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The Garden Therapeutic Group  

Introduction 
The Garden Therapeutic Group program has been designed and trialled across metropolitan Adelaide 

over several years by Together4Kids. Together4Kids (T4K) is a Relationships Australia (SA) program based 

in Hindmarsh, Adelaide. The T4K team provides a child focused service which includes: support and 

training to those working in the homelessness sector; therapeutic group work; and individual therapeutic 

support. Our therapeutic work is provided to children who are aged between 0 and 12 years old who have 

experienced homelessness or unstable accommodation. 

The aim of our work is to assist children to overcome trauma, regulate emotions and self-expression, 

manage transitions and build resilience, and to support parents to become allies with these goals through 

the support of parent-child attachment. We achieve this through providing experiences for children that: 

• promote psychological safety and equilibrium including the reduction of stress and worry and 

increasing problem-solving skills 

• validate children’s experiences 

• build emotional literacy, regulation and expression – for example understanding one’s feelings; 

accurately reading emotional states in others; managing strong emotions/fear 

• provide mental relief from stressful and complex life situations 

• teach and promote pro-social behaviour, and 

• support parents to off er their children a relationship through which they can develop secure 

attachment. 

The Garden Therapeutic Group is one of a range of programs developed by T4K to achieve the therapeutic 

goals above. These cover a variety of styles and themes that include music, relaxation, cooking, exploring 

the garden, puppetry and sports. There are programs suitable for all children within the 0-12 year age 

range. The Garden is designed for infants and toddlers aged 0-4 years accompanied by a parent.

This facilitator’s manual provides a background to the design of The Garden Therapeutic Group, 

acknowledging underpinning theories and providing aims and detailed session by session outlines to run 

the program. 

T4K is funded through the Department of Communities and Social Inclusion, and is part of the National 

Aff ordable Housing Agreement (NAHA).
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How to use this Manual
This manual will provide you with the background thinking to the design of The Garden Therapeutic Group 

program, as well as a practical guide to setting up, delivering, closing and evaluating each session.

It is important to read all of Section One of this manual prior to using Section Two to deliver the 
program.

Section One of the manual provides the facilitator with background information to the program that 

ensures the facilitator has a good understanding of the intentionality behind the program, not only the 

practical tasks. Without the therapeutic intention, the program can be delivered as ‘child care’ or ‘arts and 

crafts’, rather than therapeutically. Further, because the program is intended to be delivered for therapeutic 

benefi t, it is fundamentally important for the facilitator to prepare and set up the program accordingly; 

Section One of this manual provides advice in relation to this. 

There are eight sessions within The Garden Therapeutic Group program. Section Two provides the overall 

aim, brief outline, resource list and pre-session set up for each session, as well as the purpose, instructions 

and tips for delivering each activity within each session.

Section Three contains the appendices and resource list. It includes a screening tool, all resources.



Section OneSection One
Rationa le and Overv iewRationa le and Overv iew
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Background: Need for this Program
Children are over represented in Homelessness services compared with their proportion of the general 

population. Statistics from 2011 – 2012 show that  children aged between 0 – 17yrs represent 29% of 

clients but represent only 23% of the general population ( AIHW 2012). 

Research suggests that homelessness aff ects children in two main ways. Firstly through their own 

experience and reaction to various traumas associated with homelessness and secondly via the experience 

and state of mind of their parent’s capacity to relate and respond appropriately.

Family and Domestic Violence (FDV) is the major risk factor for homelessness and reported as the 

main reason people seek assistance.  Children accompanying those (mainly) women may have directly 

experienced physical violence or witnessed violence between others, and they may have experienced 

traumatic incidents over a considerable proportion of their lives. Mothers of infants and young children 

may have reduced parenting capacity as a result of the eff ects of domestic violence.  

Parents who do not report FDV as the primary reason for accessing homelessness services are likely to be 

experiencing fi nancial stress, mental health issues, alcohol and other drug use all of which can disrupt or 

diminish their parenting capacity. 

Parent education and support strategies can play a key role in helping homeless parents develop positive 

and nurturing parenting skills. (Swick 2009) 

Individual, family and group work interventions make up the Together4Kids service model and allow for 

diverse, creative personalised support programs for children aff ected by homelessness. The Garden is one 

example of how Together4Kids have developed a group specifi cally to engage and support parents and 

their young children.

The Garden is an eight week, 90 minutes per session, child-focused therapeutic group program designed to 

strengthen and repair relationships between parents and their infant/ toddler. Through sensory exploration 

and shared positive experience, parents are supported to be with, in tune to and respond to the 

internal and external experiences of the child. The program has theoretical, research and practice based 

foundations and it is recommended that it be facilitated by child-focused professionals with therapeutic 

and group work experience 

This manual off ers group facilitators a thorough guide to the delivery of The Garden – An attachment and 

attunement group program for infants aged 0 -4 and their parent. All the activities have been selected to 

address specifi c therapeutic aims and the needs of the parents and children. 

We are aware that every group develops a life of its own due to the context in which it is run and the 

families that attend. These factors aff ect how each session, and the program as a whole, evolves. The 

Garden manual provides information and resources for facilitators to run a parent-infant/parent-toddler 

program that is structured and has clear therapeutic aims. 

Aims of The Garden
The Garden is a child-focused therapeutic program aimed at strengthening the relationship between 

parents and their infants/toddlers. It has a strong theoretical and professional practice base. It has 

therapeutic purpose and is an intervention seeking change for parent and child participants and the 

relationship between them using sensory exploration and positive shared experiences

The Garden relies on children’s natural curiosity and desires to connect with the people closest to them. All 

discussions and activities are aimed at providing moments for bonding and attachment to occur between 
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parents and their child. These are quite open at the start of the program, becoming more physically 

close and intimate over time. The physical, social and emotional safety of all participants at all times must 

be prioritised. Parents are encouraged to notice and wonder about their child’s internal and external 

experiences and about the interactions they are having. Parents are supported to read and respond 

appropriately to whatever emerges. This is made possible through their participation in experiential 

activities and refl ective dialogue and is modelled by facilitators who provide a safe and nurturing holding 

environment for the parents so that they may in turn provide a safe and nurturing holding environment for 

their child. 

Target Audience
The Garden has been designed specifi cally for parents of children 0-4 years of age who have been aff ected 

by homelessness and other life disruptions. It is a therapeutic program that is aimed at strengthening the 

relationship between parents and their infant/toddler through sensory exploration and shared positive 

experiences. Based on this The Garden is best run in small groups, the recommendation is a maximum 

of fi ve parent-child couples, to enable facilitators the best opportunity to support the families and to 

maximise the benefi ts for all participants. 

At times a parent with two children 0-4 may be considered for the program. Consideration should be given 

to the relationship that the parent has with each child and determine whether one relationship would 

benefi t more than another or if they are similar. If it is thought that one relationship requires more support 

it would be recommended that the parent attend The Garden with that child only so that complete 

attunement and connection can be with that child. This is not always possible and facilitators will need 

to adjust their interaction pattern with the parent and children by being more involved with one of the 

children so that the ‘target’ relationship is given the time and space to develop as hoped.  

Theories and Practices Underpinning The Garden
The design and delivery recommendations for The Garden detailed in this manual are informed by current 

research, theories and practices related to issues of attachment, trauma, arousal and aff ect regulation, 

sensory integration and play therapy.  An introduction to the material is provided so that the program and 

its purposes can be contextualised and its position made clear. Anyone interested in facilitating The Garden 

themselves, or a similar program, are encouraged to extend their reading and professional learning beyond 

this introduction. Practitioner understanding and capacity to implement the program successfully will be 

enhanced when a deeper and more refl ective approach to the material is taken.  

A brief overview of the research, theoretical and practice underpinnings of The Garden follow.

Bonding and Attachment
Over the last several decades there has been an increased awareness and focus on issues of attachment 

and bonding when working with parents and young children. Healthy attachment relationships 

developed early in life with a primary caregiver have been linked to better outcomes in children’s physical 

and emotional development and their capacity to form positive relationships with others throughout their 

lifespan. Positive attachment relationships enable people to feel more empowered to take risks, accept 

challenges and cope with challenges that they may be faced with.
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Criteria for attachment relationships are: 

• Special, enduring form of ‘emotional’ relationship with a specifi c person

• Involves soothing, comfort and pleasure

• Loss or threat of loss of the specifi c person evokes distress

• The child fi nds security and safety in the context of this relationship (Perry, 2001; p.2).

The emotional connections at the heart of attachments are formed through the process of bonding and 

by engaging in bonding experiences. Bonding experiences are nurturing behaviours associated with 

caring for an infant or young child, such as rocking, feeding and gazing. Bonding, and thus attachment, 

is infl uenced by both the amount of time spent together and by the nature of the interactions that take 

place. It is optimised when caregiving is 'predictable, responsive, nurturing and sensory-enriched' (Perry, 

2001; p.3). 

Many authors describe a ‘parent-child dance’ that helps a positive attachment relationship to develop. Both 

parent and child participate in this 'reciprocal positive feedback loop' (Perry, 2001; p.3) during bonding 

experiences. It is strengthened when a parent is attuned to, or in attunement with, their child; meaning 

that they are reading and appropriately responding to their child’s needs through interaction. Winnicott 

(cited in Bunston, 2008) proposes that an infant sees him or herself when looking into the face of their 

mother which provides vital cues for, and clues about, the forming attachment and the infants developing 

sense of self.

Attunement with another person is made possible through intersubjectivity, 'primarily a here-and-now, 

you-and-me experience in which both are sharing joint attention as well as similar aff ect, intention and 

meaning. …[such] ‘moments of meeting’… is established and communicated non-verbally with eyes, 

voice, movement, timing, matching intensity, etc' (Hughes, 2004; p.3). Hughes states that such attunement 

is promoted when one adopts a stance of 'playfulness, acceptance, curiosity and empathy' (p.6).  

With the increased focus on attachment relationships and the growing research highlighting their 

importance for children’s positive development  professionals can be easily invited into seeing, labelling 

and even diagnosing problems with attachment or viewing parents in a particularly negative way, seeing 

them as irresponsible or lacking in their parenting duty. To ease the discomfort or challenge that this 

may pose it can be helpful for professionals, and parents alike, to know that: issues of attachment can be 

remedied for children. Most cases are due to lack of knowledge regarding development by parents rather 

than due to abuse or neglect and parents can be taught to be more attuned with their child (Perry, 2001).  

Important consideration must also be made to the impact that culture has on understandings and 

perceptions of identifying when positive attachment relationships exist. Yeo (2003) has published work on 

this in relation to Aboriginal Australians and highlights that 'The theoretical considerations on attachment 

apply mainly to middle-class White European parents from the twentieth century and Past research on 

attachment tends to emphasise the biological and evolutionary predispositions that underlie attachment 

and overlook or downplay the culturally laden meanings that actions have for members of diff erent 

societies' (pp.292-293). 
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The Circle of Security Protocol
The Circle of Security is a model that describes and depicts how patterns of interaction between parents 

and children lead to positive attachment relationships. The key to good attachment and good social, 

emotional and educational outcomes for children is a secure base relationship that can be assessed by 

observing how children explore their environment and how their parent supports them to do this. It can 

be useful also to notice how the parent and child repair their relationship when things are not going okay.

By examining the Circle of Security a number of relationship capacities of parents necessary for forming 

good attachments can be discerned. These include: observational and acknowledging skills related to their 

child’s developmental needs; an openness and capacity for refl ection; the ability to support their child in 

the regulation of emotion; and empathy (Circle of Security International, 2013). Each of these capacities 

provide parents with the foundation to develop positive and healthy relationships with their children. A 

relationship in which they are able to: 'be bigger, stronger, wiser, and kind; follow their child’s need; and 

take charge when necessary' (Cooper, Hoff man, Marvin & Powell, 1998 sourced from circleofsecurity.org ).   

The diagram and other information for the Circle of Security can be sourced from the Circle of Security 

International website at http://circleofsecurity.net/resources/handout/  

The Modulation Model for Arousal and Aff ect Regulation
A central component of the Circle of Security and forming healthy attachment relationships is the parent’s 

ability to support their child with emotional and behavioural regulation. This co-regulation is part of the 

parent-child dance and facilitates the child’s ability to self-regulate in the future (Marvin & Whelan, 2009). 

The ability to self-regulate is a cornerstone skill for organising one’s internal and external experiences and 

can be compromised by experiences of homelessness, trauma and disrupted attachment relationships.

When a person is able to self-regulate it means that they are able to manage and maintain their arousal 

levels within an optimum zone, their ‘window of tolerance’, so that they may best approach and experience 

life (Australian Childhood Foundation, 2006a). Each person’s window of tolerance is diff erent and is aff ected 

by their temperament and their history. When people have experienced trauma their system’s ability to 

self-regulate is easily overwhelmed. They may operate more frequently than most outside of their window 

of tolerance, have rapid oscillations within it, or, their window will be narrower to begin with. All of these 

result in less fl exible social, emotional, cognitive and sensorimotor responses being available to them and 

results from either overshooting their window of tolerance and having high levels of arousal or because 

they are undershooting their window of tolerance and them experiencing low arousal levels (Warner 

& Koomar, 2009). The fi gure below depicts this and lists some of the eff ects for people at each point of 

arousal.  
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High Arousal

Optimal 
Arousal 

Zone

dilated pupils, dry mouth, 

shallow breathing, upset 

stomach, faster heartbeat, 

sweating, tense muscles, 

agitated, diffi  culty being still

slumped / collapsed body, staring, 

loose muscles, slowed heart rate, 

blank face

Overshooting the Window - mobilised - fi ght or fl ight, hyper-

vigilant, action-orientated, impulsive, emotionally fl ooded, reactive, 

defensive, self-destructive.

