 

might give with your fellow workers beforehand. For example:
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 “I don’t want to be a caterpillar leader.  Caterpillars are scary and poisonous and they get 

squashed and eaten by birds!”

 This statement could be reframed as:

 “In our Garden the caterpillars aren’t poisonous and no one is allergic. Lucky huh! Our 

caterpillars are colourful and kind. The Caterpillar Leader helps the caterpillars be friendly.”

 Explain that each child will have a turn at being the leader. Their main role will be to 

help support the other caterpillars through the activities, lead the team in a garden 

hunt at the end of each session, and to choose a leader for the next session.

 Take the envelope/bag with the children’s name in it.  Draw a name and announce 

that person as the leader this week. Remind the children that each session a new 

leader will be picked, and their name will be placed underneath the name of the 

previous leader. Place this week’s leader’s name on the Tree’s trunk.

Tip:  You could also prepare a badge or arm band that the leader could wear. Remember to 

acknowledge positive leadership qualities in each leader during the session.

Becoming a Caterpillar
Purpose:  The purpose of this activity is to provide an opportunity for the children to engage in a 

simple craft activity where they can begin to test the safety of the group through low-

level sharing opportunities, and to get to know the other girls.

 It is an opportunity for the facilitators to observe each child’s ability to participate both 

emotionally and physically in the activity. Facilitators can adjust their responses and 

requests to support each child build on their strengths and to develop emotionally.

How to:  This is a craft activity where the children work on their own, sharing their resources. 

Provide glue, cheap head bands, pipe cleaners and craft balls/pompoms for example.

 The children will create a pair of caterpillar antennae. These antennae can be made by 

wrapping pipe cleaners around the head band, and gluing a pompom to the top of 

each one. Try to have an example already made for the children to copy.

 As the facilitator you are encouraging the children to participate. You are using each 

girl’s name and noticing and naming positive attributes of their participation, and in 

the headband they are creating. You may also make your own antennae headband to 

model what is expected of the children.

 Once all of the children have completed their headband, ask them to sit in a circle.  

Encourage them to wear their headband antennae. Ask the children to describe what 

type of caterpillar they are. This helps them to step into a caterpillar role.

Tip:  If a child is unsure how to answer the question “what kind of Caterpillar are you?”, use 

the decorations on the antennae and attribute them to positive ‘caterpillar traits’. For 

example:

 “Emma, I can see that your antennae are green and have a lot of glitter on them; could you 

be a strong and friendly caterpillar?”
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 And:

 “I noticed that you waited for your turn with the glue; maybe you’re a kind and sharing 

caterpillar?”

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time is a part of the program structure each session, 

making the outline predictable, helping the children to feel safe by knowing what 

activity is coming and when the end of the session is approaching. The Garden Hunt 

also strengthens the theme and off ers an element of fun.

 This activity also facilitates a leadership opportunity for the Caterpillar Leader. It 

encourages the children to practice taking turns and respectful behaviours. The 

facilitators provide positive reinforcement of appropriate behaviours through ‘noticing 

and naming’.

 This activity sets up a space to refl ect on the session’s themes, and affi  rm the children’s 

refl ections and participation. The purpose of this affi  rmation is to provide a space for 

children to draw on their experiences of the day. It will be your role as a facilitator to 

mention and enquire about the ways the children have engaged with each other and 

the program. These conversations allow space for the normalising of the children’s 

experiences; it also allows workers to congratulate the children on coping strategies 

they may share.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

caterpillar friends.

 The Leader, accompanied by her fellow caterpillars and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.

 The Leader hands out one leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session One’s refl ection says:

 “It can be hard to get to know new people, but you have all done a great job today.”

 The Leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

This is done each session.  Each child takes their leaf home.

 The Leader then places the caterpillar from the box on the Tree trunk. The facilitator 

explains that at the moment the girls are like small caterpillars, but across the weeks, 

they will grow into bigger caterpillars, then go inside a cocoon, and come out again 

as beautiful butterfl ies!  Ask if the children knew that caterpillars grow into butterfl ies?  

Indicate that Session One has concluded. Placing the caterpillar/cocoon/butterfl y will 

come to automatically indicate the session has fi nished.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme. This is helpful in supporting parents to engage 

with their children around their experiences. This work can also be reinforced and 

further developed by the key worker.
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 The activity will be more exciting if the caterpillars can be printed in colour.

 Think about possible strengthening and capacity-building responses to the questions 

so you can ‘drop these in’ if required/appropriate.

Caterpillars Be Still
Purpose:   This is an opportunity to experience and develop relaxation skills that the children can 

practice at home. It also provides a clear ending to the group.

How to:  Staying in the circle, fi nish the session with a relaxation task. There are lots of examples 

of guided relaxation exercises. You may want to choose a song or music to play while 

you are facilitating the activity.  Try kidsrelaxation.com on the internet.

 For this sessions’ relaxation activity, play ‘sleeping caterpillar’. Ask the children to lie still 

like a sleeping caterpillar for one minute. A time limit on this activity is very important 

as this can be quite a challenging activity for children to engage in.

 Allow the children time to fi nd a comfortable space to rest. Warn them when you are 

close to starting so that they can prepare themselves. Make the start clear by saying 

“ready, set, sleep”.

 Comment on the positive attempts to lie still that you notice:

 “I’ve noticed that Bridie has found herself a nice quiet spot away from everyone so she can 

focus on resting”

 Talk with the children about how this activity was for them. Did they enjoy it? Think 

about the possible responses the children may give you.

 “I hate this activity, it’s BORING!”

 This can be reframed to:

 “Not everyone fi nd the same things relaxing, but being able to relax can help us sleep better 

and this can help us grow better and even concentrate more! I know I feel great when I’ve 

had a good sleep! Maybe you could fi nd something new that helps you relax that we could 

try next week?”

 When the children open their eyes, congratulate them and end the activity.

Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Collect the antennae and say farewell until the next session.
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Feedback to Parent and/or Case Worker
 Prioritise time to talk with each child’s parent, discussing positive attributes of the 

child’s participation and/or progress toward therapeutic goals. Talk about the activities 

that the child responded to best and how and which activities they could try at home 

to support well-being, positive behaviour and grow confi dence.

Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Two:
Caterpillar Moods and Grooves
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Session Two: Caterpillar Moods and Grooves

Aims
The aim of this session is to build on the children’s emotional literacy and regulation skills.

The children are supported to identify a range of emotions, as well as the body cues that assist them in 

recognising these emotions in themselves and others.

The activities build the range of words that a child can use to describe her feelings, and assist and 

encourage children to learn how those emotions can be noticed and managed.

The following words: scared, happy, worried, excited, mad and sad are used in the activity, although you 

may choose other emotions/feelings that you would like your particular group to explore.  These words are 

chosen as they are commonly used expressions for emotions; they also take into account the literacy levels 

of the participants.

Facilitators actively ‘notice and name’ emotions and positive attributes of each child throughout the 

program, thereby reinforcing emotional intelligence and increasing the range of words and expressions 

that the child can use to articulate their feelings and needs (discursive resources).

Brief Outline
• Caterpillar Introduction Song

• Garden Space Rules

• Pick the Leader

• Caterpillar Moods

• Getting into the Emotional Groove

• Garden Hunt and Circle Time

• Caterpillars Be Still
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Resources
• Caterpillar Introduction Song lyrics

• Our Garden Space picture, with shapes/caterpillars attached

• The Garden Tree

• A bag/envelope containing all the participants’ names

• Large circles of coloured card to make a caterpillar, with emotions written on them

• Black cardboard ‘caterpillar legs ‘

• Silver pen

• Glue, textas, stickers, crayons.

• Blue tac

• Emotion images from magazines or see Appendix

• Garden Hunt Box containing Session Two Caterpillar and Session Two Refl ection Leaves

Pre-session set up
Set up the space with themed resources - garden motif, butterfl ies, caterpillars, plants and other insects 

to make the space welcoming and interesting, but not cluttered. You will also need the Garden Tree and 

Garden Space Rules from last session.

Hide the Garden Hunt Box containing Session Two Refl ection Leaves (see Appendix) as well as the Session 

Two Caterpillar cut out (see Appendix).

Cut out a large cardboard caterpillar and hang on the wall with blue tac prior to this session. Its body will 

consist of large coloured card circles; you will need one circle per participant, as well as a spare circle for its 

head. Each circle should be cut from coloured card and be at least 30cm in diameter.

To decorate the head, draw eyes on one of the circles and add some cut out antenna. Each of the other 

circles needs to be labelled with an emotion. Use the following: scared, happy, worried, excited, mad and 

sad.  These words are commonly used expressions for emotions; they also take into account the children’s 

literacy level.

Set up a craft table prior to the group starting. You will need glue and scissors, pre-cut magazine images, 

textas and crayons.

Tip: Cut out a range of images from magazines that could represent the moods listed on the caterpillar. 

You can fi nd clip art on the internet that could also be useful or see 'Emotional Images' in Appendix. These 

images will be used by the children to colour in and/or stick on to their ‘caterpillar mood circle’. Cutting out 

a broad range of images before the group starts prevents the children being distracted by images that are 

not helpful – like people kissing or car crashes!
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Session Plan Two: Caterpillar Moods and Grooves

Firstly
 Welcome everyone back to the group and engage the children in conversations about 

their week; perhaps you can ask the children to share a story about something they 

have done. This is a good opportunity for children to start to remember each other’s 

names and to build detail into their growing relationships with each other.

 Refresh the housekeeping details from the previous session, including how long the 

session will run for and who will be collecting them at the end of the session. It is 

important that this is continued throughout each session as children feel safer when 

they know what is going to happen.

 Hand out the caterpillar antennae from last session. This not only serves as a refl ection 

of the previous session, but also serves to clearly identify that the session has begun.

Introduction Song
 Sing the Caterpillar Introduction Song to introduce everyone and start the group.

Garden Space Rules
Purpose:   To review the Garden Space group norms that were created in the previous session. 

This is important for the children; it lets them know that their rules are important, and 

that their safety is important, strengthening the level of safety the group off ers the 

children.

How to:   Check that the rules still fi t for the group by reading them aloud. See if the children 

want to add any new rules. Engaging the children in this process will make the rules 

more important to them, and they are more likely to stick to them because of this.

 “This rule says “Listen to each other”, do you think that rule is still important?”

Tip:  If there were behaviour issues in the previous session’s group then this is the time to 

introduce a new rule.

 “Last session was a tricky session for us. One thing that can help this session be easier for us 

is if we add a new rule that says….(insert rule)….. What does everyone think about that?”

 Or

 “This rule says “Let everyone have their turn”.  I think we found that a bit tricky last time. I’m 

really confi dent that this group of caterpillars can do this.  What can we do to help people 

have their turn? [wait, listen, keep our excitement in our bellies until it’s our turn]”

Pick the Leader
How to:  This session’s leader is picked by the leader from the previous session. The leader 

from the previous session picks a name out of the bag/envelope containing all of 

the children’s names (it now doesn’t contain their own). The name of the child that is 

picked is then placed on the Garden Tree, and this child becomes the leader for this 

session.
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Tip:  Don’t forget to compliment last session’s leader and reiterate the attributes of a good 

leader. This will not only help to give direction for the child in taking the leader’s role, 

but will also help the children refl ect on their own strengths in their role as leader.

Caterpillar Moods
Purpose:  The aim of this activity is to build on the emotional literacy of the children. In this 

activity, the children will make a large Emotions Caterpillar that can be stuck to the 

wall to be referred to throughout the program. This activity builds the number of 

words that the children can use to describe feelings. It also encourages children to 

learn how those emotions can be noticed and managed.

How to:  Prior to the group starting you will have constructed a caterpillar body, and it will be 

on the wall of your group room. The following words: scared, happy, worried, excited, 

mad, sad will be written in the body parts of the caterpillar.  These words are chosen 

as they are commonly used expressions for emotions; they also take into account the 

children’s literacy level.

 Introduce the Caterpillar to the participants.  Explain that even caterpillars have 

diff erent emotions, just like people. Give a brief description of each emotion to the 

children; a more detailed discussion can happen while the craft is completed. It may 

be diffi  cult to retain their attention if you speak to them for too long.

 Have the leader hand a part of the Caterpillars’ body to each child (you may decide 

to direct which emotion the leader gives to which child, based on what information 

you know about the children). Each child is supported to spend time decorating their 

emotion circle with drawings/pictures of people/animals/plants/images that represent 

this emotion/feeling.

 During this task the facilitator chooses an emotion body part to talk to the group 

about. It is preferable to start with the negative emotions – sad, mad - and move 

to more settling emotions at the end of this exercise so that the children move to a 

positive place to do the next craft activity.

 Discuss how your body might feel when you feel this emotion, how you might act if 

you were feeling this way and the reasons why you might feel that way.

 For example ask the group, in this order:

 “This is the word SAD; can you make a sad face? “

 “Where else besides your face can you feel sad? “

 “What sorts of things does your body do when you feel sad?”

  “What are some of the things that make you feel sad?”

  “What is something that has made you feel better?”

 As facilitators you will need to affi  rm each child’s response.  Encourage all children to 

participate in the discussion, however some children may not feel that they can talk 

about raw feelings they may have.  You may also fi nd that the younger participants 

fi nd these explanations diffi  cult. Use your judgement of the children’s abilities to guide 

your questioning.

 Have ‘caterpillar legs ‘prepared (made out of black cardboard) and a silver pen to 
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write on them.  Whilst discussing, facilitators will capture/write the discussion on the 

‘caterpillar legs’. Write one comment per leg, and create 2-3 ‘legs’ per emotion.  

Tip:  You will also have to predict that a child may disclose abuse or neglect. For example:

 “I feel sad that my Dad hits me / touches me…”

 “That would make me feel sad too.  It’s not okay if people make you feel sad.  I’m going to 

talk to you more about this later, and if any other caterpillars want to talk later, that’s okay 

too.”

 Acknowledge the feeling and provide a way to address this away from the group.

 Disclosures that require a child abuse notifi cation must be attended to as soon as 

practicable.