Undershooting the Window - immobilised - submit, collapsed, 

weak, defeated, fl at, numb, empty, helpless, hopeless, bored.

body is calm and settled, 

socially orientated, 

refl ective, clear thinking, 

self-regulated, midful, 

boundary awareness

Arousal
Capacity:

"window of
tolerance"

Low Arousal
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Sensory Integration
From early in life we are taught that we have fi ve senses – touch, taste, smell, hearing and seeing – 

that help us to make sense of, and interact with, the world. Two other senses central to organising our 

experiences that remain largely out of awareness are: proprioception, related to sensations from the 

movement of muscles and joints; and the vestibular system that accounts for our sense of balance and 

awareness of self in space. All senses contribute to the way that people interact with, interpret and 

respond to other people and their environment and are vitally important to an individual’s developing 

sense of self (Williamson & Anzalone, 2001). 

'Sensory integration is a process that involves organising sensation from the body and the environment for 

use' and is increasingly being seen as the mechanism by which people organise and regulate themselves 

behaviourally and emotionally (Williamson & Anzalone, 2001; p.12). Sensory information is perceived 

and modulated through adjustments in 'arousal, attention, aff ect, and action by children' (p.18). Other 

developmental abilities are thought to fl ow and be derived from this regulatory capacity that begins with 

sensation (Warner & Koomar, 2009).

Children who are over or under regulated have been found to respond diff erently to sensory experiences 

in comparison with other children (Bhreathnach, 2008).  When trauma is accounted for as a state change 

disorder issues of regulation are further understood to impact on a child’s ability to maintain or transition 

easily between states, which are 'self-organising and self-stabilising' (Warner & Koomar, 2009 slides 4 and 

8). Over time these states become traits and will have long-term consequences for their capacity to cope 

and respond in life. 

Taking on these understandings of the importance of sensation for organising our regulatory capacity 

in life, and incorporating learning’s from attachment, a number of interventions have been designed to 

support children. Two such programs are: Sensory Motor Arousal Regulation Treatment (SMART); and 

Sensory Attunement / Family Enjoyment – Playfulness, Love, Acceptance, Curiosity, Empathy (SAFE PLACE). 

These programs support parents to engage in sensory play with their children to facilitate co-regulation 

of arousal and aff ect as well as the co-creation of meaning, two things that are known to strengthen the 

attachment relationship and allow the child to develop their own self-regulatory skills (Koomar, 2012). 

Sensory activities involving parents and children together allow for the activation and inhibition of arousal 

states and aff ect within a fun and exploratory context that is specifi c to, and led by, the child (Bhreathnach, 

2008). These interactions and experiences can allow them to let down their guard and let in new 

experiences. 'Children need to be distracted from their habitual fi ght/fl ight/freeze reactions by engaging 

their attention in pursuits that (i) are not trauma-related triggers, and (ii) which give a sense of pleasure 

and mastery' (Streeck-Fischer & van der Kolk, 2000 cited in Pavlidis, 2006; p.42). Parents and children are 

aff orded space and time to develop new ways to interact with each other and for new rhythms to be 

discovered in safety which develop in the context of their changed communication, self-enjoyment and 

enjoyment of each other (Koomar, 2012). 

Play and Curiosity
Utilising sensory activities and play to facilitate the relationship between parents and their infant/toddler 

also makes sense given children’s inherent curiosity and the acknowledgement that 'play is the language 

of infants and children (Bunston, 2008; p.337). Play is as natural to children as breathing. It is a universal 

expression of children, and it can transcend diff erences in ethnicity, language, or other aspects of culture' 

(Drewes & Schaefer, 2010). The centrality of play to childhood and experience also means that it is an 

appropriate medium to build relationships, including adult-child relationships, and to explore ways of 

being and responding in the world. In a 1999 review of the literature on the therapeutic powers of play 

Schaefer (cited in Drewes & Schaefer, 2010) identifi ed 25 factors to describe how it supports healing and 

growth in children. Several factors especially relevant to The Garden are: 'self-expression; stress inoculation; 

counterconditioning of negative aff ect; positive aff ect; attachment and relationship enhancement; sense 
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of self; creative problem solving; and rapport building.'

Perry (unknown) places a child’s curiosity at the start of the cycle of learning and believes that its impacts 

are enhanced by shared discovery and appreciation, especially when this is by a person that the child looks 

up to. Perry states that: curiosity leads to exploration leads to discovery leads to pleasure leads to repetition 

leads to mastery leads to new skills leads to confi dence leads to self-esteem leads to sense of security leads 

to more exploration and so on.

Whilst play is viewed as a simple and natural experience for children, with complex fl ow-on eff ects, it is a 

precious skill that individuals participate in only when they feel physically and emotionally safe enough 

to do so. Play is also a scaff olded experience that needs to be learnt. What is important to take from this 

information when delivering The Garden is for facilitators to ensure safety for both children and parents 

so that they may actively participate in the activities. The parents own histories may make it diffi  cult to 

engage in play opportunities and this may need to be addressed before they can engage fully with the 

program, become attuned with their child’s experience and respond appropriately. 

Journaling
Journaling has long been a tool used to achieve better emotional and mental health. The need to express 

oneself in a safe and controlled manner is a powerful means to improving self-awareness, self-esteem and 

personal relationships.

Journaling in The Garden is valued for the freedom of time and space it off ers for parents to be refl ective 

about their child, themselves as parents and the relationship between them and their child. Marvin, 

Cooper, Hoff man & Powell (2002; p.116) believe it is the parents ability to be self-refl ective that is 'the 

central dynamic for change' in strengthening attachment relationships and that allows them to be in 

attunement with their child and able to respond appropriately to their needs. 

Journaling prompts in The Garden capture the lived experiences of the parent and child and represent 

real examples of the relationship that they are building together. The journals allow preferred versions 

of themselves and their life to be documented and have the potential to facilitate ongoing change for 

families, stepping them closer to how they hope things to be.  

Learning from other Group Programs for Infants/Toddlers and Their Parents
The Addressing Family Violence Program (AFVP) at Victoria’s Royal Children’s Hospital has been an 

innovator in the development and delivery of a number of group work programs targeting the attachment 

relationship between parents and infants (Bunston, 2008; p.334). Their approach to couple work with 

parents and children is ‘infant/child led’, or ‘child up’ rather than ‘parent down’, and serves to counter the 

relational, developmental and aff ect modulation impacts of family violence on children. The infant-led 

position 'promotes a stance of curiosity about just what the infant/child may be thinking, imagining, 

expressing and feeling' and encourages facilitators and parents to see the child as a person in their own 

right and who has much to tell us (p.335).

The AFVP’s tried and tested practices inform the design of The Garden and the understanding required of 

facilitators to eff ectively implement it with parents and their infant/toddler. The AFVP speak of ‘Growthful 

Relational Opportunities’ as the foundation on which their programs are arranged. They recommend that 

the successful running of a group must allow room for: 'creating safety; commitment to supervision; use of 

self and others; attunement to process; holding the individual ‘in mind’ within the group; recognising the 

importance of play; and surrendering your territory' (Bunston, Palvidis & Leyden, 2006; pp125-135).  They 

also believe that 'therapeutic group work emulates life, and as such off ers a tremendous opportunity for 

enhancing the individual’s experience of intra and inter-personal experiences' (p.124). 
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Program Structure
Decisions made during the design and delivery, and regarding the practices and processes, of The Garden 

are informed by relevant literature, practice guidelines and its specifi c purpose. As such, the fl ow of the 

program as described in this manual should be adhered to as much as possible except where it is being 

tailored to meet a specifi c context or group need and remains aligned with The Gardens therapeutic 

intentions. 

The core themes and activity ideas within The Garden are organised around a garden analogy. A theme 

provides a structure for a group and has been utilised in this case also to highlight concepts and messages 

that lie at the heart of the program. Gardens are easily accessible and cost-free natural environments 

that families will already have experience with. They also off er an ever changing abundance of sensory 

delights and easily allow for playfulness and positive shared experiences. Just like gardens The Garden is a 

living program that is infl uenced by each individual within the group and evolves over time. Due to their 

containment by fences or boundary lines, gardens off er safety at the same time that they invite exploration 

and discovery.

The Garden is a structured therapeutic program aimed at strengthening and repairing parent-infant/

toddler relationships through sensory exploration and shared positive experiences. It is held weekly, for 

one-and-a-half hours, over an eight week period. Weekly themes and activities have been purposely 

chosen to refl ect the development of the group and the interactions between parents and children over 

time. The content of The Garden can be likened to a funnel. At the start of the group themes and activities 

are quite open, like the opening of a funnel, and over time they become more intimate requiring closer 

interactions between participants, similar to the bottom of a funnel. 

The Garden is informed by principles within the SMART PRACTICE Framework developed by the Australian 

Childhood Foundation (2006b). This research and literature based Framework for managing abuse related 

trauma was designed to fi t the school and classroom environment and is perfectly suited to delivering 

therapeutic groups in the community sector. SMART PRACTICE depends on a ‘relational environment’ 

being created to address the eff ects and impacts of trauma in the lives of children. It is action based, relies 

on the practice skills and experiences of people in the helping role and its ethos and techniques must be 

‘consistently and persistently’ applied.

The relational environment that is advocated for within the SMART PRACTICE framework (pp.2-5), and 

adopted as the way to creating an ideal therapeutic space in The Garden, must be:   

Predictable 
This is related to the ideas that the familiar is safe and that preparation around transitions and 

change is helpful.

Responsive 
The needs behind, meaning and purpose of behaviour is aimed to be understood and responded 

to rather than the behaviour itself.

Attuned
People in the helping role tune in to the internal experiences of participants and help them to do 

the same over time. This can be facilitated through increasing the individual’s feelings vocabulary, 

assisting them to name and know more about feelings and their experience of them and to track 

their feelings over time. 
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Connecting
Consistent relationships over time are valued and allow for the persons' experiences and feelings to 

be validated and refl ected back to them within a broader context of themselves and their lives.

Translating
Experiences should be storied, open to review and be able to be projected into the future. This 

supports their development of self.

Involving
Participants must not be excluded because of their experiences or behaviours. It is important that 

they participate in groups and co-operative relationships where they may learn new skills and ways 

of being. Role modelling can be an important strategy.

Calming
People with trauma histories or life disruption are frequently over or under regulated and should be 

provided with opportunities to be in safe, relaxing environments and to practice diff erent rhythms 

that over time will help with their self-regulatory capacities.

Engaging 
A continuing environment that is engaging and relationally based can provide a consistent point of 

contact and support for people to explore, interpret and refl ect on their experience.

Central to successful delivery of a program like The Garden is the position of inquiry that the facilitators 

take during and between sessions. The Garden requires facilitators to model a particular way of being 

and interacting to parents so that they may in turn replicate this with their child. Facilitators maintain a 

inquiring position as they ‘watch, wait and wonder’ about the internal and external experiences of the 

group participants and about the interactions that are occurring between each parent-child couple. It is a 

facilitator’s role to encourage this same curiosity and stance of openness in parents so that their refl ective 

capacity and ability to respond to their child is developed. Facilitators should validate the parents’ own 

discoveries and learning process by eliciting the parents own interpretations and by helping to bridge 

the parents’ feelings and reactions with what is actually happening in the relationship (DeGangi, retrieved 

2013; p.227). Example prompts and lead-ins for supporting observations are provided in the Appendix.   

In addition to this within group position it is essential that the facilitation team engage in post-session 

debriefi ng and refl ection conversations. Questions to start these conversations are provided in the 

Appendix also.



Together4Kids,  a ser vice of Relationships Austral ia SA 14

Words of Caution
A number of risks and traps can arise when running a program such as The Garden. Whilst The Garden 

may look like a playgroup on the surface it is actually a program of therapeutic depth, resting on a solid 

theoretical and professional practice foundation. To ensure smooth running and that facilitation is in line 

with the intentions and purposes behind the program all facilitators and people referring families into The 

Garden should be aware of the following:

1. The Garden is not an educational parenting program. 
The Garden is a child-focused therapeutic program aimed at strengthening and repairing the 

relationship between parents and their infant/toddler through sensory exploration and shared positive 

experiences. It is experiential and collaborative. Facilitators provide parental guidance and support the 

development of their refl ective capacity in relation to interactions with their children. The Garden exists 

beyond parent education; parents are supported to be with and enjoy their children rather than being 

taught what, or how, to do or for their child.

2. The Garden is not a playgroup. 
Whilst the activities are similar to those provided at playgroup the intentions behind the activities and 

the therapeutic space that they are delivered within extends their reach and potential for change in 

the lives of the parents and children that participate. 

3. Parents are the experts in their lives; facilitators must value where parents and children are in their 
lives and what they bring to the group. 
Parents ‘know’ their lives and children, their histories and what works for them. Facilitators support 

parents in their confi dence and extension of this knowing so that the relationship between parent and 

child are strengthened at a pace that they can manage and in a way that will be unique to them. This 

is about honouring the internal integrity of the individuals within the group, as well as the group as a 

whole … [and is] particularly important [for] building and affi  rming the natural rhythm and attachment 

[that is] establishing itself between each mother and child (Bunston, 2006, p.47).    

4. The Garden is not designed to treat, nor is it about diagnosing, issues related to attachment, 
trauma or any other problems. 
Whilst The Garden relies on theories and practices related to attachment, trauma, sensory integration 

and play for its design it is not a clinically based program in targeting or intervening with families. 

These theories and practices inform facilitators in their role so that parents and children are supported 

to strengthen their relationships in a safe, nurturing and supportive environment that will have 

ongoing benefi ts for the participant's life outside and beyond the group. The Garden is focused on 

here-and-now experiences rather than the past. Throughout the course of the program facilitators may 

become aware that families have support needs beyond the scope of The Garden and should refer 

them to appropriate services. 

5. The developers of The Garden, and professionals who take on the role of facilitator, are not sensory 
experts. 
Although The Garden is informed by sensory integration principles and borrows practical ideas from 

that fi eld it has not been developed to help children experiencing complex sensory integration issues. 