Getting into the Emotional Groove
Purpose:  The aim of this activity is to build on the emotional literacy of the children by 

supporting them to make mental connections between the idea of an emotion, and 

how it might be experienced bodily.

How to:   Explain to the children that we will be dancing like the emotions on the caterpillar.  

The facilitator will point to an emotion on the caterpillar, then ask everyone to move to 

the music as if they have that feeling in their body. Change the emotion throughout 

the song. Play a song and announce the fi rst emotion, eg. “Dance like a happy 

caterpillar!”   Model the ‘happy caterpillar’ dancing.

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time is a part of the program structure each session, 

making the outline predictable, helping the children to feel safe by knowing what 

activity is coming and when the end of the session is approaching. The Garden Hunt 

also strengthens the theme and off ers an element of fun.

 This activity also facilitates a leadership opportunity for the Caterpillar Leader. It 

encourages the children to practice taking turns and respectful behaviours. The 

facilitators provide positive reinforcement of appropriate behaviours through ‘noticing 

and naming’.

 This activity sets up a space to refl ect on the session’s themes, and affi  rm the children’s 

refl ections and participation. The purpose of this affi  rmation is to provide a space for 

children to draw on their experiences of the day. It will be your role as a facilitator to 

mention and enquire about the ways the children have engaged with each other and 

the program. These conversations allow space for the normalising of the children’s 

experiences; it also allows workers to congratulate the children on coping strategies 

they may share.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

caterpillar friends.

 The Leader, accompanied by her fellow caterpillars and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.
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 The Leader hands out a leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session Two’s refl ection says:

 “We all have lots of diff erent feelings; it’s great we can help each other understand them. 

Maybe this week you can practice saying how you feel, like “when I get a hug from Mum, I 

feel happy’.”

 The leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

This is done each session.  Each child takes their leaf home.

 The leader also places the caterpillar on the Tree trunk, above the smaller caterpillar, to 

indicate that Session Two has concluded.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme. This is helpful in supporting parents to engage 

with their children around their experiences. This work can also be reinforced and 

further developed by the key worker.

 The activity will be more exciting if the caterpillars can be printed in colour.

 Think about possible strengthening and capacity-building responses to the questions 

so you can ‘drop these in’ if required/appropriate.

Caterpillars Be Still
Purpose:   This is an opportunity to experience and develop relaxation skills that the children can 

practice at home. It also provides a clear ending to the group.

How to:  Staying in the circle, fi nish the session with a relaxation task. There are lots of examples 

of guided relaxation exercises. You may want to choose a song or music to play while 

you are facilitating the activity.  Try kidsrelaxation.com on the internet.

 For example: Guided meditation. Ask the children to fi nd a comfortable place to lie 

down. Make the start clear by saying:

 “We are going to start now.

 I’ll talk to you while you lie down on your back. You can close your eyes if you want, but you 

don’t have to. You can feel the ground pressing on your back, does it feel cold or warm, is it 

hard or is it soft?

 Take a minute to think about your breathing, as you breathe in and then out. Can you feel 

the air in your lungs?  Does your chest feel bigger when you breathe in?

 Now think about your toes, give them a little wiggle, then think about your legs.  You can 

wiggle those a little too if you like.  Now imagine them feeling really fl oppy and relaxed. 

Think about your tummy and making it feel really fl oppy and relaxed. Can you do that? 

Think about your tummy and breathe out and relax it.  Now think about your arms and 

imagine them feeling fl oppy and relaxed.

 Now take a deep breath in and then slowly let it out.

 Imagine your lungs fi lling up with air like a big balloon, then slowly let that air back out. In, 

then out.  Think about how it feels to breathe. Then slowly begin to think about your body 
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again; your legs, arms, tummy. Does it feel relaxed now? Can you think of any words that 

could describe your body? Maybe calm or jelly-like?

 Lie still now for a little while longer, breathing quietly.

 It’s nearly time to sit up again. Slowly think about sitting up.

 Take your time, everyone sit up now.”

 After the activity, make comments about the positive attempts the children made to 

engage in the process.

 Talk with the children about how this activity was for them. Did they enjoy it? What 

part of their body didn’t want to relax? Were they surprised how fl oppy they could 

get? Think about the possible responses the children may give you and prepare 

yourself with some responses.

Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Collect the antennae and say farewell until the next session.

Feedback to Parent and/or Case Worker
 Prioritise time to talk with each child’s parent, discussing positive attributes of the 

child’s participation and/or progress toward therapeutic goals. Talk about the activities 

that the child responded to best and how and which activities they could try at home 

to support well-being, positive behaviour and grow confi dence.

Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Three:
The Sensation-al Garden!
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Session Three: The Sensation-al Garden!

Aims
The aim of Session Three is to support children to explore their emotional responses to sensations, to 

refl ect on these reactions, to strengthen their perception of their abilities and to enrich their lives with 

positive stories.

Research has shown that from the start of life, social experiences and relationships are necessary to help us 

cope with stress; our experiences with others infl uence how we manage stress. We know that it is through 

our relationships that we learn to recognise and identify both our sensations and emotions.

Sensation includes our hearing, seeing, tasting, touching and smelling. Children need to learn to be 

able to sort and arrange their sensations mentally.  Often this can be very diffi  cult for children who have 

experienced trauma or abuse. Sensation is also important in helping us to process our feelings and calm 

or excite ourselves. It is important that from a young age children are helped with learning to process their 

emotions and their sensations.

As we know from experience, we are most able to explore when we are feeling safe and comfortable.  It 

is the facilitator’s role to guide and encourage each child to experience and verbalise each sensation. 

Children will start to recognise the sensations that calm and relax them, the ones they don’t like and the 

sensations that excite them or make them happy.

Developing knowledge of reactions to diff erent sensations, then being supported to respond 

appropriately, builds skills in regulating those reactions, strengthening their ability to deal with diffi  cult life 

experiences.

The session builds on the emotional literacy exercises from previous sessions, that provide children the 

words to describe their feelings and needs.

The creation of a journal reinforces the child’s engagement in the activities, provides a record of their 

experiences - which is able to be shared and celebrated - and strengthens the importance the child gives 

to these stories.

Pre-session set up
Set up the space with themed resources - garden motif, butterfl ies, plants, caterpillars and other insects 

to make the space welcoming and interesting. You will also need the Garden Tree and Our Garden Space 

rules from last session.

Hide the Garden Hunt Box containing Session Three Refl ection Leaves (see Appendix) as well as the 

Session Three Caterpillar cut out (see Appendix).

Prior to this session starting set up some sensory stations. A station is a space that is designated to one 

specifi c activity. You can set each activity up on a table, or perhaps select a corner or otherwise delineated 

space in each room (you can also delineate space using mats, rugs or furniture).

Decide before the group starts in what order the group will explore each station. Choose which sensory 

stations you will set up based on the senses or experiences you’d most like to explore or facilitate, and 

also based on your resources.  Facilitation notes are in the session plan, only the setup is included below.  

Options include:
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Feel / Touch
• Our garden needs water.  Water station 

Set up a plastic container with water, sponges and cups  or a set of water spray bottles set on light 

mist (use plastic mat underneath to contain water or facilitate outside).

• Sometimes the wind blows through the garden.  
Provide small paper/card fans to create a breeze for the children.  See Appendix for fan cut-out 

design. Alternatively use an electric fan on a low setting; however pay particular attention to safety 

issues.

• The leaves help the trees grow.  Leaf piles. 
Collect new and dried leaves.  Put the new leaves in one container, and the old leaves in another.  

Alternatively put all the leaves into a plastic paddling pool/sand shell as this will facilitate numerous 

people around it at the one time.

• Is there honey in the bee hive?!
Put some honey / golden syrup into a bowl or jar (individual ones if there is a hygiene concern).  

Allow the children to dip their fi ngers into the bowl / jar.

Taste
• What grows in the garden? Lemons! 

Provide sliced lemon for tasting

• What grows in the garden?  Weeds!  
Provide sour-sobs and nasturtiums for tasting

• What grows in the garden?  Strawberries!  
Provide strawberries for tasting

• Is there honey in the bee hive?!
Put some honey / golden syrup into a bowl or jar (individual ones if there is a hygiene concern).  

Allow the children to dip paddle pop sticks into the bowl / jar and lick the honey / golden syrup off .

Smell
• What grows in the garden?  Roses!  

Provide roses for smelling (other fl owers may have pollen issues).  Ensure there are no thorns on the 

roses.  You may choose to provide one for each child/family to take home.

• What grows in the garden?  Lavender!  
Provide fresh or dried lavender for smelling. Children should not handle the lavender as it may be 

too strong for their skin.

See
• I can see a rainbow!  Colour walk-through. 

Hang a rainbow made of crepe paper / fabric / streamers / scarves for children and parents to 

inspect and  walk through or be carried through

• Who’s in the garden? You are!
Provide a mirror or mirrors and encourage the children to look at diff erent parts of their faces, their 

caterpillar antennae.
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• Drip drip drip, animals have a sip.
Provide teat pipettes (a straw could be used but may require more skill) to the children to create 

drops of water, and watch them fall.

Hear
• Sssh!  Can you hear the rain?  Rain sounds. 

Provide one or more rain sticks to create rain sounds and/or ask parents and children to make the 

sound of rain with their mouths, and the sound of thunder

• We love music in the garden!
Play music and encourage dancing in the garden, singing and listening out for specifi c parts of the 

music / song.

Print off  the journal pages included in the Appendix. Place these on a crafting table with textas, crayons 

and pens.

Use a camera for this session; pictures of the children engaging in the sensory stations will be added to the 

journal during the week.

Brief Outline
• Caterpillar Introduction Song

• Garden Space Rules

• Pick the Leader

• The Sensational Garden!

• Sensation-al Garden! Journal

• Garden Hunt and Circle Time

• Caterpillars Be Still



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION THREE

Together4Kids,  a ser vice of Relationships Austral ia SA 46

Resources
• Caterpillar Introduction Song lyrics

• Our Garden Space picture, with shapes/caterpillars attached

• The Garden Tree

• A bag/envelope containing all the participants’ names

• Sensory Garden Walk resources, dependent on stations chosen:

• Our garden needs water.  

Water station Plastic container, water, sponges with diff erent textures and cups

Alternative: a set of water spray bottles set on light mist

• Sometimes the wind blows through the garden.  

1 small paper/card fan.  See Appendix for fan cut-out design.  Alternative: electric fan

• The leaves help the trees grow.  Leaf piles. 

Bags of fresh and dry leaves, Infl atable pool / large tubs / boxes / sand shell for leaves

• Is there honey in the bee hive?!

Honey / golden syrup, paddle pop sticks, bowl or jar (individual ones if there is a hygiene 

concern), cleaning resources

• What grows in the garden?  Lemons!  

Sliced lemon, plastic serving platter

• What grows in the garden?  Weeds!  

Sour-sobs and/or nasturtiums in plastic bowl

• Is there honey in the bee hive?!

honey / golden syrup, bowl or jar (individual ones if there is a hygiene concern), cleaning 

resources

• What grows in the garden?  Strawberries!  

Strawberries, bowl

• What grows in the garden?  Roses!  

Roses with no thorns

• What grows in the garden?  Lavender!  

Fresh or dried lavender

• I can see a rainbow!  Colour walk-through. 

Crepe paper / fabric / streamers / scarves, masking tape to hang these

• Drip drip drip, animals have a sip.

Teat pipettes (a straw could be used but may require more skill) and water

• Who’s in the garden – you are!

Mirror or mirrors

• Sssh!  Can you hear the rain?  Rain sounds. 

One or more rain sticks or nothing (participants make their own sounds)

• We love music in the garden!

Music, CD/MP3 player

• A camera

• Printed journal page for each sensation. Each child will need a journal.

• Glue, magazines, textas, stickers, crayons.

• Garden Hunt Box  - containing Session Three Caterpillar and Session Three Refl ection Leaves
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Session Plan Three: The Sensation-al Garden!

Firstly
 Welcome everyone back to the group and engage children in conversations around 

their week; perhaps ask children to share a story about something they have done.

 Refresh the housekeeping details from the previous session, including how long the 

session will run for and who will be collecting them at the end.

 Hand out the caterpillar antennae from last session.

Introduction Song
 Sing the Caterpillar Introduction Song to introduce everyone and start the group.

Garden Space Rules
 Review the Garden rules by reading the rules to the group. Make any adjustments or 

additions as agreed by the group.

Pick the Leader
 The Leader from Session Two selects this session’s Leader. Add the new Caterpillar 

Leader’s name to the Tree. Don’t forget to compliment the previous Leader and 

reiterate the attributes of a good Leader. Perhaps ask the new Caterpillar Leader what 

they might bring to the role.

The Sensation-al Garden!
Purpose:  The aim of this activity is to support children to explore, sort and arrange their 

emotional responses to sensations.  It provides an opportunity for children to 

recognise the things that calm or excite them.

 It is the facilitator’s role to guide and encourage each child to experience and verbalise 

each sensation and their experience.

How to:  This is an exploration of an imaginary garden. Pre-set up “sensory stations” as described 

in the Pre Session Set-up.  It is recommended that the group explore the diff erent 

sensations together by exploring only one station at a time, to contain the group, and 

to provide shared refl ections and modelling.

 If the stations have been set up outside of the main group room, have your Caterpillar 

Leader lead the group in a single line to where the stations are set up. If indoors, you 

may play a calm, nature soundtrack as background music to mark the opening and 

closing of the activity.  When you reach the space, you will need to explain to the 

children that you will only be going to one table/corner of the room at a time. Direct 

the children through the garden and spend some time sharing and refl ecting on some 

of the diff erent sensations that may be experienced in a garden.

 You may decide to create a story about the order of the stations as you move between 

them for example “Now we’d like to take you on a walk through our garden, where we’re 

all allowed to look at and touch things.  We’ll even get to taste some things…  Now… what 
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grows in a garden? Allow children to answer.  Let’s all have a smell of this and guess what is 

growing in our garden [Lavender station]…  Okay, so what else grows in a garden?  Allow 

children to answer.  Hmmm… well let’s have a taste of this and guess what else is growing 

in our garden! [lemon station]  Can you hear that?  It sounds like the wind blowing!  The 

wind blows in our garden, let’s see what that’s like [wind station]… and sometimes with the 

wind comes the rain!  Can you hear that?  Can you make the sound of rain?  What about 

thunder? [rain station]… and after the rain comes… a rainbow!  Wow!  Let’s walk through 

the rainbow [rainbow station]…”

 As a facilitator, help children to notice and name their reactions to the diff erent 

sensations. Also introduce each table by explaining what is on it, and what sensation it 

relates to.

 “This is our sight sensation table. Our sight is all the things that we see with our eyes. Some 

sights we like and some we don’t; I like fl ashing lights, but my brother fi nds they hurt his 

eyes. Everyone has diff erent emotional reactions to diff erent sensations.”

 Use the notes below as a guide to exploring and refl ecting on each Sensory Station 

option.

NOTE:  Facilitators will take photos of the children engaging in these activities. The aim is to 

capture expressions and reactions to the diff erent sensations, not just to take photos 

of the group smiling at you (although you can take these as well!). You may decide to 

get another staff  member to assist with this so you can maintain suffi  cient focus on all 

children. These photos can be used in the children’s journals.

All activities
 Role model communicating to the children what you see they are experiencing.  Often 

referred to as ‘noticing and naming’, this will help children develop emotional literacy. 

For example:

  “George you’re really digging your hands in deep!  Wow, you’re being so adventurous 

scrunching those leaves.  Looks like it feels really good for you!”

 At each station children are guided to engage with the activity. Enquire into what they 

like, and notice and name their reactions;

 “Hey Josie, I saw you scrunch up your face when we made a thunder sound; it looked like 

you were feeling worried. I wonder what hearing that sound was like for you.”

 Be prepared that children may react negatively to loud sounds, if you choose to 

include them. Be prepared to address any disclosures that might take place.

 Josie may respond with;

 “I didn’t like it. It reminds me of when Dad would punch holes in the walls”

  You could respond with:

 “Well we’ll stop making that noise because we want everyone in our group to feel safe and 

happy. Let’s see if there is another sound on this table that might make you feel better.”
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Feel / Touch
•  Our garden needs water.  

Water station. Children play in the water.  They experiment with putting their hands 

in quickly and slowly, etc. Older children may not last very long with this station as 

they may be familiar with more complex water play.

•  Describe what this might feel like for the child.  Model words such as “soft, wet, 

cold”.

•  Ask children what they think the water feels like.  What does it remind them of?  

What does it feel like when they get all wet?  Do they like warm water or cold 

water?

•  The leaves help the trees grow.  
Leaf piles. Children feel the diff erences between the fresh and dried leaves with 

parents.

•  Describe what the leaves might feel like to the child.  Model words such as “soft, 

crunchy, rough, smooth”.

•  Do you like the way they feel?  Which leaves do you like the most? Do the 

leaves make noises?  Do they smell?

•  Sometimes the wind blows through the garden.  
Facilitators create a breeze for their children with small paper/card fans then hand 

the fan to the child to fan themselves.

•  Ask if the children can feel the breeze?  Do they like lots of breeze or only a 

little?  Do they like it on their face better, or on their arms?

•  Is there honey in the bee hive?!
Facilitators tell the children this is a messy thing to do, so we have to be careful and 

clean our hand straight away, but fi rst, let’s see if we can touch any honey in the 

bee hive.  Facilitate children putting their hands in the ‘hive’ one at a time.

•  Ask the children what they think of how it feels?

Taste
•  What grows in the garden?  Lemons!  

Children put their tongues on the sliced lemon to taste it.

•  Facilitators refl ect what they notice about each child’s reaction.  Facilitators ask 

children what they think of the lemon taste.  Does it remind the child of having 

tasted anything else?  What does the lemon feel like?

•  What grows in the garden?  Weeds!  
Children taste the sour-sobs and nasturtiums.  This can be a fun tasting exercise! 

(Remind children that not all weeds are edible). If children are unsure about doing 

this, facilitators taste the weeds fi rst.

•  Facilitators refl ect what they notice about each child’s reaction.  Facilitators ask 

children what they think of the taste.  Does it remind the child of having tasted 

anything else?  What colours can they see?



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION THREE

Together4Kids,  a ser vice of Relationships Austral ia SA 50

Smell
•  What grows in the garden?  Roses!  

Children smell the roses (other fl owers may have pollen issues).  There may be one 

for each child to take home.  You could place the roses under a blanket and get the 

children to “burrow” for what grows there.  Be aware that this could be emotionally 

challenging to venture into an unfamiliar, non-visible space for some children, so it 

must only be an option.

•  Facilitators ask the child what they think the rose smells like.  Does it remind 

them of anything else?  Do they like the smell?  What is the rose like to touch?  

What colours can they see?

•  What grows in the garden?  Lavender!  
Facilitators rub the fresh or dried lavender in their fi ngers and the children smell 

the smell the facilitator has created.  Children should not handle the lavender as it 

may be too strong for their skin.

•  Facilitators ask the children what they think the lavender smells like.  Does it 

remind them of anything else?  Do they like the smell?  What is the rose like to 

touch?  What colours can they see?

See
•  I can see a rainbow!  Colour walk-through. 

Children inspect then walk through a rainbow made of crepe paper / fabric / 

streamers / scarves.

•  Facilitators ask the children and/or describe what colours they can see.  They 

describe what the fabric / paper looks like.  Are there patterns?  Is some of the 

fabric longer or shorter?  Ask the children what colours of the rainbow they are 

wearing, or what their favourite colour is? What is the rainbow like to touch?  

Do they like what they see?  Does it remind them of anything else?  Do they 

remember having seen a rainbow?

•  Drip drip drip, animals have a sip.
Children create drops of water, and watch them fall.

•  Facilitators explain to the children that many animals come to gardens to be 

nourished by drinking water.

“Many animals only need a tiny amount of water.

We’re going to count out 10 drops of water to add to the garden!”

Provide children with teat pipettes (a straw could be used but may require 

more skill) and get the children to fi ll these with water.  The facilitator then 

models the activity, showing the counting out of three drops of water.  The 

facilitator then says that it is the children’s turn, and counts slowly from one to 

ten.  What was it like to look so carefully?  What was it like to see a little drop of 

water?  Did they like looking at the rain more, or the little drops?

•  Who’s in the garden – you are!
Provide a mirror or mirrors and encourage the children to look at diff erent parts of 

their faces, their caterpillar antennae.

•  Ask which parts of their face fi t into the garden really well?  Eg. do their eyes 

look like fl owers?  Do their noses look like little rocks?
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Hear
•  Sssh!  Can you hear the rain?  Rain sounds. 

Facilitators and children create rain sounds either with rain sticks and/or their 

mouths.  Facilitators and children create the sound of thunder with their mouths.

• Facilitators and children talk about listening to rain.  What other sounds 

sometimes come with the rain, eg. Thunder!  What does that sound like?  What 

does it look like when it rains?

Tip:  You can hide the stations with table cloths if you feel that seeing them would distract 

your group. Also if none of the children want to try the sensation a facilitator should 

fi rst model what is expected.

The Sensation-al Garden Journal
Purpose:  This activity supports children to refl ect on their experiences in the Sensation-al 

Garden. Supporting children to recognise the sensations that calmed and relaxed 

them, the ones they didn’t like and the sensations that excited them or made them 

happy will build on their emotional literacy and regulation skills. The creation of the 

journal reinforces the child’s engagement in the activities and should be a positive 

experience for them, where skills and positive interactions are noticed and named by 

facilitators. Writing in a journal strengthens the stories and the child’s perception of 

their abilities.

How to:  Work with the children to create a story of their experiences. Each child will work 

on their own journal. In the Appendix you will fi nd a journal page for each of the 

sensations in the garden. It has places for photos, which can be added once they are 

printed, or images can be drawn.

 Sit with the children at a table and talk about their experience with each sensation. 

Make notes on the pages about things such as what they did, if they liked it, and their 

favourite sensation. Children will need assistance with this, not only to write, but also 

to recognise and name their reactions.

Tip:  During the following week process and add the photos of both the group and the 

individual child to each of the children’s journals. The children will be given their up-

dated journal in Session Four. If possible, laminate the pages and bind them together 

for the children to take home.

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time is a part of the program structure each session, 

making the outline predictable, helping the children to feel safe by knowing what 

activity is coming and when the end of the session is approaching. The Garden Hunt 

also strengthens the theme and off ers an element of fun.

 This activity sets up a space to refl ect on the session’s themes, and affi  rm the children’s 

refl ections and participation. The facilitators provide positive reinforcement of 

appropriate behaviours through ‘noticing and naming’.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

caterpillar friends.



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION THREE

Together4Kids,  a ser vice of Relationships Austral ia SA 52

 The Leader, accompanied by her fellow caterpillars and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.

 The Leader hands out a leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session Three’s refl ection says:

 “We all smell, taste, listen and touch things every day, and they can make us feel all kinds 

of ways! Can you think of something you smell, taste, listen to or touch that makes you feel 

better?”

 The leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

This is done each session.  Each child takes their leaf home.

 The leader also places the caterpillar on the Tree trunk above last weeks’ caterpillar to 

indicate that Session Three has concluded.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme. This is helpful in supporting parents to engage 

with their children around their experiences. This work can also be reinforced and 

further developed by the key worker.

 The activity will be more exciting if the caterpillars can be printed in colour.

 Think about possible strengthening and capacity-building responses to the questions 

so you can ‘drop these in’ if required/appropriate.

Caterpillars Be Still
Purpose:   This is an opportunity to experience and develop relaxation skills that the children can 

practice at home. It also provides a clear ending to the group.

How to:  Staying in the circle, fi nish the session with a relaxation task. There are lots of examples 

of guided relaxation exercises. You may want to choose a song or music to play while 

you are facilitating the activity.  Try kidsrelaxation.com on the internet.

 For this session’s relaxation activity, play ‘sleeping caterpillar’ which was played in 

the fi rst session. This will be an opportunity to assess if the children are more able to 

participate in this than on the fi rst occasion.

 Ask the children to lie still like a sleeping caterpillar for one minute. A time limit on 

this activity is very important as this can be quite a challenging activity for children to 

engage in.

 Allow the children time to fi nd a comfortable space to rest. Warn them when you are 

close to starting so that they can prepare themselves. Make the start clear by saying 

“ready, set, sleep”.

 Comment on the positive attempts to lie still that you notice.

 Talk with the children about how this activity was for them. Did they enjoy it? Think 

about the possible responses the children may give you.
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Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Collect the antennae and say farewell until the next session.

Feedback to Parent and/or Case Worker
 Prioritise time to talk with each child’s parent, discussing positive attributes of the 

child’s participation and/or progress toward therapeutic goals. Talk about the activities 

that the child responded to best and how and which activities they could try at home 

to support well-being, positive behaviour and grow confi dence.

Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Four:
Into the Cocoon
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Session Four: Into the Cocoon

Aims
The aim of this session is to develop and build on the methods children have for calming themselves when 

they are feeling out of control, anxious, busy or upset. The session also reviews the Emotions Caterpillar to 

reinforce the emotional literacy of the children.

This session provides the participants with experience of a variety of relaxation techniques. Every person is 

diff erent, and as such, so are their sensory needs. What is relaxing for one person may not be for another. 

Acknowledge this if children have diffi  culty engaging in one of the activities.

Facilitators are affi  rming that we can help control how we feel, through the activities we partake in.

This session also provides a signifi cant themed event symbolising that the children are moving forward – 

they move from being caterpillars, to entering a cocoon, and breaking out again.

Pre-session set up
You will need a space large enough to do the parachute activity.

Set up the space with themed resources. You will also need the Garden Tree and Garden Space rules from 

last session.

Hide the Garden Hunt Box containing Session Four Refl ection Leaves (see Appendix) as well as the Session 

Four Cocoon cut out (see Appendix).

As you will be reviewing and handing out the journals constructed in Session Three, print off  the photos 

of each child from that session and stick them into the journals to complete the journal. If possible the 

journals should be laminated and bound so that they are more likely to be kept by the child.

Stick the Emotions Caterpillar created in Session Two on the wall.

Purchase bubbles prior to the group; these can be found in bulk in discount stores or supermarkets. An 

appropriate book will also need to be sourced if you do not have a copy of “The Very Hungry Caterpillar” by 

Eric Carle. This can also be sourced from a library.
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Brief Outline
• Caterpillar Introduction Song

• Garden Space Rules

• Pick the Leader

• Review Sensation-al Garden Journal

• Review Emotions Caterpillar

• Relaxing Time Discussion

• Relaxing Time Activities –Bubble Blowing; Read a Story

• Parachute Cocoon

• Garden Hunt and Circle Time

• Butterfl ies Be Still

Resources
• Introduction Song lyrics

• Our Garden Space picture, with shapes/caterpillars attached

• The Garden Tree

• A bag/envelope containing all the participants’ names

• The Emotions Caterpillar

• The Sensation-al Garden! Journal  with photos of the children (printed and attached)

• Bubbles (bubble makers from discount store) - enough  for facilitators too

• Story, “The Very Hungry Caterpillar” By Eric Carle or alternative

• Parachute (available from good toy stores or online) or large sheet

• A large clear space

• Garden Hunt Box containing Session Four Cocoon and Session Four Refl ection Leaves

• Blue tac
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Session Plan Four: Into the Cocoon

Firstly
 Welcome everyone back to the group and engage children in conversations around 

their week; perhaps ask children to share a story about something they have done.

 Refresh the housekeeping details from the previous session, including how long the 

session will run for and who will be collecting them at the end.

 The Emotions Caterpillar from Session Two should be on the wall; reiterate the 

sentences and explain the words. Repetition and familiarity with the words and ideas 

helps to reinforce their skills.

 This session no antennae’s are handed out. This session the caterpillars are entering 

their cocoons and will soon become butterfl ies!

Introduction Song
 Sing the Caterpillar Introduction Song to introduce everyone and start the group.