Through delivery of the program families may need to be encouraged to seek more specifi c assistance 

in this area. 

6. The unique and important position of parents for their children must never be taken for granted
Facilitators of The Garden serve as role models for interactions with parents and between parents and 

their children. It is the work of the facilitators to determine when and how to support parents more 

directly in their interactions with their child being cautious not to step between the parent and child 

and taking on the parenting role themselves. This is best done by providing and modelling a safe and 
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nurturing holding environment for parents so that they may in turn provide and model a safe and 

nurturing holding environment for their child. The facilitation role can be likened to ‘a bridge’ in that 

it is about fostering connection and joining the parent and child together without either one feeling 

undermined or overpowered. To be eff ective and comfortable in their role facilitators must be self-

aware and refl ect regularly on the position that they hold in the group. 

7. Safety, safety, safety! 
The physical, emotional and social safety of all participants of The Garden must be prioritised and 

if compromised action should be taken immediately. The importance of safety cannot be stressed 

enough and is the key to meeting the objectives of The Garden. Due to the disrupted histories and 

potential vulnerabilities of both parent and child participants, and the relationship between them, 

facilitators need to be constantly looking out for signs of under or over-stimulation and monitoring the 

emotional toll that inquiries and activities may be having on them and make adjustments accordingly. 

Changes in the tempo or content of the group are quick and easy modifi cations that can be made. 

This builds in relevance as the program continues and activities rely on more close and intimate 

interactions between parents and children.

It is important to also acknowledge that children and parents will have their own baseline arousal 

levels and sensory needs which may create challenges for, or aversion to, some experiences. This needs 

to be managed well so that everyone is able to participate in a way that is helpful to them. Maintaining 

a regulated atmosphere of moderated fun and exploration should help with this and will allow 

children and parents to learn new ways of resolving their discomfort. 

Pre and Post Evaluation
Regular communication with each parent is a key component of The Garden group. The information you 

gather regarding the parents’ feelings about their parenting capacity, along with your own observations 

of the parent and child interactions, enable you to adjust the program to appropriately support both the 

parent and child’s individual needs within the parameters of the program. You will also be able to suggest, 

where gaps are identifi ed, appropriate parenting strategies to practice at home.

Your service may have assessment and evaluation tools that are suitable to use with the participants in The 

Garden. If not, we recommended that you ask parents to complete the pre and post questionnaire that is 

attached to this manual (see Appendix). Any diff erences between the pre and post responses are easy to 

determine. You will be able to evaluate how successful The Garden has been for each participant and the 

group as a whole. Individual comparisons for each participant will provide you with evidence of where 

further targeted support is required.

Together4Kids Therapeutic Children’s Workers and the CAMHS clinician are available to provide advice, 

information and referral options in regards to your support of those participants that, after The Garden, 

require on going support.

At Together4Kids we ask parents who are participating in The Garden to complete our pre and post 

outcome questionnaire to assess how they are feeling about their parenting confi dence. For parents 

who are  participating in The Garden with a baby under 12 months, we ask them to complete a Karitane 

Parenting Confi dence Scale ( KPCS), both before and after the completion of the program. The KPCS forms 

and manual are  freely available to those facilitators who would like to use validated assessment and 

evaluation systems. Karitane can be contacted  at http://www.karitane.com.au/ and information about 

how the Karitane Parenting Confi dence Scale is used can be found at http://preventchildabusenj.org/

newsletters/hf_weekly/kpcs_manual.pdf . A copy of the form is in the appendix.

For parents participating with their child aged over 12 months and up to 3 years, Together4Kids asks them 

to complete a diff erent form. The BITSEA asks parents to assess how they think their child is doing.  It is 
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simple to use for both parents and workers. Key workers whose clients have been referred to The Garden 

group can also complete a BITSEA which will add information to inform service intervention. However, 

there are costs associated with BITSEA use. A booklet of 100 forms cost approx. $100, the manuals needed 

to administer and collate the data cost approx. $400.  BITSEA has been chosen and is recommended by 

Together4Kids as it is suited especially for settings with limited time, resources, and/or technical training. 

You can fi nd out more about BITSEA from this web site and article. 

http://www.pearsonclinical.co.uk/Psychology/ChildMentalHealth/ChildMentalHealth/BriefInfantToddlerS

ocialEmotionalAssessment(BITSEA)/BriefInfantToddlerSocialEmotionalAssessment(BITSEA).aspx

If you would like to use Karitane Parenting Confi dence Scale or BITSEA, or a combination of both to assess 

the child participating in The Garden to help guide your intervention, please contact Together4Kids. We 

may be able to support you with the use of BITSEA assessments and to support you develop strategies for 

improving outcomes for  child clients aged 12 – 36 months. 

Included in the Appendix is an evaluation tool especially developed for The Garden program. This 

evaluation is the parent’s feedback about the running of The Garden. Some of the parents participating 

in the program may not be able to complete this evaluation form without support. You may consider 

interviewing each participant so that you can fi ll in their responses. 

Collecting feedback from participants is an important part of the process. Participants feel respected when 

asked for their opinions, have a sense that they are cared for, that their needs have been responded to and 

that any improvements in the group program or with the support they are receiving that can be made, 

will be. We recommend that you use this evaluation tool at the completion of each group. The information 

gathered will inform you of the success of the program for individual participants, the on-going support 

strategies required by the parent and child, and can be used to improve your delivery of subsequent 

groups. 
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Section Two: Session Programs

Overall Program Aims
The Garden is a therapeutic program aimed at strengthening the relationship between parents and their 

infants/toddlers through sensory exploration and positive shared experiences. It has a strong theoretical 

and professional practice base. It has therapeutic purpose and is an intervention that supports change for 

parent and child participants.  

The Garden relies on children’s natural curiosity and desires to connect with the people closest to them. All 

discussions and activities are aimed at providing moments for bonding and attachment to occur between 

parents and their child and are quite open at the start of the program, becoming more physically close and 

intimate over time. 

The physical, social and emotional safety of all participants at all times must be prioritised. Parents are 

encouraged to notice and wonder about their child’s internal and external experiences and about the 

interactions they are having. Parents are supported to respond appropriately to whatever emerges. This 

is modelled by facilitators who provide a safe and nurturing holding environment for the parents so that 

they may in turn provide a safe and nurturing holding environment for their child. 

Overall Program Outline

Session One Welcome to The Garden
Families are welcomed into The Garden, learn about the program and begin to form a positive 
alliance with facilitators to support their participation. 

Session Two Exploring The Garden and Nature
Families become more experienced with The Garden as a place for stillness and seeking com-
fort, safety, exploration and discovery.

Session Three Delighting Our Senses
Sensory exploration and discovery activities promote positive interactions between parents 
and children and support parents to 'tune-in' to their child's internal and external experiences.

Session Four Sensing Music and Sound
Music and sound are used to playfully engage children and provide parents with fi rst-hand 
experience of observing and supporting emotional and behavioural regulation in their child.

Session Five Move, Move, Move
Parents and children become more aware of themselves, other people and the relationship 
between them through movement and playful interactions.

Session Six Being Together
More intimate interactions are facilitated between parents and their children in a safe, 
nurturing and supported environment that are matched to their level of physical, emotional 
and social needs.

Session Seven Soothing Sensations
Parent refl ective capacities and strategies to help soothe and calm their children are discussed 
and explored together.

Session Eight Witnessing and Celebrating The Garden
Relationships between each parent and child are validated and celebrated and an end point for 
the program is provided.
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Session One – Welcome to The Garden

Aims
This fi rst session is to welcome parents and children to The Garden Therapeutic Group and to introduce the 

structure and purpose of the program. The success of The Garden program as a whole rests on how well 

this fi rst session is conducted and the ‘feel’ of it that parents and children walk away with.

It is of utmost importance that an environment of physical, emotional and social safety is created and that 

the principles of the SMART PRACTICE framework (outlined in Section One of this manual) are adhered 

to. This is where a working alliance between facilitators and parents is built and its power to bring about 

change for families should not be underestimated. 

Parents are made aware of key concepts of the program and how they can support their children 

throughout the experience.

Brief Outline
• Settling-in and Joining

• Welcome Song

• Welcome to The Garden

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ection for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• Parachute for use during  the Goodbye Song

Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.
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Pre-Session Set-up

Creating The Garden
It is essential that a safe and inviting ‘Garden’ environment is set up each week where the core repetitive 

components of the group are delivered. This not only creates a particular child-focused atmosphere for the 

group but also helps with containment and predictability, thus safety, which is important for both parents 

and the children. The Garden is the site of connection to each other – parent-to-child, parent-to-parent 

and facilitators-to-parents – as well as to the content of the program each week. 

The Garden is easily created by placing a number of cushions on the fl oor in a circle and a small variety of 

stuff ed and sensory rich toys for the children to play with. Additional garden props and images will add to 

the atmosphere created. 

It is important that facilitators be mindful to create the right environment in the ‘Garden’ without making it 

too sensory rich, distracting or easy for infants/toddlers to play in isolation. The focus of the program after 

all is on enhancing the interactions and relationship between parents and their child rather than merely 

being an exposure to sensory play and fun activities.

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
An important component of this program is the journaling that parents do each week. Provide a set 

table for this that allows parents to capture their refl ections and experiences in and between sessions in 

a journal. This is an ideal space to enhance the therapeutic depth of the program by supporting parent 

sharing, refl ections and insight. 

Parents should have: a journal each; access to writing and decorating materials; scissors and glue to paste 

in photos that were taken at previous sessions; stickers; etc.

Due to the ages of the children it should be expected, and even encouraged, that the children will be 

curious about what their parents are doing and may want to participate or show off  their own drawing 

abilities in the journals.  However, set up a separate table with a child-specifi c activity and/or snacks for 

those children who do not wish to be involved in the journaling. 

Welcome to The Garden
Set-up an engaging child-focused activity or game that can be overseen by one facilitator whilst the 

parents are being introduced to The Garden by the other facilitator. 
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Session Plan One – Welcome to The Garden

Settling-in and Joining
Purpose:  The fi rst moments of a group are the most important time for easing anxieties, 

checking-in with participants and setting the atmosphere for the session to come. It 

is important that everyone, parents and children, feel welcome and are engaged in 

conversation before moving on to the planned program. 

How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Tip:  Any group sharing at this stage is intentionally kept brief so that the children’s 

attention is held in The Garden and for the group activity that is to come. Time for 

sharing between the parents and hearing how they are relating to and using the 

content of the program is provided during journaling time. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. This is also a fi rst example of promoting playful interaction 

between parents and their children in a non-confronting way.

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ (see 

Appendix for lyrics) to welcome each group participant. Whilst the song is sung a large 

leaf (see Appendix for template) is used in a peek-a-boo like game to hide each child 

and parent pairing as they are being introduced.  

 Tip:  To increase participation and convey that they are a part of the group facilitators 

should introduce themselves in the same way. 

Welcome to The Garden 
Purpose:  Parents are introduced to the purpose and processes of The Garden program as a 

whole and are given the opportunity to express any concerns or ask questions they 

may have. The information conveyed to parents sets the foundation from which all 

other information builds throughout the program. It provides the basis for parents’ 

understanding of what to do and look out for in the sessions. This discussion is 

therefore more detailed than in future sessions and is referred back to later on. 

 This session also opens space for parents to gain trust and comfort in talking with 

other parents about their child and their relationship with them, and to explore their 

hopes for the future in relation to these.

How to:  Where possible, parents and children are separated for this discussion. Parents gather 

in The Garden with one facilitator whilst the children are engaged in a child-focused 

activity or game elsewhere with the other facilitator. This allows more time for parents 

to be focused on the discussion, to express any concerns or ask questions and to 

personalise the content.  

 After the facilitator and parents introduce themselves to the group the purpose of The 

Garden program is explained. It is important parents understand what to expect from 

the group and why it is relevant, without them feeling overwhelmed or confronted in 

their parenting role.
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 Example things to say are that the group exists: 

 "To provide you the time and space to share in fun positive interactions with your child. This 

is done through sensory exploration activities that include, but are not limited to: music, 

nature, sound and movement."

 And: 

 "To help you to notice and respond to what your child experiences during the session and 

how you can make use of this in your lives. You may discover things that you had not 

thought of about your child in terms of the type of activities or sensory experiences they 

especially like or do not like, what excites or calms them down, how they show their feelings, 

how their feelings change in response to particular experiences, and so on." 

 How The Garden sessions work should then be covered. This is discussed by referring 

to the session outline board and explaining each component to the parents. The 

session outline board provides a list of the core activities – Welcome Song, Activity 

Time, Cuddle Time, Journal Time, Goodbye Song – of every session and is a visual 

reminder for everyone who attends of what to expect. Facilitators explain the 

importance of this consistent and predictable approach to the running of the group 

and also how parents can use it as an organising strategy at home with their children.

 After this the importance of journal time within each session should be highlighted. 

For example:

 "Journal time allows you time and space to capture what you notice about your child and 

your relationship with them during the session and to think about how you can strengthen 

this at home. It can also become a memory of your time in group and be something to look 

at with your child in the future."

 After this brief introduction to journaling hand out one journal to each of the parents 

and discuss the format of them. Parents then complete their fi rst journal refl ection 

relating to their hopes for the group and share these with other participants.

 Once the above areas have been covered any concerns or questions that parents have 

should be addressed. When this has been done it is time for parents and children to 

re-unite in The Garden to experience core group activities – that is the Welcome Song, 

Cuddle Time and the Goodbye Song – for the fi rst time.

Tip:  When explaining the purposes and processes of The Garden program to parents, 

and in any further discussions with them, it is important to avoid jargon or to bring 

in words and labels that leave them feeling judged or inadequate in their parenting.  

Whilst this group has therapeutic intent and benefi t its focus is not on diagnosing, 

labelling or treating disorders of attachment, sensory impairment, trauma or other 

related concepts.

 Any child-focused activity or game can be planned as long as it takes into 

consideration the age of the children, the fact that this is the fi rst time the children 

have been to the program and most probably to the location; and that only one 

person will be available to facilitate it. Therefore it should be about engaging the 

children and be easily approached by them.

 Warn the parents that some activities in The Garden may be messy or wet so they 

should bring a change of clothes for their children to future sessions.
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Cuddle Time
Purpose:  Cuddle time allows the group to reconnect in The Garden after session specifi c 

activities. It is a time of holding, calming and regulation and fosters a diff erent level of 

interaction between parents and children promoting emotional safety and closeness.  

How to:  The group returns to The Garden. Children who are old enough are then encouraged 

to choose a book from the basket in the centre of the circle that they would like to 

read with their parent. For younger children parents choose an appropriate book 

or sensory item to explore with their child. Parents and children spend fi ve minutes 

quietly reading and interacting together.

 Tip:  Sometimes children fi nd it hard to stay in The Garden during Cuddle Time. Facilitators 

should be available to assist parents with this whilst being mindful not to undermine 

the role of the parent and the attempts they are making to stay attuned and engaged 

with their child.   

Journal Time
Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

 Since parents have been introduced to the journals during the Welcome to The 

Garden activity the usual Journal Time activity does not occur this session.

 A full outline is provided in Session Two.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. (See Appendix 

for lyrics.) While the song is sung children and parents lie together on their backs 

on the cushions and facilitators move a colour parachute, or other colourful/sparkly 

material, above them.  

 After the Goodbye Song and the group breaks apart it is important for facilitators to 

have at least a brief check-in with each parent to garner their response to what was 

discussed and resolve any further queries they may have. At this stage pre-group 

paperwork may need to be collected or fi nalised.
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Post Session Refl ection for Facilitators
Purpose:  It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.

How to:  See Appendix for Post Session Refl ection Questions that can be used as a starting 

point for facilitator refl ection and debriefi ng.

Tip:  Follow-up and touching base with families between sessions can really enhance the 

impact of the program for participants. It is strongly encouraged and does not have to 

occur every week but can be especially helpful at times that a family is observed to be 

challenged or experiencing positive changes. 
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Session Two – Exploring The Garden and Nature

Aims
This is the fi rst ‘proper’ session of The Garden program. Its primary intent is to settle the parents and 

children into the program and to create the space as one of comfort, safety, exploration and discovery. This 

is promoted through a joint exploration of the group space and the immediate outside area to complete a 

Nature Art activity. It is highlighted to parents that exploring our senses and spending quality, focused and 

slowed-down time with their children can happen anywhere, anytime and that it really is at their fi ngertips. 

In many ways this session is the transition into the program and the experience of it. This can be provided 

as a strategy to parents who may be feeling challenged by their children’s behaviour at home or who want 

to set up positive patterns early. 

Brief Outline
• Settling-in and Joining

• Welcome Song

• Making Nature Art Together 

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ection for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during Journal Time

• Parachute for use during  the Goodbye Song

Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.
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Making Nature Art Together Activity
• Various shaped cardboard ‘frames’, at least one per family and a couple of spares. These have a clear 

sticky backing to allow collected Nature Art materials to be stuck to them.

• Further pieces of contact to enclose the art piece once completed. Note: you will often need more 

contact than you realise so have extra on hand.

• If possible, access to an outside area where families can explore nature and collect items from it to 

use in their Nature Art masterpiece.

•  A small selection of items from nature – such as: small sticks; leaves of various shapes, sizes and 

colour; feathers; fl owers; etc.  This may be especially helpful if the weather, time or other reasons do 

not allow for parents and children to explore on their own.

• Additional materials to add to the Nature Art – such as: coloured feathers; felt cut-outs; pieces of 

shiny paper; images/stickers related to bugs and gardens; glitter; etc. – to add to the Nature Art 

masterpiece that will be completed by families. 

Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
Provide a table or area for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Due to the ages of the children it should be expected, and even encouraged, that the children will be 

curious about what their parents are doing. They may want to participate or show off  their own drawing 

abilities in the journals.  A separate table should be set-up with a child-specifi c activity and/or snacks for 

those children who do not wish to be involved in the journaling with their parents. 

Making Nature Art Together activity
Have the ‘frames’ laid out on a table for parents and children to go to after they have explored The Garden 

and Nature.

Have a number of stations of various materials set up throughout The Garden that families can discover 

and collect to include in their Nature Art.  

Ensure that the outside area you access for this activity is child-friendly and has items that can be collected 

to be included in their Nature Art.
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Session Plan Two – Exploring The Garden and Nature

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Making Nature Art Together
Purpose:  This activity provides parents and children the opportunity to explore inside and 

outside environments together and to discover what sensory delights can be easily 

and cheaply accessed at any time. Going slow and being present is encouraged 

through this activity. Parents are encouraged to interact with their children throughout 

their nature experience and discovery and to provide commentary on what they 

are noticing and experiencing together. Making Nature Art Together also provides 

the opportunity for parents and children to work together completing a simple craft 

activity that they can take home.

How to:  Parents and children are invited to explore, discover and collect things in their 

environment that will be used to create an artwork together. Some items will be 

collected from The Garden room and other items will be collected from nature 

outside. As the parents and children are collecting their items parents are encouraged 

to provide commentary on what they are sensing, ie what they are seeing, feeling, 

hearing, etc and share this with their child. Parents are also supported to notice what 

their children are drawn to and the sensory aspects of the activity that they do or do 

not like.

 Once the parents and children have their collections they select a ‘frame’ and arrange 

their Nature Art Together. A second piece of clear contact is placed to enclose the art 

and make it ready to be taken home.

Tip:  Inside items should be arranged around the room in a number of places that allow for 

children and parents to become comfortable with the space and to become aware 

of what exists in The Garden environment. This will hopefully minimise its distracting 

quality or ease anxieties during future sessions.

 This may be the fi rst time that parents are making conscious attempts to describe 

their child’s and their own experiences as they are occurring, especially in relation 

to sensory eff ects and what their child is feeling. They may therefore need this to 

be modelled and supported by facilitators more than they will later in the program. 

Parents walk and work side-by-side with their children and facilitators walk and work 

side-by-side with the parents being mindful to allow the parents and children to have 

their own space for exploration, discovery and connection. 
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Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal Time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 

noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 

prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

 Tip:  The journal table is where therapeutic depth is added into The Garden program. 

The facilitator at the table should encourage the parents’ refl ections, adding in their 

own observations and thoughts to support this. Key ways this can be done is for the 

facilitator to share what they noticed and what they wonder about. For example:

 "When you and your child were doing this I noticed that you were both laughing. Can you 

remember what you were thinking at that time or what your child may have been enjoying 

then?"

 And: 

 "I wonder what was happening for your child when they were doing that activity. Do you 

have any ideas?"

 Again these phrases represent parallel process in action and over time it is hoped that 

parents will take these on board and will be able to apply them themselves.

 Child activities that are planned during journal time should be engaging but not 

arousing. 

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  
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Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session ThreeSession Three
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Session Three – Delighting Our Senses

Aims
This session is where parents and children really come to delight their senses through shared exploration 

and discovery. It provides ample opportunities for shared experiences between parent and child that aim 

to facilitate connection and attunement to the child’s experience and positive side-by-side and face-to-

face physical interactions. 

Parents and children will notice which sensory experiences they are more drawn to, which ones are more 

calming or exciting to them and how they respond emotionally in relation to them. 

Brief Outline
• Settling-in and Joining

• Welcome Song

• Delighting Our Senses

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  Journaling Time

• Parachute for use during  the Goodbye Song

Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.
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Creating Sensory Stations
• Resources will depend on specifi c sensory experiences provided. It is important that multiple 

options are provided for each of the senses. Example activity ideas are provided below.

• Labels for each of the ‘sensory stations’. 

Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
Provide a table for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Set up a separate table with a child-specifi c activity and/or snacks for those children who are not involved 

in the journaling with their parents.

Creating Sensory Stations
Set up tables or areas for each of the sensory stations and the specifi c sensory activities that you choose. 

Tables should be separate enough to allow exploration of each sense to be unimpeded by families at other 

tables but close enough to allow ease of movement and for modelling between families and facilitators to 

be overseen and overheard.

Each sensory station should be labelled to reinforce for parents and children the sense that is being 

explored. Images to represent the senses, rather than words, are encouraged.

It is great if this activity can be done outside but that is not always possible due to limitations of location, 

space or weather. Being outdoors amplifi es the experience by connecting it more strongly to the garden 

metaphor at the heart of the program and by placing group participants in the natural environment.
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Session Plan Three – Delighting Our Senses

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Delighting Our Senses
Purpose:  These Sensory Stations are about exposing parents and children to a variety of 

sensations and to notice their responses. Children will naturally show more delight 

in response to some forms of sensory stimulation and exposure whilst they may seek 

to avoid or be more cautious of others. This can be useful information for parents 

and provide insight into ways that they can calm their child, excite them or just have 

some fun and connection together in the future. Both side-by-side and face-to-face 

interactions between parents and their child are encouraged.

How to:  Set up a number of Sensory Stations allowing for each of the senses to be explored 

through a variety of means. Make a decision based on the make-up and needs of the 

group about whether everyone stays together for each station or if a single parent-

child couple explores a particular station on their own before rotating through all of 

them. 

 Introduce the idea that parent and children will be going on a walk through a garden 

and discovering all that it has to off er. Remind parents that they should be noticing 

and naming what they and their children are experiencing and how they are feeling. 

 This activity can be delivered in two ways: 

•  You may decide to create a story that incorporates all of the stations and facilitates 

movement between them. For example:

"Now we’d like to take you on a walk through our garden, where we’re all allowed to look 

at and touch things.  We’ll even get to taste some things…  Now… what grows in a 

garden?" (Allow children to answer)  

"Let’s all have a smell of this and guess what is growing in our garden [Smell Station]…  

Okay, so what else grows in a garden?" (Allow children to answer)  

"Hmmm… well let’s have a taste of this and guess what else is growing in our garden!" 

[Taste Station]  
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"Can you hear that?  It sounds like the wind blowing!  The wind blows in our garden, let’s 

see what that’s like" [Wind Station]… 

"And sometimes with the wind comes the rain!  Can you hear that?  Can you make the 

sound of rain?  What about thunder? [Rain Station]… and after the rain comes… "

"A rainbow!  Wow!  Let’s walk through the rainbow [Rainbow Station]…" and so on. 

•  Or, you may allow the children to take the lead in the exploration of each station 

and encourage parents to respond in the moment to this ensuring that all stations 

are visited and interacted with.

 Here is a guide to the stations to set-up, the type of experiences that can be provided 

and pointers to what aspects of the experience could be noticed and commented on.

  Feel / Touch Sensory Station 
•  Our garden needs water.  

Parents and children play in the water experimenting other items such as funnels, 

cups and things that fl oat or sink.  They experiment with putting their hands in 

quickly and slowly, shallow or deep, etc.  Parents can spray or drip water from their 

fi ngertips onto baby’s feet or hands if they are very young.  

•  Encourage parents to describe what that might feel like to their child.  Model 

words such as “soft, wet, cold, splash, drip”.  

•  Encourage parents to ask children what they think the water feels like.  What 

does it remind them of?  What does it feel like when they get all wet?  Do they 

like warm water or cold water?

Older children may not last very long with this station as they may be familiar 

with more complex water play. Alternatively, children may love the water and 

get very wet!

•  The leaves help the trees grow.  
Leaf piles.

Children feel the diff erences between fresh and dried leaves with parents.  Parents 

can run the leaves along a baby’s skin if they are very young.  

•  Encourage parents to describe what the leaves might feel like to their child.  

Model words such as “soft, crunchy, rough, smooth”.  

•  Do you like the way they feel?  Which leaves do you like the most? Do the 

leaves make noises?  Do they smell?

•  Sometimes the wind blows through the garden.  

Parents create a breeze for their children with small paper/card fans (See Appendix 

for template).  Older children can be given the fan to fan their parent.

•  Parents ask if their children can feel the breeze?  Do they like lots of breeze or 

only a little?  Do they like it on their face better, or on their arms?

•  Other feel/touch station ideas.  

Trays fi lled with materials involving diff erent textures that allow little hands to be 

run through. For example: sand, bark, rice, feathers, etc.
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•  Comments can be made on the feel of the sun or cold on their skin also.

  Taste Sensory Station
•  What grows in the garden?  

Fruit!  

Parents and children taste various fruits that are provided. Fruits that off er diff erent 

levels of sweetness and texture are good for this activity. For example: soft bananas, 

crisp apples, juicy oranges, etc. Grapes and sultanas can also be contrasted.

•  Parents refl ect on what it tastes like for them and the diff erent texture of the 

fruits.  Parents refl ect on what they notice about their child’s reaction.  

  Smell Sensory Station
•  What grows in the garden?  

Roses, lavender, herbs!  

Parents and children smell roses that have had their thorns removed (other fl owers 

may pose issues due to pollen allergies and reactions), lavender and herbs that 

have been picked.  Perhaps have a rose for each child/family to take home.  

•  Parents ask the child what they think the plant/herb smells like. For babies, 

smell the plant/herb and describe the smell.  Do they like the smell?  Does it 

remind them of anything else?  What is the plant/herb like to touch?  What 

colours can they see? 

  See Sensory Station
•  I can see a rainbow!  Colour walk-through. 

Children and parents inspect then walk through or are carried through a rainbow 

made of crepe paper / fabric / streamers / scarves.  For older children, they might 

like to talk about the colours of the rainbow they are wearing, or their favourite 

colour.