Garden Space Rules
 Review the Garden rules by reading the rules to the group. Make any adjustments or 

additions as agreed by the group.

Pick the Leader
 The Leader from Session Three selects this session’s Leader. Add the new Caterpillar 

Leader’s name to the Tree. Don’t forget to compliment the previous Leader and 

reiterate the attributes of a good Leader. Perhaps ask the new Caterpillar Leader what 

they might bring to the role.

Review the Sensation-al Garden Journal
Purpose:  Writing a journal strengthens the child’s story about their involvement with the 

butterfl y group and what they’ve experienced and learnt in the group. Providing 

photos of themselves engaging in the activities strengthens the child’s perception of 

their emotional reactions and their abilities.

How to:  Facilitators show the completed journals to the group and share an interesting photo 

from each child’s book. Engage in discussions about the bodily cues you can see in the 

photo that represent the emotion the child had felt.

 “Jill you said smelling the lavender made you feel sleepy and relaxed. I wonder how your eyes 

in this photo let us know this is how you are feeling?”

 “My eyes are closed, just like they are when I am sleeping!!”

Tip:  Give the children time to fl ick through their journals and allow them to look at their 

photos. Then place the books in a safe place until the end of the session
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Review the Emotions Caterpillar
Purpose:  The Emotions Caterpillar from Session Two is reviewed to refresh this knowledge for 

the children. This information will link in with this session’s theme of relaxation and 

feeling better.

How to:  Have the Emotions Caterpillar placed on the wall. Ask the children if they can 

remember any of the emotions. Start with the sad emotions fi rst and then move 

through to the happier emotions.

 For each emotion have the children act out what that emotion might look like to 

them.

Tip:  This can just be a short exercise used as a refresher.

Relaxing time - Discussion
Purpose:  The purpose of this activity is to introduce the notion of relaxation to the participants, 

and to link relaxation to their understanding of emotions.

How to:  This is a time to talk with the participants about relaxation. Talk openly about 

relaxation, and how it can be useful, especially if we are feeling out of control.

 “Sometimes when I have had a bad day, I like to sit down and read a story. I enjoy reading 

stories, and the story helps me to feel better.  It also helps my body to relax because it’s pretty 

hard to read and run at the same time!”

  Don’t forget to mention that it is ok if we all do diff erent things to relax; we are all 

diff erent people with diff erent needs and as such, what we do to relax can be diff erent.

 “Not everyone does the same thing to relax, some people fi nd that going for a run or a swim 

helps relax them. I wonder if you do anything to relax?”

 A great way to start this conversation is to ask whether anything they tasted, smelt, 

touched or heard last session made them feel better. This will help introduce the idea 

that we can help control how we feel, through the things we notice or experience.

Tip:  Continue the discussion by encouraging participants to share the types of things they 

might do to relax every day.

Relaxing Time – Activities
Purpose:  In this session we are aiming to provide the participants with experience in a variety 

of relaxation techniques. Every child is diff erent and so are their sensory needs. What is 

relaxing for one child may not be for another. Acknowledge this if a child has diffi  culty 

engaging in one of the following tasks.

 The parachute cocoon activity represents the children breaking out of their cocoons 

and getting ready to become butterfl ies!

How to:  Prior to the session you will have arranged the resources need for these activities. 

Bubble blowing can be done inside, although it is useful if there is an outside space 

available. The parachute cocoon activity can also be done inside, although you will 

need a large clear space.

• Bubble blowing – Use bubbles to help children practice their slow and deep 
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breathing. Ask them to practice taking big breaths in, and slow controlled breaths 

out. The better they get at this, the bigger the bubble, or the more bubbles, they 

will be able to blow.

• Read a Story – Have the participants come to you for story time; they can fi nd a 

nice quite place, lie down, sit on a lounge, fi nd somewhere comfortable.

A great story to read is The Very Hungry Caterpillar by Eric Carle. Another option is to 

include a book that explores emotions or worries.

During each activity it is the role of the facilitator to name and notice the responses 

and reactions of the children in the diff erent activities. Enquire as to which 

activities they enjoyed, or perhaps struggled with.

Parachute cocoon
Purpose:  This activity is an active relaxation activity. It is also an essential part of the program, as 

it represents the caterpillar’s cocoon, and the breaking out of the cocoon.

 However, many children do not fully understand the cocoon part of the 

metamorphosis. The exercise is fun and provides a sensory experience as each child 

has a turn to be wrapped and unfurled by the group.

How to:  Explain to the children what will happen, and that it might feel scary, but if they are 

brave, it won’t last long and they will have moved from being a caterpillar, to having 

been in a cocoon!

 Usually done with a parachute, this activity can also be done using a double or queen 

sized sheet. You will need a large clear space.

 Lay out the parachute / sheet on the fl oor.

 Choose a child to sit in the middle of the sheet.

 The rest of the group and facilitators, standing off  the edge of the sheet, all pick up a 

section of the sheet.

 All walk in the same direction around the child wrapping the child in the fabric.

 The child should not be wrapped higher than shoulder height and may only be 

wrapped up to their knees, depending on the sheet size.

 Once the child is wrapped up, each person gently pulls their piece of the sheet 

backwards. The child in the middle will unravel in a spinning motion. Every child has a 

turn.

 While you are doing this exercise make reference to the cocoon metaphor and ask the 

child to describe how it feels to be spun around. Notice and name their expressions.

 You may choose to facilitate a discussion about “How would a caterpillar get ready for 

a big move or change?”

Alternatives:  Depending on the resources you have available, you may choose to:

 Set up a pop up shade tent, with a tunnel into and out of the tent.  It is explained 

to the children that each child will enter the cocoon/tent and will stay there for a 

short moment while some special music is played, then they will come out the other 
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end and become a butterfl y!  Individually, each child enters.  The facilitator plays 

a percussion instrument to the sound of a heart beat rhythm “Right now you are 

a caterpillar, but soon you will sleep in your cocoon [slow the rhythm down]. Can 

you feel yourself changing into a butterfl y? And [tap tap!] now you come out of the 

cocoon as a butterfl y!  Hooray!”

 Repeat this process for each child.  Ask the children how it feels now that they are 

butterfl ies.  Explain that the butterfl y wings take time to unfurl and they have to wait 

until next session to be able to fl y.

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time helps children to feel safe by knowing what activity 

is coming and when the end of the session is approaching. It strengthens the theme, 

sets up a space to refl ect on the session’s themes, and affi  rm the children’s refl ections 

and participation.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

caterpillar friends.

 The Leader, accompanied by her fellow caterpillars and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.

 The Leader hands out a leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session Four’s refl ection says:

 “What was your favourite thing to do today? People relax in lots of diff erent ways. This week 

try practicing a way to relax each day. Maybe you’ll fi nd something new you can tell us 

about!”

 The leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

Each child takes their leaf home.

 The leader also places the cocoon on the Tree trunk above last session’s caterpillar and 

reminds the children about the analogy that they are growing from caterpillars, now 

settled into their cocoon, and becoming happy butterfl ies next week.  Explain that 

Session Four has concluded.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme.

 The activity will be more exciting if the cocoons can be printed in colour.
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Butterfl ies Be Still
Purpose:   This is an opportunity to experience and develop relaxation skills that the children can 

practice at home. It also provides a clear ending to the group.

How to:  Staying in the circle, fi nish the session with a relaxation task. There are lots of examples 

of guided relaxation exercises. You may want to choose a song or music to play while 

you are facilitating the activity.  Try kidsrelaxation.com on the internet.

 For this sessions’ relaxation activity, play Being a Balloon. Every child pretends she is a 

balloon, which is slowly being infl ated. With every breath taken, slowly stand from a 

squatting position, getting bigger and bigger. Slowly extend the hands and feet away 

from the body, until with a big bang, the balloon bursts.

 Fall to the ground and lie there.

 Now ask the children to lie still like a sleeping caterpillar for one minute. Make the start 

clear by saying “ready, close eyes, lie still”.

 While the activity is happening, make comments on the positive attempts to lay still 

that you notice.

 The child that makes the greatest attempt to lie still is given a sticker.

 When the children open their eyes, congratulate them and end the activity. After the 

activity, make comments about the positive attempts the children made to engage in 

the process.

 Talk with the children about how this activity was for them. Did they enjoy it? Think 

about the possible responses the children may give you.

Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Say farewell until the next session.

Feedback to Parent and/or Case Worker
 Prioritise time to talk with each child’s parent, discussing positive attributes of the 

child’s participation and/or progress toward therapeutic goals. Talk about the activities 

that the child responded to best and how and which activities they could try at home 

to support well-being, positive behaviour and grow confi dence.
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Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Five:
Becoming a Butterfl y
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Session Five: Becoming a Butterfl y

Aim
The aim of this session is to help children acknowledge the new things they have learnt about themselves, 

the new skills they have developed and to assist them to recognise thought patterns that infl uence the 

ways they feel.

Helping children identify thoughts that infl uence the way they feel can help them take some control over 

their mood.

Pre-session set up
Set up the space with themed resources. You will also need the Garden Tree and Garden Space Rules from 

last session.

Hide the Garden Hunt Box containing Session Five Refl ection Leaves (see Appendix) as well as the Session 

Five Butterfl y cut out (see Appendix).

Prepare the butterfl y wings for the session using the template (see Appendix) to trace wings onto coloured 

card. Fold the card in half and cut around the template. Use a hole-punch along the fold at the top and 

bottom corners. Ribbon or elastic is fed through the holes. Start by placing the ribbon / elastic through 

the top two holes and then feed through the bottom two holes. Tie the ribbon / elastic ends together in a 

bow, leaving enough to adjust the length for each individual child.

You will need a copy of the list of helpful and unhelpful behaviours, which can be found in the Appendix 

of this manual.

Preparation for Session Six
As part of next week’s session, we ask Mums to give their daughters a letter refl ecting on the things they 

enjoy about them.  In preparation for this, in this session, give Mum a letter inviting her to join your group, 

asking her to write this note to her daughter and providing some helpful tips on the types of things they 

could include in their letter (see Appendix for example).  Provide the mothers with paper and a pen.
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Basic Outline
• Butterfl ies Introduction Song

• Garden Space Rules

• Pick the Leader

• Butterfl y Wing Creation

• Being a Butterfl y

• Similarities and Diff erences

• Butterfl ies Flying

• Garden Hunt and Circle Time

• Butterfl ies Be Still

Resources
• Introduction Song lyrics – Butterfl y Song this session

• Our Garden Space picture, with shapes/caterpillars attached

• The  Garden Tree

• A bag/envelope containing all the participants’ names

• Pre-made butterfl y wings

• Coloured card and ribbon

• Textas and crayons, glue, scissors, garden themed stickers

• Magazines/coloured card/stickers for decorating

• Garden Hunt Box containing Session Five Butterfl y and Session Five Refl ection Leaves

• Blue tac

• Letter inviting Mums to participate in next week’s session

• Paper and pen for each Mum to take home with above letter
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Session Five: Becoming a Butterfl y

Firstly
 Welcome everyone back to the group and engage children in conversations around 

their week; perhaps ask children to share a story about something they have done.

 Refresh the housekeeping details from the previous session, including how long the 

session will run for and who will be collecting them at the end.

 Announce to the group that this session they will become butterfl ies and that they 

will soon have a pair of wings to wear in lieu of their antenna.

Introduction Song
 This session, as you have become butterfl ies, you will now need to sing the butterfl y 

version of the Introduction Song (see Appendix).

Garden Space Rules
 Review the Garden rules by reading the rules to the group. Make any adjustments or 

additions as agreed by the group.

Pick the Leader
 The Leader from Session Four selects this session’s Leader. Add the new Caterpillar 

Leader’s name to the Tree. Don’t forget to compliment the previous Leader and 

reiterate the attributes of a good Leader. Perhaps ask the new Caterpillar Leader what 

they might bring to the role.

Butterfl y Wing Creation
Purpose:  The aim is for the children to refl ect on their journey through the group, the new 

things they have learnt about themselves and the new skills they have acquired. 

Support the children to recognise their areas of personal growth, development and 

improvement.

How to:  This session the children will transform into butterfl ies. They will decorate butterfl y 

wings. A template for the butterfl y wings can be found in the Appendix and these will 

be cut prior to the session (see pre-session set up for more information).

 Encourage the children to think about the new things they have learnt about 

themselves while being in the group. Support should be given to the children as they 

decorate their wings, for example:

 “Sally I noticed you were a really good leader because I saw you getting out all the textas to 

help set up the table! I wonder did you have other leadership skills before this group.  What 

are you putting on the wings to show us your leadership skills?”

 The children decorate the wings with crayons, textas, stickers, pencils, paint, glue 

and glitter.  Make sure you spend time with each child helping them to refl ect on 

the wonderful qualities you have noticed. If you have any photographs of children 

showing leadership qualities, you might print them off  and have them available as a 
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decorative option.

 Once the group has fi nished decorating their wings, provide an opportunity for each 

child to talk about how they’ve decorated their wings. As the facilitator your role is to 

enquire about the details you notice:

 “Jane I noticed you have lots of circles on your wings. Can you tell us about these? [wait for 

response].  These circles also remind me of the bubbles you’ve been practicing blowing. I 

noticed you were really good at controlling your breathing and getting big bubbles when 

we practiced our relaxation.”

 Once each child has spoken about their wings they can put them on.

Tip:   When using glitter it is useful to have an area set aside for it. This way you can prepare 

for the clean-up and control the spread of glitter.

Being a butterfl y
Purpose:  This activity is an active relaxation activity. It is also an essential part of the program, as 

it introduces the children to being butterfl ies.

How to:  Have a short practice at fl ying around the room like a butterfl y – follow the leader if 

this feels useful.

Similarities and Diff erences
Purpose:  To validate the diff erences between the children.  To help children identify that 

thoughts infl uence the way they feel.

How to:  After the children have talked about their wings you will lead a discussion about the 

similarities and diff erences you noticed between the children’s wings.

 “Jane I noticed you were good at blowing bubbles, but Sally you’ve put the sleeping 

caterpillar game on your wings. They are both relaxing activities, but diff erent to each other. 

Not everyone likes the same things, and that’s okay isn’t it?

 What diff erences can you notice between your wings?”  [Affi  rm or reframe the 

diff erences as positive]

 This is a useful entry into talking about moods.

 “We’ve got lots of other diff erences between each other too.  Sometimes I’m grumpy when 

you’re in a good mood, yeah?  And sometimes I think things are hard when you think things 

are easy.  We can feel diff erently about the things that happen to us too.  Why is this? [Ask 

rhetorically, move on quickly]

 You know what’s funny? What we think about what has happened aff ects the way we feel 

about what happened. Some of our thoughts can help us feel okay about what’s happened, 

and other cheeky thoughts make us feel worse about what happened!

 Let’s see… A helpful thought is thinking “I can do it!” when you have to try something new.

 An unhelpful thought is thinking “I can’t do this” when you have to try something new.

 So remember butterfl ies, helpful thoughts can make you feel better if you’re sad or scared or 

worried.”
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 In the Appendix is a list of helpful and unhelpful thoughts. Review these with the 

participants, getting them to choose if the thought would help them feel better, or 

worse.

Butterfl ies Flying
Purpose:  This activity builds on the last, providing an experiential learning opportunity, assisting 

them to recognise helpful and unhelpful thoughts.

How to:  You will need the list of Helpful and Unhelpful Thoughts from the Appendix. One of 

the facilitators reads a helpful or unhelpful statement, one at a time.

 Explain to the children that when they hear a helpful thought, they can fl y around the 

room like a butterfl y. A helpful thought is like a green light for fl ying like a butterfl y!

 When they hear an unhelpful thought, they need to stop fl ying. An unhelpful thought 

is like a red-light, it stops you fl ying!

Tip:  To help the children engage in this activity, have one facilitator join in. Occasionally 

make a mistake yourself and see if the children correct you!

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time helps children to feel safe by knowing what activity 

is coming and when the end of the session is approaching. It strengthens the theme, 

sets up a space to refl ect on the session’s themes, and affi  rm the children’s refl ections 

and participation.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

butterfl y friends.

 The Leader, accompanied by her fellow butterfl ies and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.

 The Leader hands out a leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session Five’s refl ection says:

 “It’s ok to feel the way we do about things that happen to us, but we can think about our 

feelings in helpful ways. This week, if you feel sad or angry, try to tell yourself helpful things.”

 The leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

Each child takes their leaf home.

 The leader also places the butterfl y on the Tree trunk above the cocoon and 

congratulates the children on how wonderfully they have been growing. Explain that 

Session Five has concluded.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme.

 The activity will be more exciting if the butterfl ies can be printed in colour.
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Butterfl ies Be Still
Purpose:   Staying in the circle, fi nish the session with a relaxation task. This provides an 

opportunity to further develop relaxation skills. It also provides a clear ending to the 

group.

How to:  This session involves a body relaxation meditation which is similar to another 

meditation the group has done, although this time there is a butterfl y theme to the 

relaxation.

 In this activity we ask children to fi nd a comfortable place to lie down. Allow children 

time to fi nd a comfortable space to rest. Warn them when you are close to starting so 

that they can prepare themselves. Make the start clear by saying “we are going to start 

now”.

 “Close your eyes. Picture yourself all wrapped up tightly in a big blanket. This is your safe 

cocoon. It’s dark, but not in a scary way. Now imagine that right in front of you, you see a 

little line of light opening up as the cocoon begins to gently break open. It’s just a tiny bit 

of light that you can see coming through, but then it gently gets bigger and bigger as your 

cocoon opens up. As the cocoon opens up you can see the blue sky and the green leaves of 

the tree that you are hanging in. You [pause] are a beautiful butterfl y.

 Because you are a big brave butterfl y, you leave your cocoon and you are standing now on 

a brown branch; there are beautiful green leaves all around you, shining in the sunlight.

 You decide that you would like to test your new wings and go for a fl y. So you spread out 

your wings and take off  into the air. Imagine yourself soaring through the air, the breeze 

gently blowing on your face as you fl y. What does it feel like to fl y? How does it feel to be so 

colourful? Do you feel light as a feather? Is it fun and does it make you feel happy? Take your 

time and fl y around…

 When you are ready, imagine yourself landing back on the brown branch that you fl ew off  

from. Can you feel the bark on your feet again?

 Once you have settled on the branch you can slowly open your eyes again.

 What was that like for you?”

 After the activity, make comments about the positive attempts the children made to 

engage in the process.

 Talk with the children about how this activity was for them. Did they enjoy it? Think 

about the possible responses the children may give you so you are prepared with 

positive reframes.

Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.
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 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Collect the wings and say farewell until the next session.

Feedback to Parent and/or Case Worker
 Prioritise time to talk with each child’s parent, discussing positive attributes of the 

child’s participation and/or progress toward therapeutic goals. Talk about the activities 

that the child responded to best and how and which activities they could try at home 

to support well-being, positive behaviour and grow confi dence.

 Remember to give the invitation letter for Session Six to the Mums.

Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Six:
Garden Scavenger Hunt

(Optional Session)
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Session Six: Garden Scavenger Hunt (optional session)

Aims
This session is a mother-daughter scavenger hunt.  The session provides a safe and supportive space 

and opportunity for children to enjoy positive interaction with their parent including an experience of 

collaboration/joining, and to clearly and directly be told positive things about themselves by their parent.  

We are particularly seeking to support the building of trust, feeling connected and enjoying each other’s 

company.  We believe these experiences will build positive connection between the child and their parent, 

and new positive stories about the relationship, which are avenues to the growth of healthy attachment in 

this relationship.

A secondary aim is to support the mother to refl ect on her child’s strengths and abilities, which can be 

diffi  cult in an everyday setting due to the complexities of homelessness.

Pre-group set up
Before the group program starts you will have provided the mothers/caregivers with a program outline 

highlighting this session that she will be taking part in. Each session you will have reminded the mothers 

of this session and its date.

As part of this session the mothers are asked to bring a letter they have written to their daughter refl ecting 

on the things they enjoy about them.  In preparation for this, parents were given resources to write a letter; 

however have spare letter writing equipment available on the day just in case they forget to bring their 

letters.

Where there are siblings, it is important to support the mother to engage in this session by providing a 

crèche for family members, as needed.

The Scavenger Hunt requires considerable set up time.  Workers will need to print off  the clues (from the 

Appendix) and gather resources, as per resource list, in order to set up each clue station.  See ‘session plan’ 

for specifi c set up details for each clue.

Set up a face painting table – this is the fi rst activity of the session.  The table should include all face 

painting equipment such as paint, brushes, sponges, water, and wipes.  Example photos of butterfl y face 

painting are helpful to assist mothers with this activity; these are available on Google images.

This session can be resource heavy which is why the session has been made optional.   Workers are 

encouraged to set aside reasonable set up and preparation time.  If you plan to run this session and need 

support, please contact Together4Kids on (08) 8245 8190.

Tip: Based on the clues, plan out where you will have each stop and where the accessories will need to 

go. This will vary based on your location. Store the Scavenger Hunt clues in plastic bags to keep them 

organised and make for easy distribution at clue stations.
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Brief Outline
• Butterfl y Introduction Song

• NO LEADER THIS SESSION

• Face Painting

• Garden Scavenger Hunt 

• Reading the Letters

• Circle Time

• Butterfl ies Be Still

Resources
• Butterfl ies Introduction Song lyrics

• Children’s butterfl y wings

• Scavenger Hunt clues

• Water Balloons

• Large fl ower, spider, bumble bee  print outs (see Appendix)

• Wool

• Chalk

• Glitter and a fairy costume/Wings

• Coloured crepe paper/or a printed rainbow

• Gold/ yellow painted box, resembling a pot of gold

• Letters from mothers (brought in by mothers)

• Spare letter-writing resources and sample letter in case parents forget their letter
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Session Six: Garden Scavenger Hunt (optional session)

Firstly
 As mothers arrive, welcome them to the group and collect their letters.  Label the 

letters with the child’s name. Fold and place the letter in the yellow painted box, which 

will resemble a pot of gold.

 Welcome everyone to the group and check in with how their week has been. Give 

a special welcome to Mums who are joining the group for the session. Refresh the 

housekeeping details from the previous sessions.

 Hand out the butterfl y wings to each of the girls.

Tip:  If a mother is unable to attend, one of the facilitators is encouraged to write a refl ective 

letter to the child and participate as the child’s partner in the activities.

Introduction Song
How to:  In this session the Butterfl ies Introduction Song will be sung with the parents as well. 

Allow each daughter to introduce her mother to the group.

Pick a Leader
 There is no leader this session as each child will work with their mother.

Face painting
Purpose:  The aim of this activity is to support the mother and daughter to develop trust and 

connectedness through a facilitated means of the parent and child working together 

and doing something nice for and with one another. This activity can lead to a lot 

of laughter, helping to create new stories for both the mother and child about their 

relationship and their ability to enjoy each other’s company.

How to:  Provide parents and children with face paint, and example pictures of people with 

butterfl y face painting. The parent and child then take turns to paint each other’s faces.

Tip:  Have plenty of baby wipes, sponges, water and towels ready for cleaning up. Put a 

time limit on the activity so that there is still enough time to complete the Scavenger 

Hunt. Also, have yourself and the co-facilitator face paint too; this will help the mother 

with any inhibitions she may have in engaging with the activity.

The Garden Scavenger Hunt
Purpose:  The aim of this activity is to encourage interactions between the mother and her 

daughter through problem solving and team work. It provides a space for the 

mother to refl ect on her child’s abilities and can strengthen both the mother and her 

daughter’s understanding and appreciation of their relationship. It also provides a time 

for the mother to focus on her child away from the complexities of life.
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How to:  Prior to the group set up the Scavenger Hunt; all clues can be found in the Appendix.

 Once face painting has been completed and the Hunt is about to commence, mother-

daughter pairs stand together and are given the fi rst clue.

 First clue:

 The fi rst clue reads:

 “Here is the start of a magical journey, where you and your Mum will together be learning 

where the clues lie; the fi rst with a fl ower, which you must water, with balloon power.”

 Before the session, print out the large Flower and stick it on a wall outside where the 

children can burst water balloons on it. The pairs will have to fi nd this fl ower together 

and then they will get their second clue.

 Second Clue:

 When the pairs have burst a water balloon on the fl ower they can have their next clue:

 “Where the spider rests you’ll fi nd your next clue. Push through woollen cobwebs to fi nd a 

message for you.”

 Before the session, print out the large spider and fi nd a “home” for it. Use wool to make 

a cobweb around it and hang the third clue with the spider. Pairs will have to fi nd the 

spider to get their third clue.

 Third Clue:

 After fi nding the spider the pairs will get their third clue:

 “You’ve been very brave, like when you broke from your cocoon; Time to test the wings, but 

don’t fl y to the moon. Down in the garden you both must fl y and fi nd the spot where the 

bumblebees lie”

 Before the session print out the bumblebees. Use wool to hang the bumblebees up 

and attach clues to them. Hanging them in a tree looks really eff ective. When the pairs 

fi nd the bumblebees they will get their fourth clue.

 Fourth Clue:

 After fi nding the bumblebee’s the pairs fi nd their Fourth Clue.

 “Gardens are full of wonderful fun, games you can play whilst enjoying the sun. Hopscotch 

through the leaves that lie on the ground, at the end you will see a new clue you have 

found.”

 Draw a basic hopscotch on the ground with chalk, surround it with leaves and place 

the clues at the end. We found it useful to tape a plastic bag to the ground, containing 

the fi fth clue.

 Fifth Clue:

 After fi nding the hopscotch the pairs receive their fi fth clue.

 “In our garden, some people say, you’ll fi nd special spots where fairies play. A special magic 

it’s said they can muster, to help give us luck, a fairy dust with lustre”
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 Have someone from your team dress as a fairy; basic wings are suffi  cient. Give them 

some glitter that they can sprinkle on the pairs, and once they have been sprinkled 

with glitter, they can be given their sixth clue.

 Sixth Clue:

 After being sprinkled with glitter the pairs are given their sixth clue which says:

 “The end is near, your journey almost complete.  Return to our shelter and a magic rainbow 

you will meet”

 Have coloured paper/crepe paper, or a picture of a rainbow stuck to the wall in the 

main room you meet in. At the bottom of the rainbow have a box covered in either 

yellow or gold paper/paint. It should resemble a pot of gold. This box should contain 

a letter to each child from their mother, in a plastic bag, with the fi nal clue for them to 

read.

 Seventh Clue:

 The fi nal clue is found in the pot of gold.

 “You’ve travelled the garden, you both did your best, exploring and seeing, now time for a 

rest. Below the rainbow’s colours, so bright and bold, you’ll fi nd your last message in a pot 

of gold. A letter is within; fi nd a special spot for you, where cuddles are so welcome, and you 

can share a note so true.”

Reading the letters
 Have plenty of cushions and seating so the mothers can fi nd a spot to sit with their 

child and read them their letter.

Tip:   It’s important to give the families distance between each other so that this can be a 

private family activity.

Circle time
Purpose:  To encourage discussions around the session’s activity. Encourage the children and 

mothers to refl ect on the strengths and challenges that they faced today.

How to:  Enquire about the ways the children and mothers have engaged with each other and 

the program. Facilitators share observations from the session about other positive 

engaging moments demonstrated during this session, or affi  rm what is off ered.

 These conversations allow space for the normalising of the children’s experiences 

allowing workers to congratulate the children on coping strategies they may share.

Tip:  Encourage the family to discuss the session’s activity. This is helpful in supporting 

parents to engage with their children around their experiences.

Butterfl ies Be Still
Purpose:   Staying in the circle, fi nish the session with a relaxation task. In this session you can 

practice the butterfl y meditation from the previous session. Not only will this off er an 

opportunity to learn some relaxations skills the children can practice at home, but it 

will also help the parents to understand what the children have been participating in. 

Encourage the mothers to join in if there is enough room on the fl oor.
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How to:  This activity is similar to another meditation the group has done, and continues the 

butterfl y theme.