•  Parents ask the child and/or describe what colours they can see.  They describe 

what the fabric / paper looks like.  Are there patterns?  Is some of the fabric 

longer or shorter?  What are the diff erent things like to touch?  Do they like 

what they see?  Does it remind them of anything else?  Do they remember 

having seen a rainbow? 

• Can you see the buzzing bees / lady beetles / snails / worm / etc?  Touch or tickle 
time.
Parents use a bee / beetle / worm / snail sock or fi nger puppet, or a cut out of 

them (See Appendix) and are encouraged to play a buzzing “watch out for the 

bee!” tickle game with their child.  A peek-a-boo style game could also be played.  

For babies, encourage parents to get their baby to follow their bee as they slowly 

wave it around in the air and make a buzzing sound.  For older children, the parent 

can swap with the child, and the child can be the “bee”.

•  Encourage parents to refl ect on the child’s observation skills, and to refl ect on 
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the fun they are having.

  Hear Sensory Station
•  Sssh!  Can you hear the rain?  Rain sounds.

Parents and children create rain sounds either with rain sticks and/or their mouths.  

Parents and children create the sound of thunder with their mouths. Alternatively, 

a CD can be playing these sounds.

•  Parents and children talk about listening to rain.  What other sounds sometimes 

come with the rain, eg thunder?  What does that sound like?  What does it look 

like when it rains?

•  Encourage parents and children to listen for any other noises they can hear in 

the garden and world around them, for example birds, traffi  c, other families 

playing, etc.

Tip:  The scope of this activity is endless and the sensory experiences that are provided 

at each station really depend on the creativity and knowledge of facilitators and 

the resources you have access to. Embrace it and see it as a way for you to explore, 

discover and delight your own senses too.

 Whilst these Sensory Stations are arranged around a ‘walk through the garden’ analogy 

it is not always necessary or possible to implement. It is sometimes challenging to 

have such a systematic approach with older toddlers who become distracted by the 

various stations and want to explore them all now and all at once. This is part of a 

child’s natural curiosity and does not detract from the purpose of the activity. 

Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 

noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 
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prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  While the song is sung children and parents lie together on their backs on the 

cushions and facilitators move a colour parachute, or other colourful/sparkly material, 

above them.  

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session FourSession Four
Sensing Music and SoundSensing Music and Sound
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Session Four – Sensing Music and Sound

Aims
Music, sound and songs are very accessible and children and parents can easily engage with them 

together. Music, sound and songs also off er a quick way to show how sensory inputs can aff ect how one 

is feeling or how quickly they are able to change a person’s mood or the vibe of a room. Parents are thus 

provided with a great opportunity to observe and notice their children’s response and gain insights on 

how they can help regulate them in the future. Children’s songs often come with actions that facilitate 

movement and utilisation of other senses which in turn supports appropriate touch and playfulness 

between children and their parents or other people.  

Brief Outline
• Settling-in and joining

• Welcome Song

• Exploring Music and Sound Together

• Making a Shaking Finger Drum 

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  journaling time

• Parachute for use during  the Goodbye Song
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Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.

Exploring music and sound together
• Examples of diff erent types of music  (eg  classical; nature sounds; children’s songs; rock; pop; 

instrumental; electronic; etc.) pre-recorded onto CD or MP3 player

• CD or MP3 player

• Laminated pages of words of popular children’s songs

• Whiteboard or large poster paper

• Marker

• Items to be used by parents and children during the music exploration. For example: scarves; 

ribbons; drums; shakers; etc.

Making a Shaking Finger Drum
• Two durable plastic cups per family

• Bird seed or rice

• Masking tape

• Materials to decorate the Shaking Finger Drum. For example: stickers; textas; etc.

• An already made Shaking Finger Drum as an example

Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage parent 

participation.

Journaling Area
Provide a table for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Set up a separate table with a child-specifi c activity and/or snacks for those children who are not involved 

in the journaling with their parents.
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Exploring music and sound together
Pre-record examples of diff erent types of music (eg  classical; nature sounds; children’s songs; rock; pop; 

instrumental; electronic; etc.) onto a CD or MP3 player

Facilitators should familiarise themselves with popular children's song lyrics and actions to assist 

parents in leading them. It can be helpful to have some lyrics printed on laminated pages to encourage 

group participation. (See Appendix for examples)

Making a Shaking Finger Drum
Set up a table with the resources required for making the Shaking Finger Drum (See Resources list).
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Session Plan Four – Sensing Music and Sound 

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Exploring Music and Sound Together
Purpose:   Music, dancing and singing are all valuable means of building relationships between 

people. They also off er a quick and eff ective way of calming, energising, motivating or 

grounding ourselves. This session off ers parents the opportunity to explore the eff ects 

of various sounds and music on themselves and their children in a fun and interactive 

way. Space is also provided to allow parents to comment on and name what they are 

experiencing, feeling and seeing with their children. 

 Sometimes children get very excited by the music and movement so parents are 

off ered the opportunity to support their child to regulate their behaviours and 

emotions. Parents also get to witness how songs are used diff erently to support 

transitions between arousal levels and learn that this can be done in planned and 

controlled ways, eg moving from calm to excited to calm again merely through the 

choice of songs or music played. 

 Parents are encouraged to interact with their children during the singing and 

exploration of sound. 

 Facilitators should be available to support parents in their refl ections about their child’s 

needs, wants and likes in relation to these. Family stories and memories of particular 

songs may be shared and experimented with amongst the group and parents are 

encouraged to incorporate sound and music more into their lives

How to:  Introduce that this session will be focused on music and sound. Discuss how music 

can be closely linked to particular memories or experiences and how diff erent types of 

music or sound aff ect us in diff erent ways emotionally, physically and socially. Explore 

the signifi cance of music and sound to the group participants, drawing out what 

parents remember from their own childhood and stories of how they may be using it 

already in their interactions with their children. 

 Explore diff erent types of music and sound by playing the prepared examples and ask 

parents to discuss their own responses and their child’s to the music. Draw out what 

they liked or did not like or under what circumstances the various types of music or 

sound could be helpful.   
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 Each family could share a song that they sing at home and have it added to a list 

of songs to be sung together a little later. Older children may want to choose their 

favourite song to sing and have that added to the list also. Families then sing the quiet 

songs that have been added to the list whilst sitting down. Scarves or ribbons may 

be provided and moved slowly by parents to add more sensory stimulation into the 

experience and facilitate further interaction between themselves and their child. 

 Families are then invited to stand in a more open space and sing the more energising 

songs on their list. A fi nal calming song is then sung.

 Finish by getting the group to refl ect on the experience of singing with their child and 

what they noticed in their child’s responses and their interactions due to the diff erent 

types of songs. Encourage parents to personalise songs to their children and their lives 

and to have fun with the process. This can be especially useful for parents who have 

trouble remembering children’s songs or are uncomfortable singing them. 

Tip:  During the listening to music and sound and the singing of songs encourage side-by-

side and face-to-face interactions between parents and their child. The nature of the 

interactions will depend on the songs chosen. 

 An alternate activity, great with older toddlers, to explore the eff ects of diff erent types 

of music on them is to create a ‘music mural’. A large piece of paper and crayons/

textas/etc are provided. Parents and children are invited to move in response to the 

music across the paper and create art. Older children may wish to respond to the 

music on their own whilst parents of younger children could work in tandem with 

their child to create the response, holding their child’s hand and guiding the crayon or 

texta onto the page explaining what they are doing.

 Lists of example calming songs and exciting / energising songs are provided in the 

Appendix. 

 Mention other fun and spontaneous ways that sound can be used with children. Two 

examples are: either the parent or child makes a noise and the other has to copy; or 

the parent presses the child’s nose like a button several times each time repeating a 

noise (eg. ‘beep beep’, ‘waa waa’ ‘zap zap’ ‘honk’, etc) before pressing their own nose 

and having it make a diff erent noise to their child’s.   

Making a Shaking Finger Drum
Purpose:  A quick hands-on activity related to the content of the session that encourages 

parents and children to work together.

How to:  Diff erent amounts of rice or bird seed are poured in to each of the plastic cups and 

they are sealed with masking tape. The cup bottoms are then taped together to create 

the Shaking Finger Drum which is then able to be decorated and used to make music 

and sound by the child either by shaking it or tapping the ends with their fi ngers.

 Lead the children and parents in singing an energising song and then a calming song 

showing how the shaker can be used eff ectively as a prop with both.

Tip:  It is helpful to have a Shaking Finger Drum already made to show as an example to the 

parents and children.
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Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 

noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 

prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session FiveSession Five
Move, Move, MoveMove, Move, Move
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Session Five – Move, Move, Move

Aims
This session connects parents and children to their proprioceptive sense which raises awareness of their 

body’s motion in relation to itself, their body in space and supports an awareness of self. Movement is an 

important sensory experience to us as individuals and also acts as a good way to support attunement with 

others and interaction between people.  

Brief Outline
• Settling-in and Joining

• Welcome Song

• Experiencing Ourselves

• Exploring Movement Together

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  journaling time

• Parachute for use during  the Goodbye Song

Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.

Exploring Movement Together
• Balloon per parent-child couple
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Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
Provide a table for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Set up a separate table with a child-specifi c activity and/or snacks for those children who are not involved 

in the journaling with their parents.
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Session Plan Five – Move, Move, Move

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Experiencing Ourselves
Purpose:  This component of the session aims to connect parents and children with their own 

bodily experiences. Activities chosen support them to gain greater awareness of how 

their body moves, about the space that they take up and how this aff ects their sense 

of self. Movement that changes in tempo – fast vs slow; intensity – hard vs soft vs 

paused; containment – open vs closed and so on will be explored. 

How to:  With parents and children together, explore the movement of a tree. Get everyone to 

stand like a tree and respond through movement to various cues provided. Example 

cues could be: 

 be like a tree enjoying the sun and reaching out for more

be like a tree whose leaves are being moved by a light breeze

be like a tree standing tall during a wind storm

be like a tree standing in the rain.

 These cues could be repeated in relation to being a tall, strong tree or a small sapling 

just planted.

 In addition get parents and children to explore the movement of diff erent animals. 

Suggest an animal and get the group to moves accordingly. In the cues that are 

provided facilitators should aim to cover as many diff erent types of movement and 

ways to move as possible. For example 

  be a cat that sleeps in the sun, stretches, chases a toy, washes itself 

be a dog that is happy to see its owner, is excited about the stick its owner is holding, fetches 

the stick that was just thrown

be  a slow and large elephant that occasionally trumpets

be an owl that sits and hoots

be a lion that roars

be a giraff e that reaches high 

be a leaping frog 

be a lazing lizard.

Tip:  Options for activities to explore movement are innumerable and again depend on the 
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creativity of facilitators and the resources you have access to. Activities chosen should 

uphold the intention and purpose behind the activity and consideration be given to 

the age of the children in the group and the context of the group.

 When exploring movement it is important for facilitators to regulate the group and 

its members so it is important that cues provided increase in intensity before easing 

again toward calming movement.

 Other options to explore movement are to get parents and children to move between 

free dancing, being statues, being robots, being rag dolls or fl ippy fl oppy scarecrows, 

etc.

Exploring Movement Together
Purpose:  Exploring movement with and between other people facilitates relationship as well 

as furthers self-understanding. This activity helps parents to tune-in to their child and 

help them become more aware of their child’s experience of the world.

How to: Without making anyone feel uncomfortable facilitators choose someone in the group 

to ‘follow’ and everyone copies their movement. Once the group has followed one 

or two people as a group invite the parents to follow their child’s lead and copy their 

movements being aware that this may provide discomfort for some parents and/or 

children who have limited experience with this way of interacting. Refl ect on what this 

is like at the end.  

 An alternate activity would be to use balloons to facilitate movement and close 

interaction between parents and children. Each parent and child couple is given a 

balloon to blow up and hit or chase together.

Tip:  This works particularly well if you have an infant that is just starting to move around 

and learning to crawl and you get all participants to mimic this.

Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 
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noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 

prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session S ixSession S ix
Being TogetherBeing Together
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Session Six – Being Together

Aims
Whilst all sessions of The Garden program aim to facilitate positive shared interactions between parents and 

their children this session has an explicit focus on this. Through specifi c activities parents are supported 

to have both side-by-side and face-to-face interactions with their child that are more intimate than those 

previously experienced. This session promotes parent-child attunement and provides the families with a 

take-home keepsake to reinforce their memory of the experience.

Brief Outline
• Settling-in and Joining

• Welcome Song

• Being Together: Side-by-side

• Being Together: Face-to-face

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  journaling time

• Parachute for use during  the Goodbye Song

Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.
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Being Together: Side-by-Side (Option A)
• Salt

• Plain fl our

• Warm water

• Mixing bowls

• Bowl or plate for moulding the dough

• Baby wipes

• Paper towels

• Oven 

• An example salt-dough keepsake

Being Together: Side-by-Side (Option B)
• Painting materials: paint; paintbrushes; cups for water; etc.

• Sheets of paper for the fi nal hand painting

• Paper towels

• Baby wipes

Being Together: Face-to-Face
• Non-toxic shaving cream

• Large sheet of Perspex/PVC or mirrors

• Paper towels

• A table or personal area per family.
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Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
Provide a table for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Set up a separate table with a child-specifi c activity and/or snacks for those children who are not involved 

in the journaling with their parents. 

Being Together side by side (Option A)
This activity requires the use of an oven for at least three hours. If available, preheat the oven to 100 

degrees. 

Set up all the ingredients on a table/s ready for mixing. Make sure there is enough table space for kneading 

the dough. Make sure you have paper towels and baby wipes to clean hands.

Being Together side by side (Option B)
Set up a table/s with painting equipment and sheets of paper. Ensure there is enough room for parent and 

child to sit together.  Make sure you have paper towels and baby wipes to clean hands.

Being Together: Face-to-Face

In the same area set up the Perspex/PVC so it is safely propped up and parent and child can sit on either 

side of it.