 Ask the children to fi nd a comfortable place to lie down. Allow children time to fi nd a 

comfortable space to rest. Warn them when you are close to starting so that they can 

prepare themselves. Make the start clear by saying “we are going to start now”.

 “Today we want you to imagine yourself as a butterfl y.  What colour is your butterfl y today?  

Let’s close our eyes and see.  We will begin to fl utter our legs.  We close our eyes, fl utter our 

legs.  Can you start to see yourself as a butterfl y? Look closely at the butterfl y you are today.”

 The children are each asked in turn about their butterfl y. Provide example responses:

 “Mine is blue with purple spots today.”

 “Mine is going to be orange and black.”

 Give them a moment further to think about their butterfl y, and then individually 

encourage a response.  Next take the children on a quick journey to a fl ower for the 

following relaxation script where questions are asked but replies are not spoken out 

loud:

 “Oh, I see your butterfl y landing on a fl ower.  It is so beautiful!  Can you see what colour the 

petals are?”  (Pause)  “What colour are the petals?  You can see that as your butterfl y lands 

on them, the petals begin to open.  As they open you can see right into the heart of the 

fl ower.  It is opening to show its pretty colours to the world.   Inside there is a very special 

message just for you about your day.  If you listen closely you will hear a word that you need 

to know for your day today.  Can you hear it?”    (Pause)  “What could the special word for 

your day today be? Can you imagine a word that feels right?”

 “Watch as your butterfl y lands on your fl ower.”

 You can open your eyes when you are ready.

 Afterwards have a discussion about the activity, asking the children what their word 

means to them and what it means about their time in the group.  Remind them that 

this butterfl y is ready to carry that word to them whenever they might need it; they 

just have to stop for a moment and listen for it.

Closing the Group
 It is important to have a clear end to the session so children know when the group has 

fi nished. Wrap up the discussion and share a quick refl ection on how the session was 

and some of the positive things you saw in the children that day.

 Finish the session by asking each child to share what they enjoyed most about the 

day. This helps to end the session on a positive note and also signals a clear ending to 

the session. If children don’t have anything to say, which they may not, you can refl ect 

on something you saw them enjoy, or something you thought that they were good at.

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session.

 Collect the wings and say farewell until the next session.
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Debrief with Co-facilitator
 Debrief and refl ect on the group session. Discuss each child’s participation, and also 

the facilitators’ roles. Use this discussion to inform strategies and ideas for the next 

session (see the Facilitator Evaluation Notes tool in the Appendix). Prepare for the 

next session by reading the session plan, clarifying aims, purpose and activities, and 

preparing resources.
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Session Seven:
Flying to the Future
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Session Seven: Flying to the Future

Aims
In the fi nal session we focus on hopes and dreams by providing opportunities for children to create and 

share their wishes and goals for the future. Developing goals and a belief that you can achieve them assists 

children in feeling a sense of autonomy over their lives. It is particularly important for children who are 

living in contexts over which they have little control (eg. homelessness or violence) that they fi nd areas of 

their life over which they can have some infl uence.

Facilitators share with each child the skills and strengths they have noticed in them across the weeks. This 

assists children to strengthen their sense of self, including their belief in their ability to achieve their hopes 

and dreams.

Pre-session set up
Set up the space with themed resources. You will also need the Garden Tree and Garden Space Rules.

Hide the Garden Hunt Box containing Session Seven Refl ection Leaves (see Appendix) as well as the 

Session Seven Butterfl y cut out (see Appendix).

For this session you will need potting mix and a pot for each child to decorate; a terracotta pot works well.

You will also need plants - succulents work well as they are hardy and easily transplanted.  You will also 

need a watering can to water the plants and it is useful to also have wipes to clean the children’s hands if 

they help with the potting mix.

If possible, set up an outside table for fi lling the pots with soil.

Set up the craft equipment on a table.

Print off  the Hopes and Dreams Sign-Post (see Appendix)

Alternatively, print off  the Hopes and Dreams Pot (see Appendix)

Basic Outline
• Butterfl ies Introduction song

• Garden Space Rules

• Pick the Leader

• Garden of Hopes and Dreams

• Garden Hunt and Circle Time

• Butterfl ies Be Still

• Closing group certifi cates
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Resources
• Butterfl ies Introduction Song lyrics

• Our Garden Space picture, with shapes/caterpillars attached.

• The Garden Tree

• Children’s Butterfl y Wings

• A bag/envelope containing all the participants’ names

• The Emotions Caterpillar

• A pot for each child, preferably terracotta

• Potting mix

• A small plant for each child (succulents work well)

• Small signs for the pot plants (see Appendix)

• Textas/paints/stickers

• Rocks/stones (optional)

• Watering can

• Baby wipes

• Pop sticks

• Glue/sticky tape

• Garden Hunt Box containing butterfl y and Session Seven Refl ection Leaves

• Printed certifi cates
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Session Plan Seven: Flying to the Future

Firstly
 Welcome everyone back to the group and engage children in conversations around 

their week; perhaps ask children to share a story about something they have done.

 Refresh the housekeeping details from the previous session, including how long the 

session will run for and who will be collecting them at the end.

 The Emotions Caterpillar from Session Two should be on the wall; reiterate the 

sentences and explain the words. Repetition and familiarity with the words and ideas 

helps to reinforce their skills.

 Hand out the butterfl y wings to each of the girls.

Introduction Song
 Sing the Butterfl ies Introduction Song to introduce everyone and start the group.

Garden Space Rules
 Review the Garden rules by reading the rules to the group. Make any adjustments or 

additions as agreed by the group.

Pick the Leader
 The Leader from Session Five selects this session’s Leader. Add the new Caterpillar 

Leader’s name to the Tree. Don’t forget to compliment the previous Leader and 

reiterate the attributes of a good Leader. Perhaps ask the new Caterpillar Leader what 

they might bring to the role.

Make a Garden of Hopes and Dreams
Purpose:  The purpose of this activity is to help children focus on goals and aims for the future, 

and to facilitate a means through which to talk with the children about ways they 

may reach these aims, and how the qualities that each child possesses may help them 

achieve their goals.

How to:  The children will decorate a pot, make Hopes and Dreams Sign-Posts and plant a plant.

 The children decorate the pots using permanent markers, paint or stickers; whatever 

you have available. They can write about themselves, or decorate the pots with their 

favourite colours.

 As the children are engaged in decorating their pots, take time to work individually 

with each child to make at least one Hopes and Dreams Sign-Post for their garden. The 

signs will respond to:

 “What’s something you’d like to do when you’re a grown up?”

 “What are you looking forward to?”

 Print onto card, then attach the small signs (see Appendix) to paddle pop sticks – one 
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of each sign for each child.  Take each child one at a time and support them to think 

about their hopes and dreams for the future. Be prepared to re-frame responses.

 “When I grow up I want to be a police woman so I can shoot people dead!!!”

 Can be re-framed to:

 “It sounds like you are very keen to keep people safe. Did you know that when you become 

a police offi  cer you can learn all types of ways to keep people safe; some police even get to 

train police dogs?”

 When the two questions have been answered, help the participant to write their 

response on their garden sign. These signs can then be placed in their gardens.

 Once each child has fi nished decorating the pots, fi ll each with potting mix. Allow the 

child to pick a plant from your selection. Each child then puts their Hopes and Dreams 

Signs in the garden pot.

 During this time engage in discussions with the children in regards to who would look 

after the garden, and what they need to do to look after it.

 You can also discuss who looks after them and how they could look after themselves 

to reach their goals.

Tip:  For added impact you can also provide coloured rocks and stones, easily found at any 

discount variety store, to decorate the soil with.

Note:  If funding won’t permit the purchase of pot plants, you can print an image of a pot 

plant (see Appendix) and let the children colour this in, and then still stick the hopes 

and dreams on it.  You could also cut off  the base of a milk carton to use as the pot.

Garden Hunt and Circle Time
Purpose:  The Garden Hunt and Circle Time helps children to feel safe by knowing what activity 

is coming and when the end of the session is approaching. It strengthens the theme, 

sets up a space to refl ect on the session’s themes, and affi  rm the children’s refl ections 

and participation.

How to:  Explain to the children that there is a special treasure hunt for them to do. Facilitators 

line up all the children behind the Leader and then tell the Leader where to lead her 

butterfl y friends.

 The Leader, accompanied by her fellow butterfl ies and facilitators, brings the treasure 

back to the group room. Facilitators then assist children to sit in a circle while the 

Leader holds onto the garden chest.

 The Leader hands out a leaf to each child. Facilitators explain that the children can 

take their leaf home. The facilitator reads out the question and facilitates some ideas/

discussion.

 Session Seven’s refl ection says:

 “It’s great to have hopes and dreams; it gives us something to work towards. Try thinking of 

people in your life who can help you with these goals.  Maybe it’s your Mum, your teacher, 

your neighbour, your friends or your siblings.”
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 The leader then places the spare Refl ection Leaf amongst the branches of the Tree. 

Each child takes their leaf home.

 The leader also places the butterfl y at the top of the tree to indicate that Session Seven 

has concluded.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme.

 The activity will be more exciting if the butterfl ies can be printed in colour.

Tip:  Encourage children to show the leaf to their parent/guardian, and encourage the 

family to discuss the session’s theme. This is helpful in supporting parents to engage 

with their children around their experiences. This work can also be reinforced and 

further developed by the key worker.

Butterfl ies Be Still
Purpose:   This is the fi nal activity to conclude the program. The activity calms the children and 

refl ects on the child’s participation over the sessions.

How to:  First give each child a certifi cate of participation. As they hand the certifi cates out, the 

facilitators can share the strengths that they have noticed in the child during the past 

few weeks.

 “Sally, you are an excellent leader; you listen to your other butterfl ies, and help them when 

they need help. You are very creative and great at relaxing, you always did well in sleeping 

butterfl ies, and I noticed you would even move away from other girls if they tried to distract 

you.”

 End with a relaxing exercise that combines the relaxing power of breathing with an 

affi  rmation “I am calm”. This has two benefi ts; through the breath, the body is quiet and 

with the affi  rmation the mind is calmed.

 Do this standing, sitting, or lying down.  Each child is to fi nd a comfortable space and 

position.

 “You can keep your eyes open or you can close your eyes.

 All I want you to think about right now is your breath. Just your breath.  Just thinking 

about how you are breathing. Notice that you are breathing in and out.

 When you breathe in say to yourself, in your mind, “I am”.

 When you breathe out, say to yourself, in your mind, “calm”.

 So we breathe in - “I am”.

 And breathe out - “calm”.

 Breathe in - “I am”.

 Breathe out - “calm”.

 Continue breathing and repeating the affi  rmation for a few rounds.



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION SEVEN

Together4Kids,  a ser vice of Relationships Austral ia SA 92

Closing the Group
 Finish the session by asking each child to share what they enjoyed most about the 

group. Refl ect on something you saw them enjoy, or something you thought that they 

were good at. Continue by commenting on their overall participation in the program 

over the seven sessions.

  “I have really enjoyed meeting you all and travelling as a caterpillar and butterfl y group 

together each week. You have all come such a long way, and I am really proud of all you 

have achieved. Don’t forget we are only a phone call away if you need to talk and you will 

always take us with you in your memories.”

 Support children to re-engage with care givers and where possible, provide a brief 

refl ection on how their child participated in today’s session and in the program overall.

 Children do not need to hand their butterfl y wings back this session. They can take 

them home.

Final Session Feedback to Parent and/or Case Worker
 If you have the opportunity to talk to each child’s parent, discuss positive attributes 

of the child’s participation and/or progress toward therapeutic goals. Talk about the 

activities that the child responded to best and how and which activities they could try 

at home to support well-being, positive behaviour and grow confi dence. Feedback to 

the parent your thoughts on either continuing or ceasing support for the child based 

on their interactions in the group.

Post-Group Evaluation
 At the completion of the program arrange for each child and parent to complete a 

post-group evaluation. This data provides information on the child’s progress and 

any on-going areas for support. The child’s key worker may be able to assist in having 

these evaluations completed.

Final Session Debrief with Co-Facilitator
 Discuss each child’s participation in the activities and anything noticed in regards 

to their emotions or behaviour. Discuss what could have been done diff erently. Also 

consider if any of the participants will require further follow up, perhaps another 

group, counselling, or external referral. Together4Kids can support you with future 

therapeutic strategies with the children as required.
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SECTION THREE:
Appendices / Resources
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Appendices and Resources List

Overall Program Aims and Outlines

Sample Consent Form

Screening Tool

Pre Program Information from Parent

Post Program Information from Parent

Butterfl y's Evaluation

Tipsheet: Using Strengths and Diffi  culties Questionnaires

Strengths and Diffi  culties Questionnaire

Strengths and Diffi  culties Questionnaire - Follow Up

Facilitator’s Session Notes

Caterpillar Introduction Song Lyrics

Butterfl y Introduction Song Lyrics

Our Garden Space

Cut-outs for Our Garden Space

Caterpillars, Cocoon and Butterfl ies for Garden Hunt Box

Refl ection Leaves

Emotion Images

Butterfl y Wings Template

Caterpillar Legs

Leaf Fan

Hopes and Dreams Signpost

Hopes and Dreams Pot

Scavenger Hunt Clues

Helpful and Unhelpful Thoughts

The Sensation-al Garden! Journal

Parent Invite Letter to Session Six Template

Confi rmation of Attendance Letter Template

Certifi cate of Participation

Caterpillars to Butterfl ies Group Program Flyer

Additional Resources

Notes
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Overall Program Aims and Outlines

The Caterpillars to Butterfl ies Therapeutic Group program aims to:

• promote psychological safety and equilibrium including the reduction of stress and worry and 

increasing problem-solving skills

• validate children’s experiences

• build emotional literacy, regulation and expression – for example understanding one’s feelings; 

accurately reading emotional states in others; managing strong emotions/fear

• provide mental relief from stressful and complex life situations

• teach and promote pro-social behaviour

• support parents to off er their children a relationship through which they can develop secure 

attachment.