It is important that each parent and child couple have personal space to engage in this intimate, some-

times challenging or confronting, activity.



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION SIX

Together4Kids,  a ser vice of Relationships Austral ia SA 72



73 The Garden Therapeutic Group   |   Faci l itator ’s Manual

Session Plan Six – Being Together

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Being Together: Side-by-side
Purpose:  This activity facilitates positive side-by-side interaction between parents and children 

and provides a memory of this experience to take home. Because physical closeness 

and touch is required for this activity parents become more aware of seeking 

permission from their children and easing any discomfort or anxiety they may 

have about the activity. Parents of infants are encouraged to provide commentary 

throughout the activity describing their own sensory experiences and wondering 

about their child’s whilst parents of older toddlers are encouraged to listen to their 

child and follow their lead.

Option A
Purpose: This is an art activity where parents and children create a Salt-Dough Keepsake of their 

hand or foot prints.  (A small amount of time will need to be allocated the following 

session to paint the keepsake). Parents and children work closely together to make this 

keepsake which will serve as a lasting reminder of their time and the experiences they 

have shared in The Garden. It also provides a physical representation of the connection 

that exists and is being strengthened between the parent and child. This activity also 

off ers a great sensory experience for the children and will require parents and children 

to work together.

How to: Steps to making a Salt-Dough Keepsake 

(adapted courtesy of theimaginationtree.com):

1. Put all ingredients – 1 cup of salt; 1 cup of plain fl our; ½ cup of warm water – in a 

large bowl. 

2. Mix the ingredients together and knead the dough until it is smooth and stretchy. 

Make sure that the dough is not granular from the salt or too sticky.

3. Mould the dough into a circle using a bowl or plate to help shape the top surface 

so that it is smooth and ready to be a canvas for hand or footprints.

4. Children and parents make hand or foot prints in the dough by fi rmly pressing 

down into the dough and lifting straight off . If the print does not work re-form the 

mould and try again.
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5. The moulds are then placed on a baking paper lined tray and baked in a 100 

degree oven for 3 hours. This allows the prints to completely dry out and harden. 

The thinner the dough and the lower the oven temperature the better these turn 

out.

6. Once the prints have cooled they can be painted and left to dry.

Option B
Purpose: This is an art activity where parents and children paint each other’s hand and create 

a painting that they can take home. It is important for facilitators to model the way 
that this is done fi rst to ensure that the purpose of the activity remains centred.

How to:  Parent and child sit side-by-side at a table.  The parent then paints the hand of the 

child. Before doing this it is important that the parent asks the child for their hand, asks 

if they are ready and then describes what they are doing and ask about what it may 

feel like. It is important to remember that some children in the group may be cautious 

of this activity and not have experienced the ticklish sensation of a paintbrush or the 

feel of paint on their hands before.

 Encourage the parents to let the children choose the colours and to check regularly 

with the child that they are doing it right. To create a more colourful art piece it is 

encouraged that diff erent colours are painted on diff erent parts of the hand.

 Once the child’s hand is painted the parent and child together place it on the paper 

provided to start creating their painting to take home. They may then swap roles and 

the child paints the parent’s hand.

Being Together: Face-to-Face 
Purpose:  Face-to-face interactions between children and parents are important ways to 

strengthen bonding and attachment relationships. For families that we work with such 

face-to-face interactions can be confronting to one or both parties and may not occur 

that frequently. This activity is about experiencing safe face-to-face interactions in a 

fun way that can be built upon by parents and children beyond The Garden program. 

How to:  Parents and children create Shaving Cream Art.  A sheet of Perspex/PVC is propped 

up safely with parents and children standing on opposite sides of it. A blob of shaving 

cream is put on the Perspex/PVC in front of the child and parent. The children are 

encouraged to draw in the cream and parents trace what their child does and 

provides commentary as they go. 

 Facilitators can provide cues about diff erent types of movement to explore or ways to 

paint to prolong the activity and allow for more interaction; examples could be to do 

swirls or dots, go fast or slow, etc. 

 A second artwork to complete could be to trace each other’s portrait on the Perspex 

with shaving cream.

Tip:  If a Perspex/PVC sheet is not able to be accessed a mirror could be used and the 

activity modifi ed so that rather than the parent tracing their child’s patterns they 

create shaving cream art together by tracing each other’s face and facial features. This 

is a good modifi cation for infant-parent couples at the outset, especially when used in 

conjunction with commentary of what they are doing.
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 Another option if Perspex/PVC is not available is to use a window instead. However, 

this does not allow for parents and children to be as close as they otherwise would be. 

See-through tub lids can be a good stand-in and have the advantage of being easily 

accessed from your existing resources and are easily transportable.

 It is crucial that facilitators monitor the emotional safety and comfort of both parents 

and children throughout these interactions. Activities may need to be modifi ed to suit 

the emotional level of the parent-child couples. If direct face-to-face interactions are 

too much allow for more distance or less intensity in the interactions or be prepared to 

return to more side-by-side focused activities. 

 An alternative and somewhat safer, ie a less confronting, activity would be to have a 

game of Simon Says where parents interact face-to-face and follow the cues provided.

 Some other quick and fun games promoting face-to-face interaction include: 

• Peek-a-boo games that use hands or diff erent types of material 

• Interactive songs such as The  Little Piggy and Row Row Row Your Boat 

• Bubble play where parents blow the bubbles and the children have to catch or 

chase them.

Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 

noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 

prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  



Together4Kids,  a ser vice of Relationships Austral ia SA 

SESSION SIX

Together4Kids,  a ser vice of Relationships Austral ia SA 76

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session SevenSession Seven
Soothing SensationsSoothing Sensations
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Session Seven – Soothing Sensations

Aims
Throughout The Garden experience so far parents would have gained greater insight into what helps their 

children to calm down and have new ideas about what they can do to help soothe their children. This 

session draws this out more and allows for two more methods to be explored and potentially added to 

their toolbox. These tools support parents to tune-in to their children and themselves and can be used to 

calm children when distressed or to promote a sense of calm at any time. They can also be used to repair 

or enhance relationships generally. 

Brief Outline
• Settling-in and Joining

• Welcome Song

• What We Have Already Discovered in The Garden

• Soothing Through Touch and Breath

• Cuddle Time

• Journal Time 

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  journaling time

• Parachute for use during  the Goodbye Song
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SESSION SEVEN
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Journal Time 
• Journal booklets for each parent (and a spare)

• Journaling resources: pens/textas/crayons; glue; scissors; stickers; etc.

• Camera 

• Fruit, serving utensils and plates

• Child-focused activity and materials such as colouring in.

What We Have Already Discovered in The Garden
• List of calming activities

Soothing Through Touch and Breath
• Balloon

Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Journaling Area
Provide a table for journaling that allows parents to capture their refl ections and experiences in and 

between sessions. Provide parents with: a journal each; access to writing and decorating materials; scissors 

and glue to paste in photos that were taken at previous sessions; stickers; etc.

Set up a separate table with a child-specifi c activity and/or snacks for those children who are not involved 

in the journaling with their parents.

What We Have Already Discovered in The Garden
Have a list of examples of what experiences you have noticed to be calming and soothing for the children 

and each parent and child couple to keep the discussion going if parents become stuck.

Soothing Through Touch and Breath
It is important that an environment and atmosphere of calm is provided for these activities.

Ensure there are cushions and blankets available for each child to sit or lie on comfortably. 

Blow up and defl ate a balloon before the session so that it blows easily during the breathing 

demonstration.
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Session Plan Seven – Soothing Sensations

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

What We Have Already Discovered in The Garden
Purpose:  To support parents to refl ect on what has been explored in The Garden program so 

far and how this has provided them with information that can be used to help them 

soothe and calm their children. 

How to:  Facilitate a discussion where each parent shares observations they have made about 

what calms and soothes their children or what has the opposite eff ect and may need 

to be avoided at particular times. It can be useful to also discuss what was helpful in 

the interactions between the parent and their child, eg. what they actually did, as well 

as the parent’s own experience. 

 Facilitators can also share some of the processes used in the design and delivery of 

The Garden that parents can use at home. For example: predictable and consistent 

routines; making use of diff erent senses; positive interactions; slowing down; etc.

Tip:  Highlight how helpful it is to children for parents to remain calm and soothed 

themselves. 

Soothing Through Touch and Breath
Purpose:  Two quick methods for promoting calm in children and parents using touch and the 

breath are explored. These methods can be as eff ective at soothing parents as their 

children and promotes a connection between them. Safe and nurturing touch and 

interaction is promoted. This is made less confronting and more engaging by making 

use of stories throughout the practice.

How to:  Facilitators lead the parents through a ‘pizza massage’ of their children. A discussion 

is held initially that sets parameters around the conditions that are best to massage 

under and how to set up the space and relationship between parent and child 

beforehand. These are that the parent and child should be calm already and that 

parents should seek permission from the child before and during the massage and be 

prepared to stop at any time that either shows signs of discomfort. 

 Parents then make ‘pizza’ on their child, always saying what they are doing and paying 

close attention to their child’s response. 
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 For infants parents may choose to make the pizza on the child’s belly. For toddlers it is 

better to do it on their back whilst they are sitting.

 Steps to making the pizza include, but need not be limited to, the following:

• kneading the dough

• rolling the dough out 

• stretching the dough into shape

• adding and spreading sauce

• sprinkling cheese

• adding other ingredients

• baking the pizza – parents rub their hands together quickly to make them warmer 

and then place them on their child

• cutting the pizza into pieces, etc.

 Facilitators then lead a basic breathing exercise.  Inform parents that this is more 

relevant for older toddlers but can be useful for children at any age. It is also about 

parents being able to calm themselves and to be able to eff ectively tune-in to their 

child. 

 Steps to belly breathing are: 

• sit comfortably with one hand fl at on your belly and the other fl at against your 

chest

• imagine there is a balloon in your belly that fi lls with air every time you breathe in 

and the goal is to fi ll it up whilst the hand on your chest remains still

• after the balloon fi lls with air watch it defl ate as you breathe out slowly

• repeat four or fi ve times

• notice the eff ect for each person. 

Tip:  If touch is diffi  cult for parents and children they could massage a doll or soft toy 

together. It is up to the facilitators to assess the emotional safety of parents and 

children and adapt activities accordingly.

 A balloon can be infl ated and defl ated by a facilitator to demonstrate the breathing 

pattern to give greater awareness of the desired eff ect. 

 An alternate or additional activity this week could be to lead the parents and children 

in a child-focused guided relaxation activity. This would be especially eff ective if a CD 

of this can then be provided to the families to make use of at home.

 Other calming activities can be found at: http://www.childrensmn.org/Manuals/PFS/

HomeCare/190228.pdf 
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Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Journal Time

Purpose:  Journal time allows for refl ection and sharing between parents about how they are 

relating to the content of the program and using it in their interactions with their 

children.

How to:  Parents and a facilitator gather at a table with their journals. Set questions are 

responded to and photos from prior sessions are pasted into the journal. The facilitator 

supports parents to expand and enrich their refl ections and thinking about what they 

noticed during the session activity (in their child, in themselves and the interactions 

between them) and how they can use the ideas in their lives more broadly. 

 Children may be at the journaling table adding  their creativity to the journal or may 

prefer to be elsewhere with the other facilitator involved in a child-focused activity 

such as colouring in or having a snack.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Session EightSession Eight
Witnessing and Celebrating The GardenWitnessing and Celebrating The Garden
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Session Eight – Witnessing and Celebrating The Garden 

Aims
This is the fi nal session of The Garden. It brings everything together and provides an end point for the 

participants. The discussion and refl ections are focused on a review of the content of the program and, 

more importantly, provides an opportunity to witness and celebrate, enrich and enliven their experiences 

and each parent-child relationship. The group and facilitators are encouraged to share their experience 

of the content and what they noticed and to wonder how they will extend this in their lives beyond The 

Garden.

Brief Outline
• Settling-in and Joining

• Welcome Song

• Witnessing The Garden

• Celebrating The Garden

• Cuddle Time

• Goodbye Song

• Post Session Refl ections for Facilitators

Resources

Creating The Garden
• Items to create a safe and inviting ‘Garden’ environment: cushions; stuff ed toys; bug and garden 

pictures or items to place around the circle; etc.

• Session outline board

• Welcome Song Lyrics

• Cuddle Song Lyrics

• Goodbye Song Lyrics

• Leaf to pass around for the Welcome Song

• Basket of appropriate infant and toddler books

• CD player and CD of soothing sounds/music to play in the background during  journaling time

• Parachute for use during  the Goodbye Song

Celebrating The Garden
• Certifi cates for each family (See Appendix)

• Personalised letter for each family (See Appendix)

• Completed journals

• Anything that the parents and children have made throughout the program

• Light morning tea and serving utensils, plates, etc.

• Appropriate package contents decided by the facilitators relevant to their group and context.
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Pre-Session Set-up

Creating The Garden
Set up The Garden by placing a number of cushions on the fl oor in a circle and a small variety of stuff ed 

and sensory rich toys for the children to play with. Additional garden props and images will add to the 

atmosphere created. 

Set up the Session Outline Board according to the session plan for today. See Appendix for activity signage 

template. It is helpful to have several A3 laminated copies of the group song lyrics visible to encourage 

parent participation.

Witnessing and Celebrating The Garden
Create an atmosphere to celebrate and validate The Garden participation and experiences of the parents 

and children and the relationship that exists between them.
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Session Plan Eight 
– Witnessing and Celebrating The Garden 

Settling-in and Joining
How to:  Welcome each family as they arrive. When all participants have arrived guide them 

into The Garden and invite them to sit on the cushions. 

Welcome Song
Purpose:  The Welcome Song joins everyone together in The Garden and off ers a clear indication 

that the group is beginning. 

How to:  The Welcome Song is sung to the tune of ‘Round and Round the Garden’ to welcome 

each group participant. The large leaf is used in a peek-a-boo like game to hide each 

child and parent pairing as they are being introduced. 

Witnessing The Garden
Purpose:  To provide a space where parents can talk about the discoveries they have made 

during The Garden. Parents are encouraged to refl ect on what they have discovered 

about their relationship with their child. 

How to:  A fi nal space for refl ection on the group content is provided. Concrete examples 

are drawn from each parent about their discoveries through The Garden about their 

children and their relationship. 

 Provide supportive feedback and examples of what you witnessed for each parent-

child couple throughout the group and also encourage broader sharing amongst 

group members. Refl ection is encouraged around changes noticed in their child and 

themselves and in their relationship. Commitments and intentions for the future are 

shared.

Celebrating The Garden
Purpose:  It is important that a closing point is provided to a group like The Garden and that the 

participation of the parents and children is acknowledged, validated and celebrated 

with everyone who has been a part of the group.

How to:  Present parents and children with their personalised certifi cates, letters, journals and 

any other pieces of work that have been completed throughout the program. A 

shared light morning tea is then enjoyed by all participants.

Tip:  A package could be compiled and ready to be handed to each family in addition to 

their certifi cates, letters, art pieces and any other relevant information. 

 Facilitators are encouraged to be creative and generous in their ideas of what 

additional items to include in the package for families. Example ideas are: 

• CD of calming music or nature sounds 
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• booklet of words to popular children’s songs

• bubble tubes

• balloons 

• sensory delights in line with the ethos and activities of The Garden (eg the 

ingredients and a recipe for play dough)

• information on local services, groups and activities; etc.

• a good resources for parents is: Australian Childhood Foundation (2004). Every 

Childhood is Important: A Booklet for Parents. 

Available for download at www.kidscount.com.au.

Cuddle Time
How to: The group returns to The Garden. Children who are old enough are encouraged to 

choose a book from the basket in the centre of the circle that they would like to read 

with their parent. For younger children parents choose an appropriate book or sensory 

item to explore with their child. Parents and children spend fi ve minutes quietly 

reading and interacting together.

Goodbye Song
Purpose:  The Goodbye Song joins everyone together for a fi nal time in The Garden and off ers a 

clear indication that the group is coming to a close. 

How to:  The Goodbye Song is sung to the tune of ‘Twinkle, Twinkle Little Star’. While the song is 

sung children and parents lie together on their backs on the cushions and facilitators 

move a colour parachute, or other colourful/sparkly material, above them.  

Post Session Refl ection for Facilitators
Purpose:   It is good practice for facilitators to review and refl ect together on the group 

experience, group process and their own role after each session. As a guide, some 

refl ective questions that facilitators can use are provided in the Appendix. It is 

suggested that facilitators use these questions to provoke wider and more in-depth 

refl ection and discussion specifi c to their context and the families that they are 

working with.
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Appendices and Resources List

Overall Program Aims & Overall Program Outline

Invitation Template

Session Outline Template

Session Outline Board

Welcome Song Lyrics

Goodbye Song Lyrics

Position of Inquiry for Facilitators

Pre Outcome Measures from Parent

Post Outcome Measures from Parent

Group Evaluation from Parent

Post Session Refl ection Questions for Facilitators

Karitane Parenting Confi dence Scale

Welcome Song Leaf Template

Small Paper/Card Fans

Buzzing Bee & Garden Creature Template

Example Calming Songs

Example Exciting and Energising Songs

Additional Resources
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Overall Program Aims
The Garden is a therapeutic program aimed at strengthening the relationship between parents and their 

infants/toddlers through sensory exploration and positive shared experiences. It has a strong theoretical 

and professional practice base. It has therapeutic purpose and is an intervention that supports change for 

parent and child participants.  

The Garden relies on children’s natural curiosity and desires to connect with the people closest to them. All 

discussions and activities are aimed at providing moments for bonding and attachment to occur between 

parents and their child. These are quite open at the start of the program, becoming more physically close 

and intimate over time. 

The physical, social and emotional safety of all participants at all times must be prioritised. Parents are 

encouraged to notice and wonder about their child’s internal and external experiences and about the 

interactions they are having. Parents are supported to respond appropriately to whatever emerges. This 

is modelled by facilitators who provide a safe and nurturing holding environment for the parents so that 

they may in turn provide a safe and nurturing holding environment for their child. 

Overall Program Outline

Session One Welcome to The Garden
Families are welcomed into The Garden, learn about the program and begin to form a 
positive alliance with facilitators to support their participation. 

Session Two Exploring The Garden and Nature
Families become more experienced with The Garden as a place for stillness and seeking 
comfort, safety, exploration and discovery.

Session Three Delighting Our Senses
Sensory exploration and discovery activities promote positive interactions between 
parents and children and support parents to 'tune-in' to their child's internal and exter-
nal experiences.

Session Four Sensing Music and Sound
Music and sound are used to playfully engage children and provide parents with fi rst-
hand experience of observing and supporting emotional and behavioural regulation in 
their child.

Session Five Move, Move, Move
Parents and children become more aware of themselves, other people and the 
relationship between them through movement and playful interactions.

Session Six Being Together
More intimate interactions are facilitated between parents and their children in a 
safe, nurturing and supported environment that are matched to their level of physical, 
emotional and social needs.

Session Seven Soothing Sensations
Parent refl ective capacities and strategies to help soothe and calm their children are 
discussed and explored together.

Session Eight Witnessing and Celebrating The Garden
Relationships between each parent and child are validated and celebrated and an end 
point for the program is provided.



  

The Child Focused Support Service (Together 4 Kids) is provided by Relationships Australia South Australia Health Promotion Services and funded by the Government of South Australia, 

Department for Communities and Social Inclusion through the National Aff ordable Housing Agreement and National Partnership Agreement on Homelessness.

Date:  

Time: 

Venue: 

Contact:

An Infant / Toddler group for
0 - 4 years and their parent(s)

The GardenThe Garden

An opportunity for shared 

positive experiences and sensory 

exploration activities through play, 

music and movement to support the 

relationship between you and your child.



 

The Child Focused Support Service (Together 4 Kids) is provided by Relationships Australia South Australia Health Promotion Services and funded by the Government of South Australia, 

Department for Communities and Social Inclusion through the National Aff ordable Housing Agreement and National Partnership Agreement on Homelessness.

Session One Welcome to The Garden

Session Two Exploring The Garden and Nature

Session Three Delighting Our Senses

Session Four Sensing Music and Sound

Session Five Move, Move, Move

Session Six Being Together: Side-by-Side and Face-to-Face

Session Seven Soothing Sensations

Session Eight Witnessing and Celebrating The Garden

The GardenThe Garden

Session Outline
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Session Outline Board 

WELCOME SONG

reading time

cuddle time

Activity time
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Session Outline Board 

journal time

 

goodbye SONG

snack time
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Welcome Song Lyrics

(Sung to the tune of ‘Round and Round the Garden’)

Round and round the garden,

Like a blowing leaf.

One step, two steps,

Who’s that underneath?

This is .............................. 
(parent/child say their names)

Hi .............................. 
(the group repeats the names of the welcomed parent/child)



Together4Kids  |   The Garden Therapeutic Group

   Goodbye Song Lyrics

   (Sung to the tune of ‘Twinkle, Twinkle Little Star’)

     Wriggle, wriggle little bug,

     Now it’s time for one more hug.

     Watch the colours in the sky,

     Because it’s time to say goodbye.

     Wriggle, wriggle little bug,

     Where’s your Mummy/Daddy for a hug?
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Position of Inquiry for Facilitators
As mentioned in Section One of this manual the position of inquiry that facilitators adopt is a core change 

promoting feature of The Garden. The position of inquiry is one that facilitators model to parents so that 

their refl ective capacities are enhanced and will allow them to take on this position themselves in their 

observations of their children and the relationship between them and their child.

The position of inquiry (informed by the work of DeGangi, retrieved 2013; Marvin, Cooper, Hoff man & 

Powell, 2002; and Marvin & Whelan, 2009) involves:

•  An attention to process which is supported by watching, waiting and wondering and having a 

tolerance for uncertainty.

•  Encouraging and scaff olding it so that parents can notice and wonder what is occurring in-the-

moment for their child:

• What are parents noticing about their child?

•  What do parents think is happening for their child at particular times?

•  What do they think the child needs?

•  How is that need communicated?

•  What do they think the child is feeling?

•  Supporting parents to notice and wonder about their own experience and responses:

•  How are they responding?

•  What does it feel like when responding to particular needs? Are some easier to 

respond to than others?

•  How are they interpreting their child’s behaviour or feelings?

• Exploring what infl uences and gets in the way of parents being able to notice and respond to their 

child. 

•  Encouraging and scaff olding it so that parents can notice and wonder about the relationship they 

have with their child and how that is infl uenced by the activities and interactions they are engaged 

in:

•  In what moments was their felt connection between the parent and child? 

•  What makes them feel this and what is the impact of this on them and their child?

•  How can they use this experience to create more space for it in their lives?

DeGangi, G.A. (retrieved 2013). Chapter ten: An integrated intervention approach to treating infants and young children with 

regulatory, sensory processing, and interactional problems. In The Interdisciplinary Council on Developmental & Learning 

Disorders (Ed). ICDL Clinical Practice Guidelines.  
Available for download at: icdl.com/graduate/documents/Ch10IntegratedinterventionRegulatoryproblemsDeGangi.pdf.

Marvin, B. Cooper, G. Hoff man, K. & Powell, B. (2002). The Circle of Security project: Attachment-based intervention with 

caregiver-preschool child dyads. Attachment and Human Development, 4(1), pp.107-124. Available for download at: 

www.psychology.sunysb.edu/attachment/online/online_2/CircleOfSecurit2002bw.pdf. 

Marvin, B. & Whelan, B. (2009). The Circle of Security: Evidence-Based Intervention in Children’s Attachment Relationships. 

Presented at the Governor’s Transformation Training Conference, Richmond VA. 

Available for download at: www.cpe.vt.edu/gttc/presentations/7CircleofSecurity.pdf.
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Pre Program Information from Parent
THE GARDEN GROUP

TO BE COMPLETED PRIOR TO COMMENCEMENT OF THE GARDEN GROUP

Hi, 

You and your baby/toddler will be starting the group program called The Garden. 

Please read the following statements and mark the box that best represents how 

you are feeling now.

When we have fi nished working together we would like you to fi ll in this form 

again, allowing us see how useful our time together has been for you and your 

child.

Thank you

Your name:

Your child's name and age:

Today's date:

None of 
the time

A little of 
the time

Some of 
the time

Most of 
the time

All of the 
time

1. I understand what it is that my baby/toddler is feeling

2. I understand what my baby/toddler is communicating

3. I feel confi dent playing with my baby/ toddler

4. I feel my baby/toddler loves me

5. I feel joy when I am with my baby/toddler

6. I don't understand what my baby/toddler needs

7. I feel worried that I do not know what to do with my baby/

toddler

8. I feel confi dent reading to my baby/toddler

9. I know how to have fun with my baby/toddler

10. I feel relaxed about my baby/toddler

11. I feel confi dent attending play groups and parenting 

activities in my local area

Based on Karitane Parenting Confi dence Scale. Cmcec,R., Barnett,B.,&Mathey,S. (in press 2008) 
Development of an instrument to assess periodic self effi  ciency in the parents of an infant. Research in Nursing and Health

Page 1 of 1
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Post Program Information from Parent
THE GARDEN GROUP

TO BE COMPLETED AFTER COMPLETION OF THE GARDEN GROUP

Hi, 

We hope you and your child have enjoyed The Garden group and that you have 

found something of value for yourself and your child.

We ask that you read the following statements and mark the box that best 

represents how you are feeling now, so we can see how useful our work together 

has been.

Thank you

Your name:

Your child's name and age:

Today's date:

None of 
the time

A little of 
the time

Some of 
the time

Most of 
the time

All of the 
time

1. I understand what it is that my baby/toddler is feeling

2. I understand what my baby/toddler is communicating

3. I feel confi dent playing with my baby/ toddler

4. I feel my baby/toddler loves me

5. I feel joy when I am with my baby/toddler

6. I don't understand what my baby/toddler needs

7. I feel worried that I do not know what to do with my baby/

toddler

8. I feel confi dent reading to my baby/toddler

9. I know how to have fun with my baby/toddler

10. I feel relaxed about my baby/toddler

11. I feel confi dent attending play groups and parenting 

activities in my local area

Based on Karitane Parenting Confi dence Scale. Cmcec,R., Barnett,B.,&Mathey,S. (in press 2008) 
Development of an instrument to assess periodic self effi  ciency in the parents of an infant. Research in Nursing and Health

Page 1 of 1
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We are interested in how you and your child felt about The Garden group

The Garden Group: Why do you think this?

• helped me to discover new play 

opportunities with my child

No    A bit    Yes

• taught me about sensation and 

how I can use it with my child

No    A bit    Yes

• helped me to build a stronger 

relationship with my child(ren)

No    A bit    Yes

• helped me to feel connected with 

other Mums and/or supports

No    A bit    Yes

• taught me about reading and 

understanding my childs cues and 

needs

No    A bit    Yes

• gave me a safe space to talk and 

learn about feelings

No    A bit    Yes

• gave me the knowledge of where 

I can go to get help for myself and 

my child

No    A bit    Yes

Would you recommend The Garden 

group to others?

No    A bit    Yes

What is it that you enjoyed most during the group?

Did you learn anything diff erent? If so, what?

What is it that you enjoyed least during the group? Do you have 

any suggestions as to how the group could be improved?

Please provide any additional comments that you have

Thank you for your participation!