Overall Program Outline

Session One Becoming a Caterpillar
An introductory session for the children to meet each other and learn the group 
process.

Session Two Caterpillar Moods and Grooves
This week focuses on exploring emotions.

Session Three The Sensation-al Garden!
The children will explore how bodily sensations are linked to emotions when they 
explore our imaginary garden!

Session Four Into the Cocoon
A magical transformation takes place for each child as they enter and break out 
from the cocoon.

Session Five Becoming a Butterfl y
Having left the cocoon, it’s time for butterfl y wings. We explore the similarities and 
diff erences between our lovely butterfl ies.

Session Six Garden Scavenger Hunt (Mother/Daughter Scavenger Hunt)
The butterfl ies bring their mums to the group and work together to hunt down 
clues. The session fi nishes with private family time, where mums read a letter to their 
butterfl y.

Session Seven Flying to the Future
The butterfl ies create their own garden of hopes and dreams that they take home 
with them.
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We’re very excited your child can attend the Caterpillars to Butterfl ies group which will be held over 7 
sessions.

 Where: ……………………………………………………….

 When:  ………………………………………………………..

This creative program is specifi cally designed for girls who may benefi t from some space to explore 
ways to deal with change, concepts of personal safety and their emotional world.

We work in partnership with parents and we’ll need your consent before your daughter can participate 
in the Caterpillars to Butterfl ies group. Please note that during the group if we become concerned 
about the safety of your child, we may have an ethical, professional or legal obligation to inform 
appropriate parties. State laws in South Australia also require our staff  to notify a child welfare 
authority if they have reasonable grounds for suspecting child abuse or neglect.   If you have any 
questions, please give us a call on……………..

As the parent / gaurdian of _________________________ do you give consent to (please tick):

  Photos being taken strictly for the purposes of scrapbooking and other art-based activities.  These 
photographs will NOT be used for any other purpose.

 [Our Service] providing transport to your child to and from the group program (only if the need arises).

From time to time [Our Service] provides food as part of the program;

Does your child have any special dietary needs? Provide details … Yes / No

..........................................................................................................................................................................................................................................

..........................................................................................................................................................................................................................................

Does your child have any allergies? (i.e. lactose intolerant, nuts) Provide details … Yes / No

..........................................................................................................................................................................................................................................

..........................................................................................................................................................................................................................................

Please provide any other information that you think is important for the [Our Service] team to know.

..........................................................................................................................................................................................................................................

..........................................................................................................................................................................................................................................

Parent signature

Parent PRINT name Date

                        Thank you for your time!

Sample Consent Form
Page 1 of 1
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Screening Tool 
for participation in the Caterpillars to Butterfl ies Therapeutic Group - Children aged 5 to 10

Does the child 
present with:
• Hurting people 

or animals
• Fire lighting
• ‘fozen 

watchfulness’ or 
hypervigilance

• Frightened by 
own intensity of 
feelings

• Sexualised 
behaviour that 
is outside of 
age-appropriate 
exploration

• Intrusion of 
unwanted 
visual images or 
fl ashbacks

• ‘blanking 
out’ or losing 
concentration

• Appears ‘numb’

Is the child able to participate in a group environment for the 
allocated time with the support of the facilitators? eg. suffi  cient 
attention span with support, no known risk of absconding, no 
recent history of physical harm to property/people

What further considerations need to be made 
when you facilitate?

Attend to common trauma syptoms in children:
• Post-traumatic re-enactments and / or 

repeated retelling of traumatic event
• fear of trauma recurring and / or other specifi c 

fears
• Concern about personal responsibility for 

trauma
• Obvious loss of self esteem

• Program content designed to provide 
safe opportunities for exploration and 
externalized telling of events, as well as 
build self esteem. Pay attention to tips 
given regarding safety and preparation for 
disclosures by children.

• Regression in recently acquired developmental 
gains and / or to behaviour of a younger child

• Speech and / or cognitive delays
• Toileting problems, especially where they did 

not exist previously
• Pay attention to capacitites of individual 

children rather than chronological age.
• Tense, reactive, unable to relax, anxiety, 

sleeping distrurbances
• Hyperactive  (not just active)
• Withdrawal, depressed aff ect/presentation
• Loss of, or reduced capacity to manage 

emotional state or self-soothe
• Program content designed to attend to 

emotional literacy and skill building in self 
soothing and management of emotions. 
Pay attention to the environmental set-
up such that it can be sensitive to needs 
for increasing or decreasing stimulation 
throughout a session. Adjust expectations 
to child’s presenting state.

Refer child to Together4Kids

If child presents with one or 

more of these sypmtoms as 

extreme or chronic

NO

YES

YES

NO
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Pre Program Information from Parent
CATERPILLAR TO BUTTERFLY GROUP

Your little Caterpillar is becoming a butterfl y!

She will grow well in the garden, as she tries new things and seeks adventure! As we all travel together, it’s 

important to us to learn what is helpful to your Caterpillar (daughter).  We’d love for you to refl ect upon your 

Caterpillar and share with us your thoughts and experiences, as she transforms from Caterpillar to Butterfl y!

The Caterpillars to Butterfl ies group supports children who are fi nding recent changes to their lives 

challenging.  This form is to help us understand what the main issues are that you hope will be minimised or 

encouraged through your child’s participation in the group. Your case worker or the group facilitator can help 

you fi ll in this form.

Think of a behaviour, relationship issue or emotional expression of your child’s that is a concern to you. Tell us about 
your child. What behaviours have you noticed that are not helpful or that they are struggling with?

Example:

She is afraid of meeting new 
people and going to new places.  
Shy.

Tammy says she is excited about doing things but then does not want to 
get out of the car when we arrive.  She is mean to her sister at school.  She 
sometimes cries but cannot tell me why.

Behaviour

Relationships 

Emotional expression

When the group is fi nished we will ask you to comment on what you see are the eff ects of your child’s participation in the 
group, based on your hopes expressed on this form.

Page 1 of 1
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Please let us know what changes, if any, you have noticed about your Butterfl y since they have been in the group

0 = No meaningful or benefi cial change
1 = Minimal change
2 = Moderate change in an area of his behaviour, relationships or emotional expression
3 = Signifi cant change in behaviour, relationships and emotional expression.

A behaviour, relationships and emotional 
expression that was of concern to you before the 
group commenced.

(The group facilitator will have fi lled in your 
concerns in this column.)

How much 
change?
(0-3)

Tell us about your child before, during and after the 
group. What have you noticed?

What tales did your Butterfl y share with you about 
their time at the group each week?

Example:

Afraid of meeting new people and going new 
places.  Shy

2 Tammy said she is excited about coming and at 
fi rst did not want to get out of the car when we 
arrived.  By the end she was very happy to get 
ready and would rush into the group.  She is also 
better at meeting new people at school.

Behaviour

Relationships 

Emotional expression

Overall, how benefi cial do you think your child’s participation in the group was?
Filled in time but no positive change noticed Some benefi cial changes noticed Completely changed for the positive from before the group

1 2 3 4 5 6 7 8 9 10

Comments?

Which games or stories from the group did you fi nd helpful to use and practice at home? (if any)

Post Program Information from Parent
CATERPILLAR TO BUTTERFLY GROUP

Page 1 of 1
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Butterfl y’s Evaluation
CATERPILLAR TO BUTTERFLY GROUP

Butterfl y Name  .............................................................................................. 

Please help your child to complete this evaluation by reading the questions. If they do not understand the question, 
please off er examples. It is okay to leave questions unanswered. Please write the answers in for your child if needed.

The group helped me to feel safe.
How?

No A bit Yes

The group taught me about feeling safe.
How?

No A bit Yes

I can do more things because of the Caterpillar to Butterfl y group.
How?

No A bit Yes

The group taught me how to be a better friend.
How?

No A bit Yes

The group helped me make friends.
How?

No A bit Yes

The group helped me to feel happier at home.
How?

No A bit Yes

I know more about my feelings since going to the group.
Example

No A bit Yes

The group helped me feel better about my future.
Comment

No A bit Yes

Is there anything else you’d like to say about the group?

Thank you for being a great Butterfl y!

Page 1 of 1
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Tipsheet: Using the Strengths and Diffi  culties Questionnaires

The Strengths and Diffi  culties Questionnaire (SDQ) is a brief behavioural screening questionnaire about 3-16 

year olds that asks about emotional symptoms, conduct problems, hyperactivity/inattention, peer relationship 

problems and prosocial behaviour.

The SDQ is completed by the child themselves, parents or teachers depending on the age of the child and the 

context.  There is a diff erent set of SDQ’s for children who are aged 3 years, children in the 4-10 year age group, 

and the 11-17 year age group.

There is a website to enter the SDQ data, then receive a score and associated information about what that 

score may mean for the child (www.sdqscore.org).  “Average” SDQ scores for Australian children are available 

at: www.sdqinfo.org/AusNorm.html. This can tell you how the child is travelling in comparison with other 

children.

The SDQ’s are available in a range of languages at http://www.sdqinfo.org/py/sdqinfo/b0.py  The English 

language versions are available at http://www.sdqinfo.org/py/sdqinfo/b3.py?language=Englishqz(Austral)

Uses for the SDQ
An SDQ score alone is not particularly helpful in and of itself.  There are a number of ways you can make use of 

SDQ scores. You may fi nd none of these uses fi t with your role, and therefore the SDQ would not be relevant to 

you.  

Screening. If a child returns an SDQ score that raises no alarm or queries, this could be used to ascertain 

automatic entry to your group work. Conversely, very problematic scores could be used as an automatic 

trigger for referral.

Assessment. The SDQ can be used to give an indication about areas of behaviour that will require further 

attention, and/or prosocial skills that can be noticed and encouraged.  In your role, the initial SDQ score could 

serve as a prompt to pay further assessment attention to a child, to refer a child regarding a particular area 

of need, to reassure a parent that their child presents in the realm of usual for children their age or to add 

support to dialogue with a parent that their child is fi nding things more diffi  cult than other children their age, 

and could potentially benefi t from extra assistance.

Evaluation. “Before” and “after” SDQs can be used to evaluate the eff ectiveness of specifi c interventions (e.g. 

group work). A formula is provided to create an ‘added value’ score, which provides a numerical fi gure for how 

much positive impact a service has had on a particular child. The formula is available here: http://sdqinfo.org/

c5.html.

Client Demographic Benchmarking.  You can determine where your clients are up to compared to an 

“average” Australian cohort of children in the same age category.  The “average” sample/norms data is available 

at: http://www.sdqinfo.org/AusNorm.html.  This could be useful in identifying that your service is attending to 

vulnerable children and young people, or not. 

Research. You can track how well the children you are seeing are doing on SDQ scores over time.
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Strengths and Diffi  culties Questionnaire  
For each item, please mark the box for Not True, Somewhat True or Certainly True. It would help us if you answered 
all items as best you can even if you are not absolutely certain. Please give your answers on the basis of your child's 
behaviour over the last six months.

Your child's name  ..............................................................................................  Male / Female

Date of birth ...........................................................

Not 
True

Somewhat 
True

Certainly 
True

Considerate of other people’s feelings

Restless, overactive, cannot stay still for long

Often complains of headaches, stomach-aches or sickness

Shares readily with other children, for example toys, treats, pencils

Often loses temper

Rather solitary, prefers to play alone

Generally well behaved, usually does what adults request

Many worries or often seems worried

Helpful if someone is hurt, upset or feeling ill

Constantly fi dgeting or squirming

Has at least one good friend

Often fi ghts with other children or bullies them

Often unhappy, depressed or tearful

Generally liked by other children

Easily distracted, concentration wanders

Nervous or clingy in new situations, easily loses confi dence

Kind to younger children

Often lies or cheats

Picked on or bullied by other children

Often volunteers to help others (parents, teachers, other children) 

Thinks things out before acting

Steals from home, school or elsewhere

Gets along better with adults than with other children

Many fears, easily scared

Good attention span, sees chores or homework through to the end

Do you have any other comments or concerns?

Page 1 of 2
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Overall, do you think that your child has diffi  culties in one or more of the following areas:
emotions, concentration, behaviour or being able to get on with other people?

No
Yes - 

minor diffi  culties
Yes - 

defi nite diffi  culties
Yes - 

severe diffi  culties

If you have answered “Yes”, please answer the following questions about these diffi  culties:

• How long have these diffi  culties been present?

Less than 
a month

1-5 months 6-12 months Over a year

• Do the diffi  culties upset or distress your child?

Not at all Only a little Quite a lot A great deal

• Do the diffi  culties interfere with your child’s everyday life in the following areas?

Not at all Only a little Quite a lot A great deal
HOME LIFE

FRIENDSHIPS

CLASSROOM LEARNING

LEISURE ACTIVITIES

• Do the diffi  culties put a burden on you or the family as a whole?

Not at all Only a little Quite a lot A great deal

Signature ...............................................................................         Date ........................................

Mother / Father / Other (please specify:)

Thank you very much for your help

Page 2 of 2
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Strengths and Difficulties Questionnaire  FOLLOW UP
For each item, please mark the box for Not True, Somewhat True or Certainly True. It would help us if you answered 
all items as best you can even if you are not absolutely certain. Please give your answers on the basis of your child's 
behaviour over the last six months.

Your child's name  ..............................................................................................  Male / Female

Date of birth ...........................................................

Not 
True

Somewhat 
True

Certainly 
True

Considerate of other people’s feelings

Restless, overactive, cannot stay still for long

Often complains of headaches, stomach-aches or sickness

Shares readily with other children, for example toys, treats, pencils

Often loses temper

Rather solitary, prefers to play alone

Generally well behaved, usually does what adults request

Many worries or often seems worried

Helpful if someone is hurt, upset or feeling ill

Constantly fi dgeting or squirming

Has at least one good friend

Often fi ghts with other children or bullies them

Often unhappy, depressed or tearful

Generally liked by other children

Easily distracted, concentration wanders

Nervous or clingy in new situations, easily loses confi dence

Kind to younger children

Often lies or cheats

Picked on or bullied by other children

Often volunteers to help others (parents, teachers, other children) 

Thinks things out before acting

Steals from home, school or elsewhere

Gets along better with adults than with other children

Many fears, easily scared

Good attention span, sees chores or homework through to the end

Do you have any other comments or concerns?
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Since coming to the service, are your child’s problems:

Much 
worse

A bit 
worse

About 
the same

A bit better Much 
better

Has coming to the service been helpful in other ways, e.g. providing information or making the problems more bearable?