Group Evaluation from Parent
THE GARDEN GROUP

Page 1 of 1
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Post Session Refl ection Questions for Facilitators
These prompt questions are a starting point to assist facilitators in their post-session debriefi ng and 

refl ection. It is important that facilitator conversations focus on both the content and process of the 

group. It is important that consideration is given to: what facilitators have noticed and wonder about for 

each parent and each child participant;  what facilitators have noticed and wonder about the relationship 

that exists and is being strengthened  between the each of the parent-child couples; their own role as a 

facilitator within the group; and how they are supporting the aims of the group to be realised.

Focusing on Content:
•  What activities went well? 

•  What activities didn’t go so well? 

•  What implications does this have for the next or future sessions?

Focusing on Parent-Child Couples:
•  How did each of the parents interact with their child? 

•  Did you notice any particularly positive moments of interaction that should be captured and 

relayed back to the parent? 

•  Did you notice any moments of disconnection between a parent and child that could inform future 

activities, interactions or support that you provide?

•  What did you notice about the children’s behaviours? Do you think there was anything they were 

trying to communicate to the facilitators or their parents through these behaviours? 

•  How will your responses inform your future planning, activities and interactions?

•  Are there any parents in the group who would benefi t from additional out-of-group support? 

Focusing on Facilitation:
•  How did the group go for you as a facilitator? 

•  Were you challenged in any way? 

•  Would you change the way you did anything?

•  Do you need any additional information or support to help your facilitation?
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KARITANE PARENTING CONFIDENCE SCALE
FOR PARENTS OF INFANTS  

 
Reference as: rn ec, R., Barnett, B., & Matthey, S. (in press: 2008). Development of an instrument to assess perceived self-

efficacy in the parents of infant.  Research in Nursing and Health.  

 
Your name:       Baby’s name:       

Your age:        Baby’s age (months):     

You are baby’s (circle):  mother / father  Number of children including baby:    

Cultural background:    Today’s date:        

 
This scale has 15 items.  Please underline the answer that comes closest to how you generally feel. 
 
                                       Here is an example already completed: 

 
eg.  I am confident about holding my baby 

 
 

 
 

   No, hardly ever 
  No, not very often 
  Yes, some of the time 

Yes, most of the time 
 
This would mean “I feel confident about holding my baby some of the time”.
 
Please complete the other questions in the same way. 
 

1.   I am confident about feeding my baby

Not applicable (my partner feeds the baby) 
 

 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 
Yes, most of the time  

2.   I can settle my baby 
 

 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 
Yes, most of the time 
 
 

.   I am confident about helping my baby 

n 
e 

4.   I know hat to do when my baby cries 

n 
e 

     

3
to establish a good sleep routine 

 
 

 
 

 No, hardly ever 
No, not very ofte
Yes, some of the tim
Yes, most of the time 

 

 w
  

 

 
 

 No, hardly ever 
No, not very ofte
Yes, some of the tim
Yes, most of the time  
    

 
 
 
 
 
 
 
 
 
 
 
 
 

Continued over the page 

Office use only.

Page 1 ____ 

Page 2 ____+

Total ____ 

KPCS  v.18    Page sub-total___  
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5.   I understand what my baby is trying to 
tell me 
     

      

 No, hardly ever  
No, not very often  
Yes, some of the time 
Yes, most of the time 

     

6.   I can soothe my baby when he / she is 
distressed

 
 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 

 Yes, most of the time 
 
 

7.   I am confident about playing with my 
baby

  
 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 

 Yes, most of the time 
 
 

8.   If my baby has a common cold or slight 
fever, I am confident about handling 
this

 
 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 

 Yes, most of the time 
 
 

9.   I feel sure that my partner will be 
there for me when I need support 

Not applicable (I don’t have a partner)
 

 No, hardly ever  
No, not very often  
Yes, some of the time  

 Yes, most of the time 
 
 
 
 
 
 

10.   I am confident that my baby is doing 
well 
   

 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 
Yes, most of the time 

 
 

11.   I can make decisions about the care of 
my baby 

 No, hardly ever  
No, not very often  
Yes, some of the time 

 Yes, most of the time 
 
 

12.   Being a mother / father is very stressful 
for me 

  
  

 Yes, most of the time 
Yes, some of the time 
No, not very often 

 No, hardly ever 
 

 

 

 
 
 

13.   I feel I am doing a good job as a 
mother / father 
 

 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 

 Yes, most of the time 
 
 

 

 

 

 
 
 

14.   Other people think I am doing a good 
job as a mother / father 

 No, hardly ever  
No, not very often  
Yes, some of the time 

 Yes, most of the time 
 
 

15.   I feel sure that people will be there for 
me when I need support  

 

Reproductions of this scale must include the 
full scale title and reference and no alterations 
to wording or formatting. 

 
 

 
 

 No, hardly ever 
No, not very often 
Yes, some of the time 
Yes, most of the time  

 
 

Office use only: 
All items scored 0,1,2,3. N/A=2.

KPCS  v.18    Page sub-total___  

 
 
 
 
 
 
 
 
 
 
 
 
 

Thank you for completing this questionnaire 
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Welcome Song Leaf Template
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Small Paper/Card Fans
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Buzzing Bee Template
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Example Calming Songs  

Twinkle Twinkle Little Star
Twinkle, twinkle, little star,

How I wonder what you are!

Up above the world so high,

Like a diamond in the sky!

When the blazing sun is gone,

When he nothing shines upon,

Then you show your little light,

Twinkle, twinkle, all the night.

Then the traveller in the dark,

Thanks you for your tiny spark,

He could not see which way to go,

If you did not twinkle so.

In the dark blue sky you keep,

And often through my curtains peep,

For you never shut your eye,

Till the sun is in the sky.

As your bright and tiny spark,

Lights the traveller in the dark,

Though I know not what you are,

Twinkle, twinkle, little star.

Rock a Bye Baby
Rock- a -bye baby on the tree top, 

When the wind blows the cradle will rock,

When the bough breaks the cradle will fall 

And down will come baby cradle and all 

Baby is drowsing, cosy and fair, 

Mother sits near in her rocking chair, 

Forward and back the cradle she swings, 

And though baby sleeps he hears what she sings. 

From the high rooftops, down to the sea 

No one's as dear, as baby to me, 

Wee little fi ngers, eyes wide and bright 

Now sound asleep until morning light.

Bye Baby Bunting
Bye baby bunting

Daddy’s gone a hunting

Gone to get a rabbit skin

To wrap his baby bunting in.

Lavender's Blue, Dilly Dilly
Lavender's blue, dilly dilly, 

Lavender's green

When I am King, dilly dilly,

you shall be Queen

Call up your man, dilly, dilly

Set them to work

Some to the plough, dilly dilly,

Some to the fork
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Example Exciting and Energising Songs 

The Hokey Pokey
You put your right hand in,

You put your right hand out,

You put your right hand in,

And you shake it all about,

You do the hokey pokey

and you turn yourself around

That what it's all about.

 2) left hand

 3) right foot

 4) left foot

 5) head

 6) whole self

Take You Riding in my Car
Take you riding in my car car, 

Take you riding in my car car

Take you riding in my car car,

I’ll take you riding in my car.

Horn it goes beep beep ………..

Engine it goes brrrrm brrrrrm………….

Windscreen wipers go swish swish………….

Dur Glumph Went the Little Green Frog
Der Glumph went the little green frog one day, 

der Glumph went the little green frog

Der Glumph went the little green frog one day, 

And the frog went glumph, glumph, glumph!

But we all know frogs go (clap) La de da de 

dah,(clap) La de da de dah,(clap) La de da de dah.

We alll know frogs go La de da de dah, They don’t 

go glumph glumph glumph!

[variations - Splish splish went the little 

blue fi sh one day - but we all know fi sh go 

'kissy kissy kiss'; Broom broom went the 

little red car one day - but we all know cars 

go 'BEEP! honky tonky tonk']

Everybody roar, Like a Dinosaur 
by Justine Clarke
There’s no Stegosaurus anymore.

But I want to hear a Stegosaurus roar.

I wish they could come alive again

And I could hear a real Dinosaur roar!

Everybody roar!

Like a dinosaur!

Do the Dinosaur Roar!

If they brought back a real Triceratops

People might laugh or call the cops

But I’d like to see when the laughing stops

When they hear Triceratops ROOOAAAARRR !

Everybody roar!

Like a dinosaur!

Do the Dinosaur Roar!

One day I’d love to hear a big Tyrannosaurus.

The Pterodactyls they could all join in the chorus

So roar up high and roar down low

Roar like a bear or a buff alo

Show your teeth and wave your claws

Everyone can roar like a dinosaur

Roooaaarrrr…….

So if they bring back the dinosaurs

I wanna be there when they do because

I can ride mine and you can ride yours

And we can hear how real dinosaurs roar!

Everybody roar!

Like a dinosaur!

Do the Dinosaur Roar!

The Dinosaur Roar!

ROAR!
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Additional Resources

Resources

Karitane Parenting Confi dence Scale For Parents of Infants
Pre and Post group questionnaire for infants under 12months

Črnčec, R., Barnett, B., & Matthey, S. (in press: 2008). Development of an instrument to assess perceived self-

effi  cacy in the parents of infant. Research in Nursing and Health. 

Kids Relaxation
School psychologist and certifi ed coach, Zemirah Jazwierski, Ed.S., off ers resources for parents, educators, 

and children. Tips, activities, and products, as well as face-to-face coaching and consultation packages are 

available on this site.

http://kidsrelaxation.com

Kids Central Toolkit
The Kids Central Toolkit aims to provide workers and services with information, resources and tools to use 

child-centred approaches in their work with children, young people and families. 

http://www.acu.edu.au/about_acu/faculties,_institutes_and_centres/centres/institute_of_child_

protection_studies/kids_central_toolkit

e-Book on children’s interventions
Favourite Therapeutic Activities for Children, Adolescents and Families: Practitioners share their most 

eff ective interventions – edited by Liana Lowenstein (2011)

http://www.lianalowenstein.com/e-booklet.pdf

Calming Activities: Home Care Fact Sheet 
Produced by Children’s Hospitals and Clinics of Minnesota 

http://www.childrensmn.org/Manuals/PFS/HomeCare/190228.pdf

Articles

“When the Bough Breaks: The Eff ects of Homelessness on Young Children”
By Marci McCoy-Roth, Bonnie B. Mackintosh and David Murphey (2012)

http://www.childtrends.org/Files//Child_Trends-2012_02_16_ECH_Homelessness.pdf

“Domestic Violence and its impact on Children’s Development”
Presentation delivered at the Department of Community Services’ Fourth Domestic Violence Forum (2002)

http://www.community.nsw.gov.au/docswr/_assets/main/documents/dv_paper.pdf

“The Therapeutic Powers of Play and Play Therapy”
By Schaeff  er, C & Drewes A (2008) ‘The therapeutic powers of play and play therapy’ in Rationale for 

integrating play therapy and CBT

http://media.wiley.com/product_data/excerpt/07/04701764/0470176407.pdf

Page 1 of 3
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Additional research and articles can be found on the following websites:

Australian Institute of Family Studies
Quality, evidence-based publications and resources for professionals in the areas of protecting children, 

supporting families and strengthening communities.

http://www.aifs.gov.au/cfca/topics/subtopics/housinghomelessnesschild.php

Australian Homelessness Clearinghouse
The Australian Homelessness Clearinghouse is a tool for the homeless sector to better communicate 

information about homelessness issues in Australia.

http://homelessnessclearinghouse.govspace.gov.au 

Useful Websites

Australian Childhood Foundation 
The Australian Childhood Foundation is a not-for-profi t organisation dedicated to supporting children and 

families devastated by abuse, family violence and neglect. 

http://www.childhood.org.au

Australian Child and Adolescent Trauma, Loss and Grief Network
The network has a number of resource hubs addressing specialised topics that have been developed in 

collaboration and partnership with experts working in each area. ACATLGN has endeavoured to bring 

together up to date, evidence based information and resources that can be used by professionals in a 

number of settings.

http://www.earlytraumagrief.anu.edu.au/

Child development and trauma
The child development and trauma specialist practice resource has been developed to assist practitioners 

to understand typical developmental pathways of children and recognise indicators of trauma at diff erent 

ages and stages.

Importantly, the resource off ers practical, age appropriate advice as to the needs of children, parents and 

carers when trauma has occurred and ways in which children and families can be assisted in healing and 

recovery.

http://www.dhs.vic.gov.au/for-service-providers/children,-youth-and-families/child-protection/specialist-

practice-resources-for-child-protection-workers/child-development-and-trauma-specialist-practice-

resource

Child and Youth Health
Provides news and health information for parents, carers and young people

http://www.cyh.com/Default.aspx?p=1

The Imagination Tree
This site has many exciting ideas for creative play and learning for kids. 

www.theimaginationtree.com  
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The International Association of Infant Massage
The International Association of Infant Massage, Australia (IAIM) is a not-for-profi t charity, and for 18 years 

has been the only organisation in Australia providing The First Touch Program to parents and families all 

over the country. 

Our work helps parents and families experience the many benefi ts and joys that come from using healthy 

touch, infant massage, and many other forms of communication with their babies.

International Circle of Security 
The Circle of Security is a relationship based early intervention program designed to enhance attachment 

security between parents and children. 

http://circleofsecurity.net/

Play Therapy Australia
Play Therapy Australia is Australia’s leading professional training organisation in the fi eld of Child Centred 

Play Therapy.

You will fi nd information here to help you learn about the world of Play Therapy and how it can help. 

There are also details of workshops and Play Therapy Clinical Training in Child Centered Play Therapy being 

off ered by Play Therapy Australia.

http://www.playtherapyaustralia.com

Together4Kids
Together4Kids provides therapeutic programs aimed at helping children process the uncertainty and 

distress of homelessness.

Our service is child focused. Our programs are customised to support children’s mental health and 

development to help them manage transitions and make sense of their experiences.

http://www.rasa.org.au/whatwedo/RASA-HPS-whatwedo/T4K/AboutT4K.aspx
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