No
Yes - 

minor diffi  culties
Yes - 

defi nite diffi  culties
Yes - 

severe diffi  culties

Over the last month, has your child had diffi  culties in one or more of the following areas:
emotions, concentration, behaviour or being able to get on with other people?

No
Yes - 

minor diffi  culties
Yes - 

defi nite diffi  culties
Yes - 

severe diffi  culties

If you have answered “Yes”, please answer the following questions about these diffi  culties:

• How long have these diffi  culties been present?

Less than 
a month

1-5 months 6-12 months Over a year

• Do the diffi  culties upset or distress your child?

Not at all Only a little Quite a lot A great deal

• Do the diffi  culties interfere with your child’s everyday life in the following areas?

Not at all Only a little Quite a lot A great deal
HOME LIFE

FRIENDSHIPS

CLASSROOM LEARNING

LEISURE ACTIVITIES

• Do the diffi  culties put a burden on you or the family as a whole?

Not at all Only a little Quite a lot A great deal

Signature ...............................................................................         Date ........................................

Mother / Father / Other (please specify:)

Thank you very much for your help
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It is important that facilitators take the opportunity post each group session to review and refl ect on how the 

program went, monitoring each child’s progress toward their therapeutic goals. Following are some refl ective 

questions that facilitators can discuss and perhaps use to provoke wider and more in-depth refl ection and 

discussion. These refl ections could be used to inform case notes, are a record of the groups’ progress and are 

confi dential.

• Were we happy with our group facilitation skills, for example appropriate introduction, developing trust 

and relationships within the group, reframing problematic comments/actions, changing the direction 

of the group when required, was the space set up appropriately, were resources organised?

• Overall, do you feel the group fi ts with the therapeutic needs of the children?

• How did the group go for you as a facilitator?  Were you challenged in any way?  Would you have 

changed the way you did anything? Have you learnt anything that you feel improves your therapeutic 

practice?

• Are there any parents in the group who would benefi t from additional out-of-group support in 

attuning to, or interacting with their child?

• What activities went well? What activities didn’t go well? What implications does this have for the next 

or future sessions or for particular children (see table below)?

Use the following questions to record observations in the table below:

• What did you notice about each child - strengths, capacities, diffi  culties, what are you unsure of/curious 

about re this child/dyad?

• What did you notice about the children’s behaviours? Do you think there was anything they were 

trying to communicate to facilitators or their parents through these behaviours?

• How did each of the children interact with their parent, and vice versa? Did you notice any particularly 

positive moments of interaction? Did you notice any moments of disconnection between parents and 

children?

Child’s Name Observations Action required to improve support or 
participation

1.

2.

3.

4.

5.

6.

7.

Facilitator's Session Notes
CATERPILLAR TO BUTTERFLY GROUP
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Caterpillar Introduction Song Lyrics

To the tune of “Up In The Air, I Fly”

Down on the ground, We crawl,

Munch, munch, a-munchy munch munch,

Who is that Caterpillar Girl?

Munch, munch, a-munchy munch munch,

(Person) My name is ……………………

(Whole Group) Hi………......……………

Munch, munch, a-munchy munch munch



Butterfl y Introduction Song Lyrics

To the tune of “Up In The Air, I Fly”

Up in the air, we fl y

Zoom zoom, a-zooma, zoom zoom,

Who is that Butterfl y?

Zoom zoom, a-zooma, zoom zoom,

(Person) My name is ……………………

(Whole Group) Hi………………......……

Zoom zoom, a-zooma, zoom zoom



Our Garden Space
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Cut-outs for 
Our Garden Space
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Cut-outs for Garden Hunt Box

Session One

Session Two

Session Three
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Cut-outs for Garden Hunt Box

Session Four

Session Five
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Cut-outs for Garden Hunt Box

Session Seven
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“It can be hard to get to 

know new people, but 

you have all done a great 

job today.”

We all have lots of 

diff erent feelings; it’s 

great we can help each 

other understand them! 

Maybe this week you 

can practice saying how 

you feel, like “When I get 

a hug from Mum, I feel 

happy”Session Two

Session One

Refl ection Leaves
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“We all smell, taste, listen 

and touch things every 

day and they can make us 

feel all kinds of ways! Can 

you think of something 

you smell, taste, listen to 

or touch that makes you 

feel better?”

“What was your favorite 

thing to do today? People 

relax in lots of diff erent 

ways. This week try 

practicing a way to relax 

each day. Maybe you’ll 

fi nd something new you 

can tell us about!”

Session Four

Session Three

Refl ection Leaves
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“It’s okay to feel the way 

we do about things that 

happen to us - but we can 

think about our feelings 

in helpful ways. This week, 

if you feel sad or angry, 

try to tell yourself helpful 

things.”

It’s great to have hopes 

and dreams - it gives us 

something to work towards. 

Try thinking of people in 

your life who can help you 

with these goals.  Maybe 

it’s your Mum, your teacher, 

your neighbour, your friends 

or your siblings. Session Seven

Session Five

Refl ection Leaves
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Emotion Faces

Feeling Chart Center on the Social and Emotional Foundations for Early Childhood
http://csefel.vanderbilt.edu/ Accessed August 2012.
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Emotion Faces

Feeling Chart Center on the Social and Emotional Foundations for Early Childhood
http://csefel.vanderbilt.edu/ Accessed August 2012.
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Butterfl y Wing Template
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Caterpillar Legs
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Leaf Fan
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Hopes and Dreams Signposts
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Hopes and Dreams Pot
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Scavenger Hunt Clues

Here is the start of a magical Journey,

Where you and your mum will together be learning

Where the clues lay the fi rst with a fl ower,

Which you must water with balloon power!

Where the spider rests

 You’ll fi nd your next clue.

Push through woollen cobwebs

To fi nd a message for you.

You’ve been very brave like when you broke from your cocoon

Time to test the wings but don’t fl y to the moon.

Down in the garden you both must fl y

And fi nd the spot where the bumblebees lie.
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Gardens are full of wonderful fun

Games you can play whilst enjoying the sun.

Hopscotch through the leaves that lay on the ground

At the end you will see a new clue you have found.

The end is near, 

Your journey almost complete.

Return to our shelter, 

and a magic rainbow you will meet.

In our gardens, some people say,

You’ll fi nd special spots, where Fairies play.

A special magic, it’s said they can muster,

To help give us luck, a fairy dust with lustre.

Scavenger Hunt Clues
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You’ve travelled the garden, you both did your best

Exploring and seeing, now time for a rest.

Below the rainbows colours, so bright and bold

You’ll fi nd your last message, in a pot of gold.

A letter is within, fi nd a special spot for you,

Where cuddles are so welcome, 
and you can share a note so true.

Scavenger Hunt Clues
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Unhelpful thoughts

• I can’t do this

• I am not even going to try

• I am bad at everything

• No one likes me

• I am going to have a terrible day

• People will laugh at me

Helpful thoughts

• I can do it

• I will try my best

• I am good at lots of things

• I have lots of friends

• I am going to have a good day

• I am going to give it a try



Sensation-al GardenSensation-al Garden
JOURNALJOURNAL



THIS JOURNAL BELONGS TO:THIS JOURNAL BELONGS TO:



In the garden we were braveIn the garden we were brave

and with our and with our ears we  we listenedlistened to... to...



In the garden we were braveIn the garden we were brave

and with our and with our fi ngers we  we touchedtouched......



In the garden we were braveIn the garden we were brave

and with our and with our tongues we  we tastedtasted......



In the garden we were braveIn the garden we were brave

and with our and with our noses we  we smeltsmelt......



In the garden we were braveIn the garden we were brave

and with our and with our eyeseyes we  we sawsaw......
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As part of our journey to transform into beautiful butterfl ies,
we would love for you to join us in the garden!

We will provide all of the items and fun, including going on a scavenger hunt, 
face painting and seeking out a lost butterfl y in the garden!

Included in this Butterfl y Adventure Pack is paper and a pen. 
As part of the Butterfl y Adventure we would like you to write 

special letter to your daughter.

Some suggestions for what you might want to share are: 

how you feel about your daughter; things you think she is good at;
and a favourite time you have had with her.
Please bring this letter with you on the day.

The letter you write will be placed in at the bottom of a rainbow
for you and your daughter to fi nd and read privately together!

Parent Invite Letter to Session Six TEMPLATE

Mother and Daughter

Time in the Garden

When:

Where:

Enquiries to:

Creche 
provided for 

other siblings!

Let us know 
if you need 
transport
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Confi rmation of Attendance Letter TEMPLATE

Date:

Dear Parents,

We will shortly be starting the“Caterpillars to Butterfl ies” program and we’re excited your 

daughter can join us.  This program is being delivered by staff  from Our Service and the 

program is attached.

The Caterpillars to Butterfl ies program will run for seven sessions and will be happening:

 When:

 Where:

As part of our journey to transform into beautiful butterfl ies, we would love for you to join 
your daughter for our Mother and Daughter Scavenger Hunt in Session Six.

Please save this date ............................................................ More information will be given to you 
about this event closer to the time.

Thank you for your interest and support with the Caterpillars to Butterfl ies program. I am 
sure it will be an extremely valuable experience for your child.

If you have any questions about this program, please call  ............................................................

Kind Regards,

Staff  Name - 
Our Service - 
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The Child Focused Support Service (Together4Kids) is provided by Relationships Australia South Australia Health 
Promotion Services and funded by the South Australian Government, Department for Communities and  Social 
Inclusion through the National Aff ordable Housing Agreement and National Partnership Agreement on Homelessness.

       Certifi cate
     of
       Participation

awarded to:

for attending

Caterpillars to Butterfl ies
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Inviting all girls aged 5-9 years

Transform through play and art

For young ones who have experienced homelessness

  Caterpillars
     to
   Butterfl ies

Date:

Time:

Place:

Contact:
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Additional Resources

Resources

Kids Relaxation
School psychologist and certifi ed coach, Zemirah Jazwierski, Ed.S., off ers resources for parents, educators, 

and children. Tips, activities, and products, as well as face-to-face coaching and consultation packages are 

available on this site.

http://kidsrelaxation.com

Kids Central Toolkit
The Kids Central Toolkit aims to provide workers and services with information, resources and tools to use 

child-centred approaches in their work with children, young people and families. 

http://www.acu.edu.au/about_acu/faculties,_institutes_and_centres/centres/institute_of_child_

protection_studies/kids_central_toolkit

e-Book on children’s interventions
Favourite Therapeutic Activities for Children, Adolescents and Families: Practitioners share their most 

eff ective interventions – edited by Liana Lowenstein (2011)

http://www.lianalowenstein.com/e-booklet.pdf

Articles

“When the Bough Breaks: The Eff ects of Homelessness on Young Children”
By Marci McCoy-Roth, Bonnie B. Mackintosh and David Murphey (2012)

http://www.childtrends.org/Files//Child_Trends-2012_02_16_ECH_Homelessness.pdf

“Domestic Violence and its impact on Children’s Development”
Presentation delivered at the Department of Community Services’ Fourth Domestic Violence Forum (2002)

http://www.community.nsw.gov.au/docswr/_assets/main/documents/dv_paper.pdf

“The Therapeutic Powers of Play and Play Therapy”
By Schaeff  er, C & Drewes A (2008) ‘The therapeutic powers of play and play therapy’ in Rationale for 

integrating play therapy and CBT

http://media.wiley.com/product_data/excerpt/07/04701764/0470176407.pdf
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Additional research and articles can be found on the following websites:

Australian Institute of Family Studies
Quality, evidence-based publications and resources for professionals in the areas of protecting children, 

supporting families and strengthening communities.

http://www.aifs.gov.au/cfca/topics/subtopics/housinghomelessnesschild.php

Australian Homelessness Clearinghouse
The Australian Homelessness Clearinghouse is a tool for the homeless sector to better communicate 

information about homelessness issues in Australia.

http://homelessnessclearinghouse.govspace.gov.au 

Useful Websites

Australian Child and Adolescent Trauma, Loss and Grief Network
The network has a number of resource hubs addressing specialised topics that have been developed in 

collaboration and partnership with experts working in each area. ACATLGN has endeavoured to bring 

together up to date, evidence based information and resources that can be used by professionals in a 

number of settings.

http://www.earlytraumagrief.anu.edu.au/

Child development and trauma
The child development and trauma specialist practice resource has been developed to assist practitioners 

to understand typical developmental pathways of children and recognise indicators of trauma at diff erent 

ages and stages.

Importantly, the resource off ers practical, age appropriate advice as to the needs of children, parents and 

carers when trauma has occurred and ways in which children and families can be assisted in healing and 

recovery.

http://www.dhs.vic.gov.au/for-service-providers/children,-youth-and-families/child-protection/specialist-

practice-resources-for-child-protection-workers/child-development-and-trauma-specialist-practice-

resource

Child and Youth Health
Provides news and health information for parents, carers and young people

http://www.cyh.com/Default.aspx?p=1

Play Therapy Australia
Play Therapy Australia is Australia’s leading professional training organisation in the fi eld of Child Centred 

Play Therapy.

You will fi nd information here to help you learn about the world of Play Therapy and how it can help. 

There are also details of workshops and Play Therapy Clinical Training in Child Centered Play Therapy being 

off ered by Play Therapy Australia.

http://www.playtherapyaustralia.com

Together4Kids
Together4Kids provides therapeutic programs aimed at helping children process the uncertainty and 

distress of homelessness.

Our service is child focused. Our programs are customised to support children’s mental health and 

development to help them manage transitions and make sense of their experiences.

http://www.rasa.org.au/whatwedo/RASA-HPS-whatwedo/T4K/AboutT4K.aspx
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